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Researcher's Reflection

Fanghui chose to use words and images to write about her English learning experiences
in the U.S. classrooms on the PowerPoint for her third multimodal text. She put key words next
to the pictures to explain what she wanted to express through the pictures. She purposefully
changed the color and format of the abbreviated word "U.S." and changed the color, font, and
size of the word "much™ which seems to emphasize and catch the attention of her audience. In
the following session when everyone presented their multimodal text, she said she liked to use
pictures to express herself and she thought it was very effective and could clearly express herself.
She said she always used key words to explain what she means by using the pictures because she
thought people may have different perspectives to interpret the pictures so the key words could
enhance clarity and reduce confusion. She said she did not use long sentences because she
thought that was boring. It seems that Fanghui felt comfortable using pictures and key words to
express herself and explain her points. All the images she selected seems to come from the U.S.

culture which represented her awareness of using cultural-relevant resources to express herself.

Fanghui's MM Text IV A

Figure 18. Fanghui’s MM Text IV A
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Fanghui created one single slide to write about her English learning experience out of the
classrooms in the U.S. She put the title "My Learning Experience Out of Classroom” on top of
the slide in black except the word "Out", which was in red. The title was centered. She used two
images with one placed at the left bottom corner and the other placed at the right bottom on the
slide. The picture on the left was displaying a food court with many customers sitting down
around a table eating or standing in line waiting for their orders. The red words "Chinese Eatery"
was placed on the face of a food court eatery on the top. Several other Chinese eateries were
connected to this one in the picture. The black words "Ordering food in food court™ were placed
on the right side of the picture with a blue arrow pointing to the picture. The picture on the right
bottom was showing two college student-like females sitting on the chair at a dining table facing
each other. The background was a kitchen decorated in white. All the furniture and the
kitchenware were all in white except for the vase and a fruit bowl sitting on top of the dining
table which were black. Three words "Chatting with roommates™ were placed next to the picture
on the left with the word "roommates™ italicized, underlined and in red. The other two words

"Chatting with" were in black.

Fanghui's MM Text IV B

Figure 19. Fanghui’s MM Text IV B, Slide

Shopping in the shopping mall
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Fanghui made some revisions to her original multimodal text in the following workshop
session. The first slide remained the same. She added one more slide to the original single slide.
In the slide she added, she put "Shopping in the shopping mall™ on top of the page left aligned.
Underneath the title, two pictures were placed side by side. In the picture on the left, it displayed

the front image of the store "macy's". The bright lights and the variety of products were visible in
the picture. In the picture on the right side, a sale-representative-like man with an orange T-shirt
and a lanyard on his neck was touching the screen of a desktop computer explaining something

to a customer-like woman with blue top and a handbag on her right shoulder.

Researcher's Reflection

To write about her English learning experiences in the U.S. out of the classrooms,
Fanghui first created one single slide with words and images. As she explained, she wanted to
use visual to catch the attention of her audience and show them the information she intended to
express. But she also used key words to explain what was going on in the pictures. Both the
pictures and the words helped her deliver the information. She chose to use black-colored words
but purposefully changed two words into red to make them stand out and catch the attention of
her audience. In one of the pictures, Fanghui chose the image of a few Chinese eateries which
seems to represent her awareness of her Chinese identity. It might be one of the many restaurants
that she and her roommates went to but she chose to use the image that displayed her country of

origin and reminded her of the taste of her home country.

In the slide that Fanghui added, she chose to use the image of the shopping center she and
maybe many of the women often went to which seems to represent her female identity. Both
images also seem to represent her interest of shopping clothes, shoes, cosmetics, and technology

supplies.
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Fanghui Reflects on Her MM Texts and Workshop Experience

During the post-workshop interview, | asked Fanghui some questions to understand her
perception about composing multimodal texts as well as using multimodal resources to express
herself in writing. She shared that she learned from other participants their different experiences
and their home culture. Attending the workshops also helped her remember things that she
thought she had already forgotten such as how she learned English and why that helped her

learn. When she was asked to share her feelings about multimodal composing, Fanghui said:

| feel that it’s helpful but sometimes I only use one or two modes that | prefer to use... For
me, | like listening. But if I want to show somebody | won’t use this kind of thing like
sound or music. But for me, | learn things from what I heard... To show anybody, | don’t
want to use that. I only prefer visual and letters because | prefer to use my own words to
let them know. My explanation and my own speech to let them know, not to find
something on the Internet. (Post-interview, lines 10-13 and lines 15-16)

