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my life, I decided to return to school, get my teaching certification, and earn my Masters 

Degree. I decided to completely change the course of my professional life. It was that 

point that I looked into my personal life as well. I found myself alone with a lot of free 

time for myself and realized that I wanted someone in that free time. I wanted someone 

to do nothing with. I realized that I would not live my life constantly working as I had for 

the seven previous years, and would need someone in my life. I decided to open myself 

up to a significant and meaningful relationship.  

 This image does represent the moment I was laid off. However, the meaning 

behind it is far deeper and more personal.  

 

 

Figure 28. Bust, Pen and ink with watercolor on watercolor paper, 6”x6”. 
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Reflection on My Artistic Process 

 When I started this artistic endeavor, my journey began with an ever-important 

review of historical artists. This was of utmost importance for the development of my 

body of work, as it helped me to define the parameters of my artistic process. I chose to 

incorporate the developmental process behind my body of work as a main component in 

this research thesis. For that I looked into several artists who used the exercise of 

sketching to help develop their own works. As mentioned above, I looked at several 

artists who work under different styles through various time periods. I looked at each of 

their different methods of sketching to help me to develop my own sketching practices. 

Each of the artists influenced me in one-way or another, whether it was through opening 

my eyes to the intriguing simplicity of contour drawings, as Ellsworth Kelly, with the 

collection of flower contour drawings (Kelly & Ashbery, 1992), or showing me the 

aspects of certain styles that I should be aware of and try to keep under control, as 

Matisse’s (Matisse, 1980) more graphically oriented cut-paper collage works and 

Lichtenstein’s (Lichtenstein & Waldman, 1980) cartoon-like sketches and drawings.  

 Through the process of sketching every component of each decision I made 

throughout the completion of this body of work, I developed my ability for self-reflection. 

The sketchbook I kept throughout the process became a journal of sorts (Weekes, 

2005). This journal documented many of the artistic and presentation decisions made 

from the beginning of this creative process through to the final stages of completion. It 

acts as a record containing each of the “activities, analyses, and ideas explored” 

(Denton & Williams, 1996, p. 15).  
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 The process of sketching and looking at several options for each decision helped 

me to explore and reflect on how I made those decisions and on what criteria I based 

them. Instead of jumping at the first possible solution, I slowed down and searched for 

multiple options. I reflected on each of the options after every possible avenue was 

sketched out. After that reflection process I decided on which was the best avenue to 

continue. One of the main areas in which this process was essential for me was when 

deciding what imagery to use of each of the major events I wanted to include in the final 

timeline. I thought out multiple solutions and representation for each event, I sketched 

those options out in my sketchbook. I then reflected on what each image could have 

represented from the viewer’s perspective. It was obvious to me, the creator, the person 

who lived these events, what each piece meant, represented and why it was important. 

However, it is essential for the success of this body of work, that the viewer gets that 

impression and understands the intent of the artwork. By considering the 

representations outside the context of the timeline, I was able to analyze the potential 

meanings and decide which was best suited for the event in question. I learned that by 

looking through the viewer’s eye and from the viewer’s perspective I was better able to 

develop my final body of work and incorporate the possibility for meaning for others, and 

not just myself.  

My criteria for making these decisions were based on personal interpretation and 

response to viewing. I wanted the final complete body of work to provide the viewer with 

an opportunity to look into my personal life, and then reflect on his or her own. I wanted 

to put a complete and cohesive piece in place that would provide the most open 

opportunity to do just that.  I wanted to keep some of the representations generic, so 
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others could relate, while still incorporating very personal representations to allow for 

the viewer to get a better sense of me as the artist. I was careful throughout the 

decision making process regarding each representation to keep that balance in place. 

Balance of personal and generic was my main criteria in regards selecting 

representations for each event. My criteria in selecting the medium were based more on 

personal preference. I wanted materials that allowed me to explore different final 

outcomes, such as including color and line variation. I based the final decisions on what 

was most comfortable for me to work with, what provided me with the options of adding 

color, and what provided me with the flexibility in canvas size.  

