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Figure 31 April 9, 1907 Immigration List

As an educator who includes the stories of her students throughout her courses, I use both
the full biography of my great-grandfather (See Appendix D) and his immigration records (See
Figure 5). While my family’s immigration story differs from many of my students’ experiences,
the story also has similarities. My great-grandfather came for schooling. Additionally, he came
without his family and would remain that way for the duration of his life. To date, my immediate
paternal family is the only sect of the Brammar family in the United States. Furthermore, differ-

ences are discussed such as: the ship my great-grandfather came on, the land he left behind, and
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the language he spoke. Teachers can weave their own stories throughout their courses with hopes

their students will share a piece of their background.

Limitations of Study

My personal interest in the research created inherent bias. Many of these biases come
from previous classroom and instructional experiences. I recently taught United States History to
Latino ELs. As a United States History teacher, I implemented culturally relevant biographies
into my classroom instruction. Thus, I favor this pedagogical approach.

Additionally, the state of the research study is home to almost one million immigrants
(Migration Policy Institute, 2011) and nationally twenty five percent of all children are either
foreign born or first generation Americans (National Center for Education Statistics, 2010).
While the growing number of ELs made the state a great place to implement a study focused on
Latino English learners, the political climate of the Southeast limited the research study. In the
state where ICE, Immigration and Customs Enforcement, is waiting for students to get off busses
and knocking on their doors (GATESOL, 2016), the advocacy role of the ESOL teacher has ex-
panded along with the age range of deportation. Studies have not yet shown how childhood de-
portation will impact classroom teaching. Additionally, in the state of the research study, one
Senator is pushing for English as the official language (S. 675, 2016). If this bill passes, com-
munication with parents in their home language will not be allowed. The results of this could
breakdown the ESOL teacher-parent relationship. Furthermore, immigrant students recently
unanimously lost a case against the state Supreme Court for an appeal for in-state tuition
(Downey, 2016). This decision deepens the divide between the ESOL classroom and the college
campus. Subsequently, as Title III, a federally funded program to support English learners,

shrinks with new ESSA legislation, Department of Educations across the country are waiting on
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the Federal government to see how ELs will be serviced under Title I, a federally funded pro-
gram to support all students (GADOE, 2016).

The anti-immigrant nature of the southeastern United States possibly impacted the re-
search study. Many school systems with large EL populations were not welcoming to the re-
search study. The quick rejection from some districts insinuates the denial was due to nature of
the research. While the research was completed in a grant- funded tutoring center with students
from a large metropolitan school system, a school system might have been the best place to
complete the research study.

Recommendations for Further Research

The rapidly growing ESOL population and the hidden cultural backpacks the students
bring to school on a daily basis are not being as quickly replicated in the field of research. The
opportunities English learners come with on a daily basis for enrichment of the curriculum in
social studies classrooms is one that should not be missed. The engagement of the teachers and
tutors throughout the research study could be a valuable tool in professional development with
preservice and in-service social studies teachers. The opportunity to increase faculty and student
engagement during social studies instruction could provide a powerful classroom experience. [
have attempted to give educators an approach to including stories of students’ histories into their

classroom content.

There are several items of the research in this study that warrant further research. While
this study took place in an afterschool tutoring center with public school students, replicating this
same study in a public school would enhance understandings. Furthermore, research on the im-
pact of culturally relevant biographies on secondary English learners’ engagement is warranted.

Additionally, as this study was inspired by Peters’ (1969) classroom practices with African
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American students, this study can be replicated with other minitorized perspectives. Moreover, a
study comparing classroom and school libraries to community and school populations would be

of interest.

Furthermore, the participants’ use of the culturally relevant biographies in a variety of
methods would be of interest. While during this study all participants chose to read the text to
their student(s), it would be noteworthy to see different approaches to implementation impact
engagement. Different implementations such as analyzing the visuals in a text and creating Tab-
leaus are examples of implementation [ would find of relevance. Additionally, it would be of
significance to see how student creation of culturally relevant biography books impacts engage-
ment. Students could use the books to teach their peers, younger children, and senior citizens.

Additionally, students’ books could be added to their school and classroom libraries.