When she was asked to share her challenges for multimodal writing, Fanghui said, "Sometimes |

cannot find the pictures (laugh), the exact picture. I am also not good at PowerPoint (laugh)"

(Post-interview, line 17). She further explained:

Because | always do the simple things like put the document, title, and content and
nothing else, and | put pictures... | want to make it in order and look very clean and all
look like beautiful (laugh) but it’s hard for me to make a PowerPoint like that... Like use
a lot of tools like have different background pictures and beautiful words. You are not
only using Times New Roman (laugh). (Post-interview, lines 21-25)

When she was asked if multimodal resources may help her in her classroom writing, Fanghui

said:

Writing in classroom | think... | can use the picture to illustrate what | want to say. That’s
good to me because in class | cannot hear anything, | cannot use sound or music. I can
find something on the Internet only... | can find some pictures when | don’t know what
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that means, when the words don’t give me a clear definition I can search for the pictures
and find out what that means. (Post-interview, lines 33-37)

When she was asked her perception of using multimodal resources to express herself in

writing, she shared:

Yes. | think when you write a lot of things it’s so boring and if | read a long essay, it
makes me fall asleep. But if | put in something interesting and in different ways, it may
attract the audience. So | prefer to do that and | hope my teacher would do that for me
(smile). (Post-interview, lines 41-42)
She also talked about the modes and resources she used the most frequently in her multimodal
texts. She explained, "Off course the words because | always use the words to write and to do my
speech... | used a lot of pictures... They are easy to find” (Post-interview, lines 45-49). Then |
followed up and asked if "easy to find" was the only reason that she used pictures. She answered,
"That’s the only reason because for me, | think the easy way is the best way. It saves time and |
can do it most efficiently" (Post-interview, line 53). She then explained how pictures may help
express herself and said, "Like | gave the pictures and | explain them. | talk about the pictures
and that’s what | want to say. | focus on the pictures to express myself" (Post-interview, line 57).

When she was asked why she chose not to use music or sound in her multimodal texts, she

explained:

First is when | am in my pronunciation class, the teacher ask me avoid to use some other
voice rather than you (laugh)...And also not all the voice, the music can be downloaded
exactly. Some | need to pay money (laugh), some have the protect. They cannot be
downloaded. The most important reason is sometimes | cannot explain myself exactly
with music. (Post-interview, lines 59-61)

She expressed that she would not use construction paper, cardboard or poster board to create her

multimodal texts. She explained:
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If | got a paper or something, | don’t like this kind of materials. It wastes my time. When
| was young maybe | would, but now I don’t want to do this kind of things. When | need
to write up something, | need to put some pictures, I need to cut them. It makes me feel |
don’t want to do that (laugh). (Post-interview, lines 67-69)

Fanghui also talked about the steps she followed to create her multimodal texts. She said:

First I think about the topic. What is this about, out of the classroom or in the classroom
and where is it. And | try to remember, | find some memory in my brain. And | want to
choose one or two things that suit for this topic. And open the browser to search picture
and put some key words in there, and emphasize the key terms, the most important
words. Then my PowerPoint is finished (laugh). (Post-interview, lines 73-77)

She explained how she placed the words and pictures in her multimodal text, "I always put the

words nearby the pictures and put something to point out. Oh, these words belong to this picture™

(Post-interview, lines 85-86). When she was asked to share something multimodal resources

may help her do in her writing, she said:

In my writing. 1 will find some pictures or something interesting to me to make my
writing active. When | write a lot of things, | feel I need to find something interesting. |
don’t want to keep writing a lot of time. So that helps my writing to be active. (Post-
interview, lines 91-93)

She shared that she never used pictures in her essay writing; she only used pictures in her

presentation and she felt more comfortable finding pictures from the Internet than drawing her

own because she was not good at drawing. | asked Fanghui to explain what words and pictures

can do to help express herself; she said, "the words show the exact meaning of the picture. The

picture give the image to the audience and keep them active” (Post-interview, lines 110-111).