So far, throughout the development of this body of work I have come across 

some anticipated as well as unexpected struggles. After deciding on the concept for my 

body of work I thought about the process and considered some potential areas in which 

I may find these struggles. I had anticipated potential rough spots when deciding what 

form the timeline should physically take, whether separate mini-compositions, or large 

canvases with multiple events on each. I eventually decided on the separate mini-

compositions, as they allowed for each event to hold it’s own significance and meaning, 

alone from the other events. I also considered the debate about which imagery should 

represent each of the included events. I developed a battle plan that included multiple 

lists with numerous revisions over time, with a process of analysis and self-critique 

between each phase.  

However, issues about drawing styles and what medium to use for the final 

presentation were not things that I had anticipated. It was not until I began the 

development process for the final images, after deciding which representations would 
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be incorporated into the finished body of work, that I realized the dilemma over what 

style of drawing should be used. I had not considered the dramatic effects that each 

drawing style had on the different images and the effect it would have on the overall 

interpretation and reaction when presented in it’s entirety. When I realized the potential 

effect that this struggle could have on the meaning of my body of work I turned to my 

practice of sketching. As I explained earlier through the methods section, I worked 

through several different drawing styles and considered the different qualities of each 

and the effect that those qualities would have on the interpretation of the completed 

body of work. 

I came across the second unexpected issue of medium when I was working 

through the struggle of drawing style choice. Part of the process in working through the 

drawing styles included actually drawing out a selection of events in each of the 

considered drawing styles. When doing this I realized certain mediums lent themselves 

better to certain drawing styles then others did. When critiquing the different styles I 

noticed the effect that each of the mediums had during the presentation. The ink pens 

versus the pencil and the black ink versus the sepia toned ink, each had to be 

considered and analyzed under a very critical lens. If a specific medium were chosen 

that did not compliment a particular drawing style, the final piece would be less 

meaningful or even completely unsuccessful. Upon the completion of all of the individual 

compositions, I feel the decisions regarding representation, drawing style, medium use, 

and color incorporation have all been considered and successfully finalized.  
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Implementation and Educational Practice 

Implementation 

The process of my arts-based research focused mainly on the act of sketching as 

a means of developing a well thought out, relatable, and cohesive body of work. This 

method of utilizing sketch can be introduced into an art room and integrated into an art 

curriculum. The act of working through the creative process on paper is something that 

students of all ages can understand and employ in his or her art classes. The regular 

use of sketching and keeping a sketchbook is something that I plan to assist my future 

students in developing and understanding. This process of researching through practice 

and reflecting on my own way of producing art helped me to recognize my own thought 

processes, it forced me to think about my way of thinking. My way of thinking carries 

into multiple areas of my academic and everyday life. This understanding is something 

that I feel will impact my teaching and if understood and practiced by other art 

educators, could have a positive impact on the field of art education.  

Throughout my research process I depended on the activity of sketching. I kept 

all my sketches in a bound sketchbook so I could regularly reflect back on previous 

exercise, activities, lists, and revisions. I plan to implement a practice of regular 

sketching and reflecting in my own art classroom. I plan to have each student work in 

and maintain his or her own sketchbook throughout the course of the class, whether a 

full year of just one or two semesters. I plan to help students understand the various 

ways a sketchbook can be used throughout the creative process, this sketchbook will 

become a “journal of creativity that may contain things other then drawings” (Wales, 

2000, p. 54). I wish to help students develop the habit of sketching and working through 
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several possible solutions before settling on the first one they think of, as many times 

that may not be the best solution. I believe that providing the students with their own 

personal sketchbook and encouraging them to use it and refer to it regularly will help to 

develop a sense of significance and importance around the work within that sketchbook 

(Altman, 2008). 

