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students appeared to confuse the second to last question, in that they answered with the same 

information for both time spent studying English and the time spent in an English-speaking 

country. For example, some low intermediate and intermediate students indicated that they had 

studied English for three months and that they had spent three months in a English-speaking 

country. Yet, to start in this academic-oriented IEP at the intermediate levels would require some 

prior knowledge of English.  

Table 3.2 

Student Backgrounds 

 Tanya's  Laura's  Abby's Ginger's  Vala's  

Total # of 
Students 

4 17 12 13 17 

First 
Language  
(# of 
Students) 

Korean (3) 
Arabic (1) 

Korean (5) 
French (4) 
Chinese (3) 
Arabic (2) 
Vietnamese (2) 
Bilingual:    
    French &    
    Lingala (1) 

Spanish (4) 
French (2) 
Chinese (2) 
Vietnamese (1) 
Korean (1) 
Bambara (1) 
Bilingual:  
   Wakhi &  
   Urdu (1) 

French (4) 
Korean (3) 
Chinese (3) 
Vietnamese (2) 
Spanish (1) 

Chinese (7) 
Spanish (4) 
Vietnamese (3) 
Somali (1) 
Korean (1) 
French (1) 
 

Time spent** 
studying 
English 

3 months  
- 4 years 

5 months  
- 10 years 

3 months  
- 7 years 

6 months  
- 18 years 

3 years 
- 16 years 

Length of 
Residence 

3 months  
- 5 years 

3 months  
- 4 years 

3 months  
- 2.5 years 

3 months 
- 2 years 

3 months 
- 4.2 years 

Note: Some students may have confused the question about the time spent studying English as being the amount of 
the time they have spent studying English in a English-speaking country only. 
 

3.2  Methods2 
 
 Research into L2TC has employed a variety of different research methods over the past 

thirty years with the intention of gaining a better understanding of teachers’ cognitions. A large 

                                                 
2 Part of an earlier version of this literature review on research methods served as the literature review in the 
following publication:  Baker, A. A., & Lee, J. (in press). Mind the gap: Unexpected pitfalls in doing classroom 
research. The Qualitative Report, 16(5). 
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Figure 4.6  Laura - Lesson 2 Timeline 

 

 

Figure 4.7  Laura - Lesson 3 Timeline 

 

 

Figure 4.8  Laura - Lesson 4 Timeline 
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Figure 4.9  Laura - Lesson 5 Timeline 

 In Abby's intermediate OC class, the situation was similar to that of Laura's classes (see 

Figures 4.10 - 4.13). As with Laura's observed classes, Abby's classes showed an integrated 

approach to teaching pronunciation (see Figures 4.10 - 4.11); yet, in the second set of 

observations, lesson 4 was entirely devoted to pronunciation whereas lesson 5 focused solely on 

other OC skills.   

 

 

Figure 4.10  Abby - Lesson 2 Timeline 

 

 

Figure 4.11  Abby - Lesson 3 Timeline 
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Figure 4.12  Abby - Lesson 4 Timeline 

 

 

Figure 4.13  Abby - Lesson 5 Timeline 

 In comparison with the other teachers, Ginger spent less time teaching pronunciation; 

however, her lesson still reflected an integrated approach to teaching OC skills (see Figures 4.14 

- 4.17). In all but the last observed class, Ginger dedicated some time to pronunciation in each 

lesson. 

 

Figure 4.14  Ginger - Lesson 2 Timeline 
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Figure 4.15  Ginger - Lesson 3 Timeline 

 

 

Figure 4.16  Ginger - Lesson 4 Timeline 

 

 

Figure 4.17  Ginger - Lesson 5 Timeline 

 As with the four observed lessons taught by Ginger, Vala's lessons also contained 

noticeably less pronunciation-oriented activities than the first three teachers (see Figures 4.18 -  

4.21) The first set of observations did not include a pronunciation component, but both of the 

lessons in the second set had at least a partial focus on pronunciation.  