She told me that she sometimes changed the color, font and size of words to emphasize the key

terms in order to catch the attention of her audience.
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Fanghui felt that multimodal composing could better express herself than the five-

paragraph essay. She said:

Because essay writing is always long, long, long, when at first | want to say this topic,
but when | write, write, it’s a lot of topics (laugh). So, I need to write something not very
long, it’s short or medium, not too much writing and 1 can explain myself with my oral
speech. And also, I don’t want my audience to be boring like ‘oh five-paragraph writing,
oh my gosh'. (Post-interview, lines 123-127)

However, she added to her points, "But if it’s an interesting topic, | don’t mind if | write five
paragraph or fifteen paragraph, but sometimes in the class, the topic is not interesting, I will
write four paragraph and | feel it’s enough™ (Post-interview, lines 132-134). When she was asked

to share her perception about writing now and in the past, Fanghui said:

Before | think writing is something you want to say and you put it in words but now |
find it’s easier to give them picture and let them think. I don’t want to show you anything
I want (laugh). You can think about it yourself. I don’t want to tell you anything I want
you to do. (Post-interview, lines 145-147)

She then explained more "But before | want them to understand me exactly... Now I give the
picture, | explain and then you can guess what | mean" (Post-interview, lines 157-159). When

she was asked about what writing should look like, she shared:

Writing should look like... must be in order like first, second. It must have the outline.
First it’s meaning is clear and also you need to explain your main idea or topic carefully
and exactly. And also, you should give some interesting examples. Don’t make it like a
lot of statistics or survey (laugh). (Post-interview, lines 161-163)

She said that writing could be anywhere, and she preferred to write on the computer. She

explained her point and said:

First my handwriting is not very good (laugh) so I don’t want to be very tired to use pen
for too long. And when you type... my typing is very good so | can write very fast to
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finish my essay quickly. When you write in the Word document, if you make some
obvious mistake, they will underline with red line or blue line. You can easy to find out
your mistake. But if you write something by hand, you cannot find it easily. (Post-
interview, lines 169-173)

When Fanghui was asked about how her experience in her home country may affect her
English learning, she said, "In my home country, nobody speak English out of class. If | want to

practice my oral speech, | need to go somewhere else like the Europe” (Post-interview, lines 179-

180). She then explained:

Like during summer vacation we were traveling. Maybe the people we met their mother
language is not English, but they understand English and I need to use English to
communicate with them. So, when | was very young my mother and father took me to
travel abroad. So, | am not afraid. They don’t know anything about English so | am the
translator so that’s why | am not afraid to talk with people. Also in my home country, we
focus on the skill for exam and the grades, scores so we do not pay attention to something
else, like the culture or something else. Only for the test. (Post-interview, lines 182-188)

She agreed that the fact that her teacher focused on exam skills and grades affected her because
she is now grades-driven. She is not satisfied with B because she always wants A in all her
courses. She always wanted to do her best because her teacher used to teach them to compete
with others. Additionally, she had listening challenges in her first few classes because she was
not taught in 100% English in her home country so she had challenges understanding all the
words the professors were talking about in class. However, she said, "after the first class I think,
it was not too hard to follow although sometimes they say some words | don’t know but | can
skip them. It doesn’t matter if I don’t know every word" (Post-interview, lines 192-193). Fanghui

shared her previous experience of note-taking that affect her English here in the U.S. She said:

In my home country | was not asked to take notes so | never took notes, but in here | need
to take notes but I usually take notes at home. | focus on what teachers say in class.
Because in my home country, when people take notes, the teachers would say 'what! You
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are not listening to me. You don’t need any notes if you listen to me carefully'. (Post-
interview, lines 215-218)

When she was asked if her previous experiences affect her choice of multimodal

resources, she responded:

| am not sure like... because | want to make something simple and you can obviously
know so | choose the easy way and make something easy. That’s why because | am lazy
(laugh). Because in my home country, my teacher told me not to waste too much time on
everything that is not very real or dramatic. So, | choose the most simple way. (Post-
interview, lines 227-230)