The way in which I will actually provide the sketchbook is dependent on the 

grade level. It is my preference that in elementary school, a simple set of several sheets 

of white copy paper, critical thinking worksheets, and aesthetic worksheets bound 

together in colored construction paper will produce an appropriate sketchbook and 

provide a meaningful sketchbook experience for the students in grades Kindergarten 

through 5th. Research has shown that by incorporating more then just blank space for 

drawing and providing an opportunity for art-related writing will help the student to 

develop a deeper appreciation and understanding for both the material covered and the 

sketchbook itself (Delacruz & Bales, 2010). Once the students reach a middle school 

grade level, 6th-8th, I would provide a two-pocket folder with fasteners down the center 

that can be filled and constantly expanded with white copy paper for sketches, critique 

notes, aesthetic worksheets, art history information, written reflections and even grade 

documents. This will provide the students with an opportunity to expand their 

sketchbooks continuously, as well as develop those sketchbook habits that were 

introduced in Elementary school. The goal would be to demonstrate that sketchbooks 

are not just a place for drawing; they contain notes, lists, goals, reflections, and 

critiques. The student’s sketchbook can be a constant resource throughout the creative 

artistic process (Delacruz & Bales, 2010). By the time the student reach high school I 
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believe a more open sketchbook would be more appropriate. At that point I will provide 

a simple bound-book of blank white paper with a stable front and back page. Whether 

that is something purchased in a store, or something made by binding paper together 

with a study front and back as an art activity will be dependent on the factors present at 

the school. These sketchbooks would be used throughout the duration of the school 

year so they will contain more blank pages then the lower grade level sketchbooks, 

approximately 75 pages. These simple sketchbooks would be used in all classes, both 

introductory and advanced. In addition to the blank sketchbook that all art classes would 

utilize, the advanced classes would also use of a visual journal in the form of a standard 

composition notebook. This visual journal would be used in conjunction with the 

sketchbook. The composition notebook will act as a journal and will be a separate place 

for written reflections, feedback from other students, evaluations, and journal 

assignments assigned throughout the course. It is my intention that if I work in a high 

school setting, I will assign regular journal assignments as well as sketchbook 

assignments to help provide a well-rounded art experience for my students.  

Sketching and the use of sketchbooks can also be used within the art classroom 

as a means of helping students of all ages to explore different drawing styles and line 

types, as well as experience historical artists on a less formal level (Letters & 

Sketchbooks, 2010). Throughout the beginning stages of my research I constantly 

looked at historical and contemporary artists who used sketching in their creative 

process. This was not only to explore how they utilized sketching to develop 

compositions, but also to help me explore different line qualities and the effect they had 

on me as the viewer. Students can research individually or study as a group a selection 
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of artists and study their beginning sketches. Students will have the opportunity to 

experience artists they know formally, on a less formal platform, allowing them to more 

easily relate and understand their creative process. The artists will become more 

relatable and students will be less intimidated. Students can experience artists such as 

Vincent van Gogh, Romare Bearden, Frida Kahlo, Keith Haring, and even Tim Burton 

through studying and discussing their different sketching styles and how they impacted 

the artistic outcomes (Letters & Sketchbooks, 2010). Studying and discussing different 

artists sketches will also expose the students to different drawing styles and line types. 

As explained throughout a recent issue of Scholastic Art (Letters & Sketchbooks, 2010), 

students will be provided with the opportunity to study van Gogh’s use of horizontal and 

vertical lines, his sometimes lack of shading and modeling, and how a contour drawing 

can lay the groundwork for a later masterpiece. Through observation of Romare 

Beardan, students can explore the uses overlapping, sketching through collage, 

textures, points of view, and modified contour drawings and how it relates to a later 

completed work. A study of Frida Kahlo can provide students with an opportunity to 

experience fanciful sketching, with the incorporation of different line types, such as 

wide, thin, scribbled, hatched, and continuous lines. Keith Haring provides an 

opportunity to explore contrast and positive/negative space, as well as the use of 

simplified outlines and symbolism. Lastly, looking into Tim Burton provides student with 

a different perception of what makes an artist an artist through looking at his 

developmental sketches, which show contour and gesture drawings. The students will 

then be able to see a direct connection between sketching and final product, when they 