 

 

Figure 4.18  Vala - Lesson 2 Timeline 
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Figure 4.19  Vala - Lesson 3 Timeline 

 

 

Figure 4.20  Vala - Lesson 4 Timeline 

 

 

Figure 4.21: Vala - Lesson 5 Timeline 

 

 One of the difficulties with only observing four lessons out of semester's worth of class 

time is that you cannot capture more than a small snapshot of how much, or to what extent, any 

particular skill is integrated with others on a regular bases. In addition, the accuracy of the time 

spent on pronunciation in these classes cannot be necessarily considered representative of their 
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typical teaching of pronunciation because all of the participants knew that the purpose of my 

study was to look at their beliefs and practices in relation to teaching pronunciation. In some 

cases, the teachers informed me when they expected to teach pronunciation and we scheduled 

my classroom visits for those times. Therefore, to gain a better representation of how 

pronunciation-focused instruction was a part of the overall course, I asked each teacher to give 

her best estimation as to how much time she typically spent teaching this skill. To gain a 

different perspective on the time spent on pronunciation, I then asked students, with the aid of 

the questionnaires, to estimate how much time their teacher spent on pronunciation in their class. 

Finally, I compared these two perspectives with calculations of the time spent on pronunciation 

in the four classes. Table 4.4 provides the results.  

 

Table 4.4 

Different Perspectives on the Average Time Spent in Pronunciation Instruction 

Tanya 
(High Beg) 

Laura 
(Low Inter) 

Abby 
(Inter) 

Ginger 
(Inter) 

Vala 
(High Inter) 

 
Observation of 
four lessons 88.3% 60.1% 69.7% 17.4% 26.5% 

Teacher's 
Perception 90% 33% 60-70% 

 
20% in-class 
Much higher 

% outside 
class time 20% 

 
Students' 
Perceptions 
(range) 

92% 
(80-100%) 

72% 
(50-100%) 

83% 
(70-95%) 

61% 
(10-90%) 

50% 
(10-85%) 

Total Average 90.1% 50% 72.5% 26.8% 32.2% 
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 The three perspectives on the average time spent in pronunciation varied across the five 

classes. In Tanya's class, the perspectives were almost exactly the same, showing that Tanya's 

classroom practices matched her beliefs. During the first interview, Tanya had remarked that 

pronunciation was the "main focus every class" and these results confirmed the primacy of this 

one skill. Given the high priority of pronunciation in the class, an integrated approach to teaching 

pronunciation does not appear to be a clear course goal. That said, at both the high-beginning and 

low-intermediate levels in the IEP, there is a second course devoted to Oral Fluency in which 

other OC skills are covered. Tanya explained: 

We do other little activities like try to incorporate pronunciation into fluent speech, but 

the fluent speech is limited to a sentence or two, so it's not extended speaking that they’re 

focusing on. So I think for our purposes at this level, that’s perfect. 

In Laura's class, there was some variation in the scores in that the observations and the 

perspectives of the students were a closer match than the teacher's perspective. Laura believed 

that she spent considerably less time on pronunciation than either the students believed of the 

observations showed. One possible reason for this difference may be that the students attributed 

more time to working on their pronunciation in the language laboratory or to preparing for their 

drama presentations. Even with this sizable difference between the three perspectives, the course 

nonetheless still appears to reflect an integrative approach to pronunciation teaching with other 

OC skills. Laura noted she felt that:  

those are the two main goals: pronunciation and listening to lectures and that kind of 

skill, so even in the schedule, I have it so the students can see, ok, here are the 
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pronunciation things that we are going to work on for this chapter, and here are the 

lectures. Sort of simultaneously they can see that those are the two main priorities. 

In the case of Abby, the three perspectives were fairly similar although most students believed 

that Abby spent a little more time on pronunciation than either the teacher believed or the 

observations showed. As with Laura's class, these results indicate that pronunciation is integrated 

with other OC skills, albeit to a greater degree. In her first interview, Abby explained how she 

integrated pronunciation with other course content: 

Well, what I try to do is part of the class...coz it's the content..we use American 

government as the basis, so I try to do something with the content. Half the class content 

and half the class with pronunciation. There's only 50 minutes, so sometimes it really 

doesn't work. But I try to stick in some kind of pronunciation aspect even syllables. 