She explained the reason she chose words and pictures, she said:

| think that’s the best way because if | put too many things in one PowerPoint, the
audience and you will not know what to do first. Shall I open the music first, or explain
the picture first or why I put the words? You will not be clear what you want to do. But if
you only have two choices and they are connected, then you can explain them together.
(Post-interview, lines 233-236)

She reiterated that her teacher used to tell them to compete and she thought that kind of mindset
encouraged her to work hard and do her best in the U.S classrooms. Finally, she shared her

opinion that it was more effective to teach beginning learners of English with both images and

words and made connections between these two so that it could help them understand better.

General Observations about Fanghui

Fanghui seems to be confident about her English speaking and listening skills and she
seems to have few challenges understanding her professors in class and communicating with
American people out of the classrooms. She started learning English at the age of 5 which was
the earliest compared to other participants in this study. She seems to be proud of her grammar

skills because she learned it in her primary school years and she did not perceive any issues in
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her English writing back in China. She did encounter some small challenges in her writing in the
U.S. classrooms because the rules were different from what she learned in her home country. She
seems to be comfortable using PowerPoint to include pictures and key words to express herself
when writing about her English learning experiences in China as well as in the U.S. However,
she shared in the post-interview that she felt she was not good at PowerPoint because she wanted
to make it more beautiful and attractive to her audience. She also hoped that her professor could
also include multimodal resources in their teaching. Fanghui seems to be an active learner and
she took the opportunity to learn English everywhere she went: going grocery shopping, doing
clothes shopping, taking taxis and eating out with American roommates. Her goal was to go to a

U.S. Law school and she was working hard to improve her English skills to achieve her goal.

Fanghui intentionally chose pictures that represented her Chinese nationality and her
previous learning experiences in China. She also chose pictures that display her cultural
originality—a Chinese food court in the U.S. While she had the conversations with the researcher
and had the discussion with other participants in the workshop, she described herself as a normal
Chinese student who had little chance to speak English out of class and who was not afraid of
speaking English to native English speakers. She was aware of her identity shift after she came
to the U.S. She described herself as an international student, an English learner and someone
who was trying to improve her English speaking and writing skills to attend law school in the

U.S. She was also aware of the impact of different contexts to her English learning.

Sung Min—The Student from South Korea

Meeting with Sung Min and Learning His English Learning Experiences and Challenges
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Sung Min is a 25-year old young man from South Korea. He has been in the U.S. for two
years but has studied in the IEP level 1V class for only 3 months at the time | interviewed him.
He shared a lot about his home culture: K-pop, cellphone, food and famous pop stars. Sung Min
started learning English before he went to elementary school. He started with learning the
English alphabets from a private teacher his mom hired for him. He was required to take English
class in his third grade in elementary school. He learned some basic English such as how to greet
people and some simple reading from his English teacher. He said that he was not taught how to
write in English because all he needed to do was multiple choice. He was not given the chance to
write English sentences, paragraphs or essays even in the exam. He remembered his only writing
experience in the exam was to respond to short-answer questions with two to three key words.

He shared his story of learning English in a private training academy in South Korea. He said:

Basically, | was prepared to... my mom wanted to send me to Australia after | graduated
from high school because I did not have any interest about the Korean education system.
So she (his mom) told me even you don’t want to study in Korea, you should go outside
the country to see the world. (Pre-interview, lines 90-93)

He said that he ended up with working in Australia instead of studying because he liked to
experience travelling and earning some money for himself. He then shared what he learned about
writing in the academy. He said, "So at first time, | registered for private academy to prepare to
IELTS test... | learned there how to do writing not spelling or grammar but how to write the full
sentence, sentence structure. Because | don’t have idea for writing" (Pre-interview, lines 112,
116-117). He told me that he always wrote his essay, and his teacher checked for his mistakes
and sent it back to him, then he fixed it and rewrote, then his teacher fixed it again and he
rewrote. When he was asked the type of mistakes he often made, he said, "Always grammar.