view several of his commonly known movies (Letters & Sketchbooks, 2010).  
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The process of sketching and reflecting helped me to work through creative 

problems and consider potential solutions. I plan to encourage this activity with my 

students as a way of helping them develop solutions to creative problems at the start of 

every project. I will require at least one to two full class periods at the start of every 

project to be dedicated to the act of sketching and brainstorming ideas for the process 

or activity at hand. My hope is that this sketching activity will support this critical 

developmental stage and act as “an idea-storming process or as a series of thoughts 

leading to the identification of an appropriate starting-point” (Parker, 2005, p.196). This 

activity will be universal throughout all classes and all mediums. Sketching in this 

fashion can be tailored to fit each of the different types of projects presented in the art 

classroom. Whether the project is incorporating a new medium, style, art history, art 

criticism, or a new technique, the act of sketching and working through written ideas on 

paper in a sketchbook will be a key component. I plan to emphasize the importance of 

this process by including the student’s individual sketchbook and reflections during the 

assessment process.  

Another key component to my body of work was reflecting on my own personal 

history and life experiences. I looked back as far as I could remember and developed a 

timeline of my life through pictures. This process helped me to better understand the 

person that I am, what affected my growth and development, what I am passionate 

about, and what I value both physically and emotionally. I believe this is something that 

high school students could benefit from reflection on at such a critical transitional point 

in their lives. I plan to incorporate a project where students are encouraged to reflect on 

their own lives and think about what events made them the who they are. I will have my 
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students narrate that autobiography through a timeline of images similar to the one I 

produced for this research project. The timeline will be produced in a particular medium, 

which will be dependent on the resources available, and the level at which the students 

work. This type of project offers several possibilities for materialization, it may be as 

simple as drawing and painting or as involved as a sculptural installation. The students 

will display their personal timelines and will reflect on their own work and the work 

produced by their classmates. The narrative aspect of this project is essential in the 

student’s self-expression and in helping the viewer understand the meaning behind the 

work. The key objective of these autobiographical timelines will be that they are 

understood and informative to the viewers, their peers (Delacruz & Bales, 2010). In the 

end, my objective is that the students discover something new about themselves and 

their classmates, as I did throughout my research process.  

Throughout my research and creative process I relied heavily on the act of 

sketching and most importantly, reflecting on those sketches. I listed ideas, feedback, 

criticism, and alternative creative solutions in my sketchbook. Putting my thoughts and 

sketches into coherent written statements further enhanced my sketching and reflection 

process. The act of sketching and self-reflection can be implemented in the art 

classroom through written reflections, guided critiques, artist statements, and art 

criticism. Encouraging these types of written expressions and writing exercises provide 

students with an opportunity to engage in different styles of learning. As suggested by 

Barnes (2009), “because similar cognitive strategies are used in the practice of both  
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visual and written literacy, incorporation of authentic written activities not only 

strengthens students’ writing abilities, but reinforces the basic art curriculum as well” (p. 

41).  

Reflection on Student Teaching  

 Over the past four months I had the opportunity to complete the last stage of my 

teaching certification, student teaching. I was lucky enough to have been placed with 

two teachers who both support and implement the use of sketching and sketchbooks 

within their own art curriculums. It was a wonderful opportunity to experience 

sketchbook use at an elementary level and at a high school level. Each of my 

cooperating teachers used sketchbooks differently.  

While my elementary cooperating teacher utilized the student sketchbooks at all 

grade levels, they were only used regularly with the 4th and 5th grade students. My 

elementary cooperating teacher used sketchbooks more as a means of practice then for 

reflection. The students were each issued there own construction paper stapled 

sketchbook at the beginning of the nine-week term. For the 4th and 5th grade classes 

they were regularly brought out and used during the first day of studio work for practice 

and brainstorming. For the kindergarten through 3rd grade classes, she used the 

sketchbooks in the same manner, but less regularly, probably only two or three times 

over the seven-week span that I worked in her classroom. I found this building-up 

process worked well for the students at this school. I noticed that by the 4th and 5th 

grade the students were more engaged in the sketching process and referenced their 

sketching and brainstorming work during subsequent classes throughout their studio 

projects. I found my elementary placement use of sketchbooks to be encouraging and 