Either we're practicing syllables or we're counting syllables. [...] And so all the time I try 

to do something pronunciation and then something content based.  

In regards to Ginger's class, the differences between the students' views and those of the teacher's 

and classroom observations were considerable. Both the observations and Ginger indicated a 

much lower percentage of time spent on pronunciation than the students' believed. However, as 

noted in the table, this difference may be attributable to the students counting the time they spent 

in the language laboratory or in completing online assignments. Ginger also acknowledged 

spending more time giving feedback on the work the students completed online, which involved 

student voice-recordings. Finally, in the case of Vala, despite the discrepancy in results between 

the perspectives generated by the teacher and the observations and those of the students', Vala's 

class also seems to adopt an integrated approach to pronunciation teaching. In reference to the 
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teaching of pronunciation, she reports that she most likely spends only part of a class on 

pronunciation because "it’s exhausting and tedious and boring for me and for them and because 

we have so many other bits. Very rarely, do we spend an entire class on pronunciation, an entire 

50 minute session."  

 Overall, the teachers' and students' combined perspectives indicate that all the classes 

except for one, Tanya's, follow an integrated approach to teaching pronunciation. There are 

discrepancies between the views in some of the classes about how much time is devoted to 

pronunciation in a particular course, which may reflect the extent to which pronunciation is 

integrated into a course. Based on results from at least two of the data sources collected, the 

position of pronunciation as integrated with other OC skills seems to have high priority in the 

classes taught by Tanya, Laura and Abby. This finding is congruent with the beliefs of Tanya 

and Abby, but not with those of Laura. In the case of Laura, it appears that she actually spends 

more time on pronunciation than she believes. Conversely, also based on the results from at least 

two of the data sources, the prioritization of pronunciation in the classes taught by Ginger and 

Vala is considerably less than the other teachers, at least in terms of time spent on pronunciation 

in class, a finding that appears congruent with the two teachers' articulated beliefs. Ginger, 

however, further articulated a belief that pronunciation is better taught individually, as 

demonstrated by the time spent on giving feedback on student voice recordings, than as a whole 

class.  

 Another finding of interest, as shown in Table 4.4, is that most students believe that their 

teachers spend more time on pronunciation than either the teachers believed or the observations 

indicated. One reason for this difference may be due to students attributing greater emphasis to 

their individual work in the language lab on to working on voice recordings. Another reason may 
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be that, regardless of the activity teachers may have students engage in at any particular time, the 

students might focus more of their attention on pronunciation. Since numerous research studies 

have indicated that students want either to receive instruction in English pronunciation (Couper, 

2003; Derwing & Rossiter, 2002) or to acquire native-like accents (Kang, 2010; Scales, et al., 

2006), the students may use as many opportunities as they can get to focus on their pronunciation 

even if their teachers do not emphasize this skill during activities not specifically devoted to 

pronunciation.    

 Whether the focus of pronunciation has either a large or small focus in the teachers' 

courses, it is apparent that the five teachers feel pronunciation is important in their classes. By 

combining all of the averages, pronunciation appears to be integrated with other OC skills from 

as little as 26.8% (Ginger) and 32.2% (Vala) to as high as 50% (Laura), 72.5% (Abby) and 

90.1% (Tanya) of the time. (It is also important to note here that the amount of time dedicated to 

pronunciation is also dependent on the learning outcomes established by the IEP curriculum for 

each course. As indicated in the course syllabi, the teaching of general presentation skills 

combined with the development of speaking and listening skills for use in academic settings has 

greater emphasis than pronunciation skills in the intermediate and high-intermediate courses). 

With respect to research that has been conducted on pronunciation acquisition of L2 adult 

learners, the amount of time that the teachers spend on pronunciation features in their respective 

courses would likely increase the potential for their students to acquire these forms in their own 

speech, especially if these adult students take these courses soon after arriving in the country. 

Munro and Derwing (2008) found, in their longitudinal study of newcomers to Canada, that the 

acquisition of intelligible vowels tends to occur during their first few months in an English-

speaking context. Furthermore, in a study on the influence of L2 experience on suprasegmentals 