Sometimes nonsense idea (big laugh)" (Pre-interview, line 126).
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When Sung Min was asked about the different English writing experiences in his home
country and in the U.S. He responded "I think basically | was taught British writing (laugh), and
now it's American writing. It’s more flexible" (Pre-interview, lines 133-134). Then he gave an
example and explained "Like British English something different... Yeah. For example, when
you do conjunction, complex sentence, we can use the pause like comma, period, or
semicolon, period, but for the British English, no semi-colon™ (Pre-interview, lines 136-138). He
then transitioned to his English writing experience here in the U.S. He shared, "Well, basically,
here they didn’t check for specific grammar. So, | always make a lot of mistakes. Like plural or
singular" (Pre-interview, lines 145-146). He said that he already learned the ideas for writing so
he had been working on fixing small things like grammar and preposition. Sung Min shared his
experience after his first writing class in the U.S. He said, "For the first writing class, my teacher
told me to go to her office. She told me there was very serious problem about plural and singular,
and preposition also (laugh)" (Pre-interview, lines 158-160). His American teacher also told him
to write on the computer so he could check his grammar before sending his essay to her. He was
also suggested to practice timed writing at home on the computer even though he preferred to do
handwriting in the classroom. When he was asked what his teachers taught him in writing class,
he said, "Um similar thing like conjunction, preposition, plural, singular, or coordination... cause
and effect™ (Pre-interview, lines 177-178). He shared the steps he followed to write his essay in

class. He said:

Brainstorming...| just connect the ideas for example the “Uber” ... | talk about food
delivery, cheaper price, or transportation like every brainstorming ideas... find the main
ideas like controlling ideas. Make the body paragraph... Introduction, body 1, body 2,
body 3 and conclusion. But I always work first on body 1, body 2 and body 3, then make
the first paragraph and conclusion (laugh). (Pre-interview, lines 189-197)
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He then explained why he always wrote body paragraphs before writing the introduction
paragraph "I always forget main ideas when | am writing something like in introduction (laugh),
and | change main idea (laugh)™ (Pre-interview, lines 199-200). When he was asked if

multimodal resources may help him in his writing, Sung Min said:

| think the visual, the body language... we can see something. We will memorize easier...
Especially the visual. You know even though | can speak very good Korean language,
some little thing I cannot explain in language, so drawing the visual thing... it’s a good
way to tell someone, to show someone what | mean. Even when people use different
languages, we can understand each other. (Pre-interview, line 213, and lines 222-228)

When Sung Min was asked to describe himself as an international student, he said, "Well.
It's absolutely a hard time. | feel the hard time in the first year. | have been living in a “ghost
house” (laugh)" (Pre-interview, lines 232-233). Then he shared his experience of living in an
apartment where someone died in the bathroom a few weeks ago. His roommate and he was so
angry and they moved out of the apartment and slept in his car for three weeks. He agreed that
his first experience in the U.S. did not help him learn English because he said, "I was not using a
lot of English to someone... | was always gathering with some Korean guys, Korean friends.
Even though... a lot of Korean... | was living in the Korean community there, so | don’t have the
opportunity to use English™ (Pre-interview, lines 260-263). He said that his unpleasant
experience of living in the "ghost house™ made him cautious and "always not trusting
everything” (Pre-interview, line 275). He further stated "when signing the contract or something
or spend money on something. For the deal, | need to check again and | need some more and
enough information™ (Pre-interview, lines 277-279). However, when he was asked if his
experience affected his study and English learning, he said, "Well (laugh). I don’t think so. Life

is life and study is study (laugh)™ (Pre-interview, line 284).
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Reflection on Sung Min's English Learning Experiences

Sung Min started learning English in an early age before he entered elementary school.
However, his English learning experience was mostly about simple greetings, spelling words,
grammar, reading and answering multiple choice questions. As he mentioned, he did not have
the experience of essay writing at school in Korea. He first started learning to write English
sentences in a private academy where he was prepared to take IELTS test before going to
Australia. It seems that taking classes in the academy laid him the basic skills of English writing.
Sung Min had an unpleasant life experience when he first came to the U.S. when he and his
roommate lived in an apartment where someone had just died. However, he kept a positive
attitude so that his study was not affected. Sung Min had some challenges in English writing at
first in the IEP. It seems that he had been struggling to fix his grammar mistakes and "small
things" like preposition, singular, and plural forms. Sung Min shared his perception of using
multimodal resources in his writing and he believed that visuals could help remember things and
explain things better when language was not sufficient, and visual could enable communication

among people speaking different languages.
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Sung Min’s MM Text I