	   	  
	   	  

	  

62	  

something I plan to implement in my own classroom. The only factor I may differ in is 

incorporating sketchbooks more regularly in the 2nd and 3rd grade, while still keeping it 

introductory in Kindergarten and 1st grades. I believe that building the importance of 

relying on a sketchbook should start earlier in a student’s educational art experience, as 

this may be the only opportunity the students have to participate in an art class.  

In my high school placement, my cooperating teacher also utilized sketchbooks 

through out all of her classes, both introductory 2D, 3D, Photography and Drawing and 

Painting. She used sketchbooks as a means of teaching students brainstorming and 

sketching, as well as a tool for reflection. The students tended to use the sketching and 

brainstorming in a fairly traditional fashion, spending a day or two in their sketchbooks 

then moving onto their studio project, and referencing back occasionally. However, it 

was the Photography class’s use of visual/verbal journals and sketchbooks for reflection 

that I found to be the most fascinating. My cooperating teacher issued a standard 

composition notebook to each of the students in the class, as a sketchbook and 

visual/verbal journal. Throughout the time I was in her classroom, she issued three 

different assignments, each to be completed in this journal. The students were to reflect 

on and respond to a provided photograph and answer a series of questions. They were 

to respond both visually, using cut paper, painting, drawing, collage etc., and verbally, 

using lists, phrases, or complete paragraphs. The photographs ranged from historical to 

current events, from political to popular culture. The questions they were ask to reflect 

on and answer ranged from personal opinions to problem and solution suggestions. The 

work the students produced was completely original and very personal. Each of the 

students approached the assignment in their own way and produced a unique final 
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product. The students engaged in various forms of thinking throughout each of journal 

assignments. After experiencing the various journal reflection assignments, witnessing 

the results, and hearing the student response, I am confident this is something I will 

implement into my own art classroom. Through these sketchbook and journal 

assignments, the students were provided with an opportunity to create personally 

meaningful and unique outcomes. This is something that I feel is essential in a well-

rounded art curriculum.   

Contributions in the Field of Art Education  

Throughout this research experience I discovered three ways in which my 

personal research could be applied to and benefit the field of art education. I 

experienced a great deal of personal exploration and discovery over the duration of my 

research and artwork production. I explored my past experiences and relationships. I 

looked into my individual interests and what made me the person I am. The act of truly 

knowing yourself and understanding what you need and want is something that the field 

of art education could provide for it’s students (Thompson, 1995). Additionally, through 

that personal exploration I was able to develop and create a body of work that holds a 

deep and significant personal meaning. The exercise of personal meaning-making and 

personal reflection is something that can benefit students of all ages and levels of 

expertise inside the art classroom and out (Altman, 2008). Another benefit realized 

through my research process and methodology was my observational skills. I was 

always observant to the environment around my, however I found my sketching in real 

time, real life environment such as parks or on subways, which required me to quickly 

notice and interpret the people and objects around me, further enhanced my 
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observational skills. This is something that benefited me in my student teaching 

experience and helped with classroom management. Helping students develop their 

own observational skills provides a great contribution of art education and it’s students 

(Hobart, 2005). Lastly, my research has shown me that sketching and reflecting can 

help with a better comprehension and retention of art history and curriculum material. 

That consistent reflection and comparison of several different historical artists, style, 

movements, and exemplars helped me to develop a better understanding of art history. 

Working through sketching in my own personal sketchbook helped me retain that 

information and use it for later endeavors. This outcome is certainly something that can 

benefit the field of art education (Carlson, 2010).  