Students, teachers, teacher candidates, and teacher educators should all study the heroic
efforts of the many Latino historical figures that have positively impacted the course of United
States History. Students deserve to know the Mendez family fought for equal access to schools
for Mexican American children, which laid the foundation for Brown v. Board (United States
Courts, 2015). Students ought to know Adelina Otero-Warren fought for Spanish to be spoken in
school hallways, for election information to be given in Spanish, and was the first woman to run
for Congress (Ruiz & Korrol, 2006). Students should know that Dolores Huerta fought along
side of César Chavez in the 1965 United Farm Workers strike and continues her role as civil
rights activist today (Smithsonian, 2015). “Sylvia,” said her mother. “;No sabes que pore eso

luchamos?” “Don’t you know that is why we fought?” (Tonatiuh, 2014, p. 3).
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APPENDICES
Appendix A
Tutor Name: Student Name:
(O @emmmmmmn - ————— @emmmmmm e ——— O @
Not at all true A litte bit true Somewhat True Fairly true Totally true

During social studies instruction,

this student...

* gets very involved. ONORORONG)
* is enthusiastic. ORHRORONG)
* actively participates ORORORONG)

During social studies instruction,

when I use culturally relevant biographies, this

student...

* gets very involved. ORORORONE)
* is enthusiastic. D2P@@
* actively participates. ORORORONG)
In general, this student...

* likes tutoring. ONORORONEG)
* putsin a lot of effort. D2P@@
* enjoys a challenge. ORORONONE)
* acts like tutoring doesn’t matter. [0 @ @ @ @

When faced with setbacks, this student...

* bounces back. ORORORONE)
* works harder. ORGRORONG)
* gives up. D@ ®
* gets overwhelmed. D2Q@@

Appendix B

1. How long have you been tutoring English learners?
2. Do you have classroom teaching experience?

a. How long have you been teaching?



3.

4.

5.
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b. Did your teacher education preparation program prepare you to teach social stud-
ies?
c. Do you believe your teacher education program prepared you to teach English
learners? Why or why not?
What does culturally relevant mean to you?
a. What materials would you consider culturally relevant?
What do you think about using biographies to teaching United States History concepts?

In the past, what materials have you used to tutoring social studies concepts?

Appendix C

1.

2.

Which book(s) do(did) you use during instruction?

Why did you choose these books?

. What is your opinion about using culturally relevant biographies to teach United States

History topics?

How did your use of culturally relevant biographies impact engagement during social
studies instruction?

How did you implement culturally relevant biographies into your instruction?

Will you use culturally relevant biographies in your future instruction?

Appendix D

Transcribed from: The History of Florida: Past & Present, The Lewis Publishing Co.,

Vol. 111, page 330, 1923.



171

BRAMMAR, SAMUEL, one of the most progressive citizens and business men of Saint
Cloud, Osceola County, claims the "Right Little Isle" of England as the place of his nativity, his
birth having occurred at Hanley in Staffordshire on the 22nd of April, 1886. He is a son of
THOMAS and MARY (DARLING) BRAMMAR, of whose eleven children he was the ninth in
order of birth. He was reared and educated in his native land and there remained until 1907,
when, shortly after attaining to his legal majority, he came to the United States and located at
Trenton, New JERSEY, where he remained about three years and where he attended the School
of Arts and Sciences. He became identified with the building business at that place, and he re-
sided for a time also at Princeton, New Jersey.

In the autumn of the year 1910 Mr. BRAMMAR came to Florida and engaged in con-
tracting in mason work, with headquarters at Saint Cloud. He erected several buildings here, and
continued his contracting operations until 1915, since which time he has owned and conducted a
well equipped clothing and shoe store which receives a substantial and representative supporting
patronage. He is a member of the County School Board in his home village, is chairman of the
building committee having in charge the erection of the new library building at Saint Cloud, and
is secretary of the local organization of the Ocean to Gulf Highway Association. Mr.

BRAMMAR is actively identified with the advancement of the citrus fruit industry in this
section and is vice-president of the local Board of Trade, and was a leader in patriotic service in
Osceola County in the period of the World War, he having been an executive in the local drives
in support of Government war loans, Red Cross work, etc. He is aligned loyally in the ranks of

the Democratic Party, and is a Knight Templar Mason.
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In 1915 Mr. BRAMMAR wedded Miss HARRIET BARTLETT, of Saint Cloud, and

they have two sons, CHARLES HENRY and SAM NEILL.