Figure 20. Sung Min’s MM Text |

A

Sung Min wrote about his English learning experiences in South Korea on an A3-sized
paper. He used all crayons to write words and draw pictures. His text was created in a vertical
orientation (Albers, 2007) with the title words "English experience in class in my country™ on top
of the page, centered” He used navy blue to write the first four words "English experience in

class" but used aqua blue to write the other three words "in my country”. Below the title, he
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wrote in aqua blue "1 was learning English 10 years ago"”. Then he used a brown crayon to write
"when | was high school student, I can't follow the English class because the level was so hard to
me. It was different like an elementary school and middle school, so I lost the interesting about
English. Furthermore, finally I gave up the English™. Underneath the paragraph, there were four
images with words that were shaped in a rectangle connecting by arrows. The first image started
with the words "Elementary School™” and a small hand drawing image underneath, which showed
two examination paper with "A+" on both. The two-paper image was circled. An arrow was used
to point to the next image. There were words "middle school” and three letters "A, B, C" each
drawn within a square and connected by small arrows. These three squared letters were circled
by an oval. Another arrow was pointing to the words "high school" and the hand drawing image
underneath the words. The image was showing three squares with the letter "C, D, F" within
each of them. The squared letters were circled by a rectangle. An arrow was drawn from the
rectangle to the words "Forgot English” which were circled. All the words and images in the

flowchart were written and drawn in a brown crayon.

Researcher’s Reflection

Sung Min chose to work on his first multimodal text on an A3-sized paper. He spent
about 25 minutes to work on the text. It seems that Sung Min preferred to use paper to write and
draw to compose his writing tasks. He seems to feel comfortable to work on the paper rather than
the PowerPoint which explained what he said in a later time that he was not familiar with
PowerPoint. He wrote about 50 words in a paragraph describing his English learning experiences
mostly challenges in his high school years in his home country. Underneath the paragraph, he

used key words "elementary school™, "middle school" and "high school” with small hand-

drawing images to illustrate what he had talked about in the paragraph. It seems that he was
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aware of using images to simplify and summarize the information he provided in the paragraph.

Sung Min’s multimodal text looks like the traditional word-based genre with add-ons—hand

drawing images to explain the words written previously in the same composition.

Sung Min’s MM Text I1

Figure 21. Sung Min’s MM Text Il
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Sung Min chose to create his second multimodal text on the A3-sized paper again this

time. He chose to use a black marker to create the majority of the text and a few more crayon to
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color his drawings. He chose to use the vertical orientation (Albers, 2007) with the title "English
learning outside of the classes™ on top of the page centered. Underneath the title, a vertical line
about 1 inch long was separating the paper into two columns. On the left column, he wrote
"graduated high school™ and drew a little man dressing up with a purple cap holding a diploma
underneath the words. A black arrow was drawn across the vertical line pointing to the right
column. On the right column, he drew an image of a map of Asia, colored the map in brown but
with Korea highlighted in green. An arrowed line was starting from Korea on the map and was
connecting to another map image with the word "Australia” on it below the map of Asia. He
drew a small plane on the linking line and colored it brown. He put a black dot on the Australia
map and wrote "Sydney" next to the dot outside the map. Underneath the Australia map, he put
four words "learning English first time™ in black with a line underneath "first time". A black
arrow connected to the line was pointing to another word "border"”. Underneath the word, he
drew the image of a custom-officer-like man with a cap and uniform standing behind a counter
and another shorter little man standing in front of the officer-like man. The text box above the
officer's cap said, "Do you have a plan where you go?" The little man's text box above his head
said, "beg pardon?" and another text box behind him said, "What does he talking about?" This
image was connected by another black arrow to the words "First job interview" underneath
slightly to the left. Below the words "First job interview", he drew two little man shaking hands

with each other with the man on the left saying something in the text box that did not make sense

"First job interview" and used an arrow to connect the image of the two little men to another
image showing an open-edged rectangle with the words "many happened within it and the words

"break the ice" above it. Finally, above the words "break the ice", Sung Min drew another picture
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with two little man facing each other with their mouths open and some talking waves coming out

of their mouths. He put "1 am not afraid any more" underneath the image.