The use of sketching exercises in an early childhood education art classroom 

provides young students with an opportunity for personal exploration. By allowing these 

young and impressionable students to explore their own interests through self-guided 

sketching, student develop a better understanding for themselves. They are provided 

with endless options of what to draw, how to draw it, how to decorate it, and deciding 

when it is completed. When young learners are encouraged to draw whatever interests 

them they are provided with a rare opportunity to create work that pleases them, and 

not for a teacher, parent, or friend. The students can work on one sketch over a long 

period of time are complete several sketches during one exercise. The student alone 

dictates when the drawing is complete, and often times are seeking recognition from a 

teacher or mentor, not verification that the project was completed correctly and 

adequately (Thompson, 1995). These students are drawing objects and scenes they are 

personally meaningful. As they work through their own sketches they are experiencing 
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self discover, whether they intended to or not. They are most often drawing things that 

are satisfying to their eye and are of interest to them, something that is not often found 

in lessons presented by a teacher (Thompson, 1995). Throughout my own research, my 

main purpose was to explore the benefit of sketching on my composition and within the 

development of a cohesive body of work, however I later discovered that personal 

exploration was a natural result of my study. This research through sketching provided 

me the opportunity to learn a great deal about myself, what I value, find important, and 

of interest in the world around me. I believe that offering this opportunity to young 

learners through art classes, teachers can provide a strong foundation of personal 

knowing for students to build on throughout the remainder of their educational 

experience.  

Another way my research experience and outcomes can benefit the field of art 

education is though using sketching to create meaning for the individual students. I 

participated in meaning making throughout my developmental process of taking 

important events in my life and sketching them out into a single-image representation. I 

placed a significant and personal meaning on each of my different compositions. This 

helped me to set a criterion for developing my entire body of work. I set a personal 

standard for each event and it’s chosen representation. I developed a greater 

understanding of my work and the experience I was providing for the viewer. If students 

are given an opportunity to create something with a great deal of personal meaning, 

they will also be provided with an opportunity to create a deeper understanding. As 

shown in previous research, when students apply a personal meaning to text or 

imagery, they are creating a deeper understanding and appreciation for that information 
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and that experience (Altman, 2008). If I, as an art educator, can offer this experience in 

the art classroom I will also provide my students with the opportunity for greater gains in 

understanding, growth, and meaningful educational experiences.  

The development of observation skills is another area in which the field of art 

education can be impacted from the results of my research method of regular sketching. 

Throughout the first several months of my research I participated in a great deal of 

sketching, from sketching my imagination and dreams, to sketching from the world 

around me, familiar places, sketching from photographs and image references. 

However, I found that sketching from the world around me and from photographic 

references had a positive effect on my observation skills, not only from an artist’s 

perspective, but also from an everyday perspective. I became more aware of the 

people, activities, and situations that were happening around me. When I looked at a 

photograph of something, I noticed more and more of the little details. I took note of the 

background, the objects that may have been blurred. I took notice of the small little 

details that surrounded whatever the subject matter might have been. When sketching 

from the world that was happening around me, I had to observe quickly and accurately, 

or my sketched would not look correct. I had to refine my skills of observation so I could 

quickly take in all those large and small details so I could transfer them to the page of 

my sketchbook. Previous research has shown “as the observer sketches, the act of 

sketching forces the observer to become more intimately aware of the subject matter, 

paying close attention to detail that may not have been noticed otherwise” (Hobart, 

2005, p.31). The activity of observing and drawing or sketching from observation is 

something that can be offered easily and regularly throughout an art curriculum. This is 
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again, something that can benefit art students throughout every artistic experience, but 

also in the other academic content areas. If sketching or drawing from observation is 

offered interdisciplinary manner, then students outside the arts program can benefit 

from the activity of observing carefully. Research shows that by offering drawing and 

sketching in other academic content areas such as science, social studies or math, the 

lesson will ”appeal to the right side of the brain, which for some students is more 

accessible then the left” (Hobart, 2005, p.31). This integrated approach to teaching 

offers the opportunity to better engage students through a variety of learning styles.  

A better understanding and retention of art history information is an area of art 

education that could be impacting from my personal research (Carlson, 2010). 