Researcher's Reflection

Sung Min chose to use paper again this time to create his second multimodal text. Instead
of using crayons which he said were difficult to write with, he chose to use a black marker to
write the text and draw the images. He used crayons of brown, green and purple to color some
parts of the pictures. In this multimodal text, Sung Min used words and images and used one
direction arrow to connect the words and images to make them flow. It seems that he was aware
of making his text flow smoothly so that his audience could follow easily to read about his
experiences. Sung Min included every piece of his experience he shared with the group and
showed his audience how he transitioned from being afraid of speaking English to "not afraid
any more". Even though he was asked to write about his English learning experiences out of the
classrooms in his home country, Sung Min chose to write about his experiences out of his home
country in Australia. As he said, he did not have much experience to talk about in his home
country because he spent most of his time working and travelling out of Korea. It was not a
surprise that he chose his English learning experiences in Australia where he encountered a lot of

challenges communicating with people in every part of his life.
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Sung Min's MM Text I1

Figure 22. Sung Min’s MM Text Il
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In his third multimodal text, Sung Min chose to use black pen to create his text on an A3

size paper where he wrote about his English learning experiences in the U.S classrooms. As he

did previously, he chose a vertical orientation (Albers, 2007). There is no title in this text. He put

"1. Discussion with teacher and sharing idea” on top of the paper and two little images

underneath. One of the images was displaying a little man standing in front of a board writing
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something with one hand and holding a book with another hand. Two other little persons were
sitting in front of a table facing the man listening. On the right side of the first image, he drew
another board with a person sitting in front of it on the floor and a few little persons sitting
around a round table. He put a big "X" above the image on the left. Underneath the two images,
he wrote "2. American's education (space) What to know (space) What does student thinking
(space) for example (space) more than 50% writing and essay". Underneath the words, he drew
two examination papers with the one on the left having a list of A, B, C, D each followed by a
line and a circle indicating the selection of one choice. The paper on the right side was showing
only lines with two letters starting the first line. He put a big "X" above the image on the left.
Underneath the examination papers, he wrote "3. Student should be nice to teacher, but teacher
also nice to student.” Below the words, he drew two images. The image on the left was showing
one taller person holding a box in his hand and another stick in his other hand. Two smaller
persons were standing in front of the big person with the word "respect" above their heads. The
image on the right side was showing one person holding a box in his hand and other two persons
each holding a box in one of the hands facing the person on the left with a text box saying, "what
is your opinion™ above their heads. Underneath the two images, he put "4. they have a extra
credit system, so they help students™. Below the words, he drew two examination papers with
one on the left having the text"400/299 B" on the top and some other numbers followed by
several lines underneath. The image on the right was displaying "400/299+30 A" on the top and

some numbers followed by lines underneath with a *+30" at the bottom.
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Researcher's Reflection

As what he did for his previous two texts, Sung Min chose to use paper again this time.
Sung Min chose to use hand writing words and hand drawing images to create his multimodal
text writing about his English learning experiences in the U.S. classrooms. He chose to use only
black pens to write the text and draw the pictures. | asked him when he turned in his work why
he chose to use only black-ink pen to create this text. He said that because he though this is a
very serious topic so he preferred to use black and use numbers to list his main points. Under
each of his point, he drew two images with one showing a comparative point and a big "X"
above it. It seems that he was unconsciously comparing his learning experiences in the U.S.
classrooms with his personal experiences before in his home country even though he was not
asked to do so. It seems that Korean classroom culture may still stay in him and it made him
compare with the American classroom culture. Sung Min gave his judgement by showing the big

"X" to the images that represented things he did not like in one of the cultures.
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Sung Min's MM Text IV