Previously, when studying art history and looking at historical exemplars, I sometimes 

struggled to retain the information, something that could be common among students of 

all ages. However, I found the historical details and information I looked at throughout 

this research sketching method, I retained easily and referenced later. This is again, 

something that can be exercised as regular practice in the field of art education to help 

students with better understanding art history concepts. Research shows (Carlson, 

2010) a simple exercise could be asking students to study a piece of art in any media by 

a particular artists and work over several days to reproduce that image in their 

sketchbooks. The instructor would encourage the students to pay close attention to the 

details, being careful to include every aspect possible. Simultaneously, with the 

sketching and drawing in their sketchbooks, the student would be asked to research the 

biographical information about the artists; where they lived, when they lived, their 

preferred medium, other famous pieces, etc. At the end of that list the students would 
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also include a written reflection on the piece they studied and reproduced so carefully. 

The students would include the prominent element of art and principle of design that 

were present in the piece. They would reflect on the impact those factors had on the 

final composition. Through this exercise, students would be working in both drawing and 

the written word. Previous research shows and supports that they would be working 

through abstract thoughts and opinions and making concrete sentences and reflections 

based on those thoughts all at the same time. By balancing the same concepts through 

drawing, writing, and reflecting, students are better able to retain and recall the 

information they learned throughout the exercise. By incorporating all these different 

components into one lesson, students begin processing the historical information about 

a piece without even realizing it (Carlson, 2010). My research practice and this result in 

particular, are things that can have a direct positive influence in the field of art 

education, and more specifically, art history comprehension.  

The most valuable insight I have taken away from this arts-based research 

opportunity is understanding the way I think and process creative problems and 

discover potential solutions. I realized my own personal artistic style and creative 

process. I found that by developing an organized and systematic method for 

brainstorming, reflection, and revision I can develop a well-thought out and cohesive 

body of work, that I comfortable exhibiting. I believe understanding the individual 

creative process is essential to being an understanding art teacher and creating a 

successful environment that nurtures individual student needs. I believe recognizing 

what method works for each student will benefit not only the teacher in better supporting 

a students needs and understanding his or her perspective but also the students 
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themselves, as they will have a better comprehension of their own thought process and 

creative process. That understanding can be applied to more then just art and design. It 

is an asset in all realms of today’s society. Students can apply that knowledge and 

process to all academic content areas from science to language arts (Parker, 2005). 

They can also take that experience into other various aspects of their own lives, outside 

of school, such as conflict resolution with their friends and family, success in their 

workplace, and higher education endeavors.  
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Conclusion and Recommendations 

Overview 

This research study began with a decision to base all my research methodology 

on the process of developing a cohesive body of artwork. That methodology involved 

looking at how extensive use of diverse sketching techniques would effect the 

development of a body of work, which was exceptionally personal. The sketching 

technique I developed and used throughout consisted of a regular routine of sketching 

options, reflecting on the outcomes, critiquing to find areas of improvement, and revising 

to develop my desired outcome. I found that the influences and impact of my research 

process of sketching, reflecting, critiquing and revising, were both positive and all 

encompassing. This sketching technique helped me with developing a project that was 

most significant and deeply meaningful. It helped me to refine my artistic skills and 

develop my own individual drawing style for this entire body of work. This research 

facilitated a better understanding of my way of thinking and problem solving. It enabled 

me to better understand who I am as a person and what I value in this world and my 

personal life. This research even influenced and benefited my observation and 

communication skills. 

My research process and body of work was initiated by the decision to use the 

process of self-reflection and looking at the important and significant events in my life as 

my subject matter. By the end of this research study, I produced a body of work titled A 

Snapshot Timeline, which depicts the events of my life. This research process that 

brought me to the final outcome was extensive and took place over several months. The 

first component of my research began with looking at historical artists for how they used 
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sketching, line types, and drawing techniques to develop there own compositions. I 

analyzed and reflected on how those techniques might benefit my own developmental 

process. I looked into at both historical and contemporary artists, and studied each artist 

for different reasons. Some artists provided a base for drawing technique, some for their 

line styles, other for the details they chose to include or exclude. I practiced in a 

literature review of artists. Throughout that aspect of my research process I answered 

one of my research questions. That being, how can looking at historical exemplars help 

me to further develop my compositions? My research showed that it would provide me 

with a better understanding and foundation for the uses of sketch. It helped to solidify 

the importance of sketching in developing a composition. It also provided me with a 

wide range of inspiration and alternatives to experiment with regarding mediums, line 

types, and drawing styles. Most importantly it helped me to develop my own personal 

drawing style that I preferred for my own works. That drawing style is depicted in the 

final production of my body of work.  

Along the same time I was researching a selection of artists I was also 

composing a list of important and significant events to include in my narrative timeline. I 

worked though the list several times throughout my sketching practices. At the point I 

began studying artists and making the list of events to include in my body of work, I also 

began research through actively sketching and reflecting. I started with sketching from 

my dream and imagination. I then moved onto sketching from the world around me. I 

sketched in my neighborhood, sitting at the pool, at the park, or even the student center 

at Georgia State. I sketched the people and activities taking place around me. After 

several weeks of that exercise, I began sketching from photographs containing different 
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types of imagery. This was a key factor in deciding what events would be included in the 

final timeline and how they would be represented.  

 Once I began sketching representations that directly related to my final timeline, I 

incorporated a process of sketching, critiquing, reflecting, and revising. I followed that 

process for every component of the final project, including what size the canvases 

should be, what medium to use, drawing style to employ, and whether or not to 

incorporate color. Every option was sketched out, reflected on, and then revised to help 

layout a cohesive body of work that was meaningful to myself as well as the viewer.  

 After the bulk of my research and artwork production was complete I had the 

unique opportunity to embark on my student teaching experience, while still developing 

and researching my thesis works. I used those months to reflect on and further research 

how sketchbooks, sketching activities, and benefits of sketching could be incorporated 

into kindergarten through 12th grade art classrooms. That lead me to answer my last 

research question, how can developing projects through sketch benefit students in the 

art classrooms in Kindergarten through 12th grade curriculums? I observed and reflected 

how my cooperating teachers integrated sketchbooks into their everyday art room 

practices. I also researched to find other educators who have conducted hands-on 

research and studied the effects of sketchbooks on their students and their art 

curriculums. I compiled and reflected on the information and concluded that sketching 

practices and sketchbooks can have a positive impact on students drawing skills, 

project development, writing skills, observation skills, personal exploration, and art 

history understanding. 
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 After completing my student teaching experience and reflecting on the field of art 

education I looked again at my body of work both individually, and as a whole. I 

reviewed every composition separately to be sure that it’s meaning is understood by 

myself as the artist and individual behind each of the different events, and to the viewer. 

I then looked at my body of work as whole and reflected on whether or not the viewer 

would experience the piece as intended, as a cohesive body of work consisting of a 

personal timeline that is both relatable and evokes personal reflection. It is my belief 

that this body of work is complete, cohesive, and provides the viewer with a personal 

and reflective look into my life. It also provides them with the opportunity to reflect on 

their own life and experiences in the same way.    

Related Research Opportunities 

Throughout my research process and student teaching experience I realized 

several additional areas within the field of art education that would benefit from 

additional research. One of the areas that could offer additional research opportunities 

is studying the effects of keeping a sketchbook over an extended period of time to show 

artistic development and growth in students of all ages. Another area that is of interest 

to me would be looking into the use of sketching as a way to express and develop 

personal interests and strength at in early childhood general classrooms and art 

classrooms.  One final area that could provide additional research opportunities is a 

study of the effects of using sketchbooks in other academic content areas outside of the 

art classroom, such as science, language arts, and social studies. I would be interested 

in seeing what the effects would be in all grade levels, from kindergarten through 12th 

grade. I have found the sketching and reflecting has helped me in countless areas of my 
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personal and academic development and would welcome additional research 

opportunities to consider those benefits for student in both general education and art 

education.  
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