Figure 23. Sung Min’s MM Text IV
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In the final multimodal text, Sung Min chose to use paper again. He chose a black inked
pen and a few crayons to create his multimodal text vertically writing about his experience of
learning English out of the classrooms in the U.S. He put the title "learning experiences out of
the classrooms™ on top of the page centered. Underneath the words, he wrote "1. live in
American family house™. Then he drew an image with a house, a little person holding a broom
with one hand, another little person holding a bigger broom in both his hands sweeping some

round stuff on the floor. Another little person was holding the leash of a dog with one hand
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walking. An arrow was pointing to another image with two little persons standing in front of the
screen each holding something in their hands and speaking to each other in the text box above
them. One of the text box says, "I got your ball”, and another text box says "No. No. No Right
side". Underneath the image, he put ""2. traveling™ and another image of a map underneath. Next
to the image on the right, he put "3000 mile” and a vehicle. Next to the vehicle, he drew a person
and a text box saying "ticket" and another person with his text box saying, "Plz, no". Underneath
the two persons, he wrote, "face to face (space) a policeman”. The words were connected by an
arrow pointing to another small image with four little persons standing side by side. He put
"Houston" above the four little persons and drew the four persons with different colors: black,
red, blue and green. Underneath the map image, he wrote "3. learned from peers". He drew two
other images underneath the words and separate them by a vertical 1.5 inches line. The image on
the left side was showing a person holding a T-shirt with "U.S. A" on it with both his hands and
a text box above his head saying, "this is American swag". The image on the right was
displaying a person holding a goblet with some yellow liquid in it and a text box saying, "this is

mimosa".

Researcher's Reflection

Sung Min chose to make his final multimodal text on an A3-sized paper as he did
previously. In this text, he put the title on top of the page and organized his ideas as "1. 2. 3". As
he did in the previous multimodal texts, he used hand writing words to describe his ideas and
hand drawing images to illustrate and further explain his points. He chose to use a black pen to
write the words and a purple crayon to draw most of the images. For the two images he

illustrated for his third point "learned from peers", he used the black pen and a yellow crayon to
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color the liquid in the goblet. He used the color of red, blue and green to color the little men he

drew for his traveling experience, seems to represent the diverse population he met in Houston.

Sung Min laughed at his work before presenting it to the group even though everyone
else said they liked his drawings. He shared with the group why he used words, drawings, and
symbols to express himself. He also used numbers to help him remember the key points so he did
not lose his thoughts when working on the text. He said he first wrote down the points and left
some space between his points then came back and drew pictures to illustrate his points. He also
used arrows and lines to show the flow of his thoughts and the connections of different
occurrences. Sung Min said that drawing and writing down the key information made sense for
him. He always chose to write down key points and draw small pictures to illustrate the text
because this could help him organize his ideas and help his audience understand what he wanted

to express in his multimodal texts.

Sung Min Reflects on His MM Texts and Workshop Experience

During the interview after the final workshop session, | asked Sung Min to share
something he learned from the workshop. He said he learned the influence of pictures. He
explained "Because before when | was drawing something in middle school or high school,
pictures to me was | just did it. Now | understand why they draw pictures or wanted us to draw

the pictures” (Post-interview, lines 5-6). When he was asked to further explain, he said:

Because when the little child is learning languages, they always think about it when they
see, or smell or feel it. But for the language, you can’t see, you can’t smell it or hear it.
But you have something to help them understand, the signal, like the voice signal (snap
his figures) to put in the empty space in the brain. You explain it, then they translate it
into visual. So that’s why they use pictures. (Post-interview, lines 10-14)
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He said that he also learned different cultures, people's different thoughts about education and
their preference to use different resources to compose their multimodal texts. He said, "The topic
is not change. But different opinions came out of people’s different knowledge"” (Post-interview,
lines 20-21). When he was asked to share his feeling about multimodal composing, he said,
"Compared to just writing, this multimodal text is a good way for understanding but drawing by
myself is so painful (laugh)" (Post-interview, lines 27-28). When he was asked to further explain,
he said, "I mean when they made something and they did the presentation or something, I like
someone’s presentation in the front. | was just watching. I like it. I want something like
knowledge" (Post-interview, lines 34-36). When he was asked why he chose to use paper to

write and draw things down, he explained:

(Laugh). Because | was not familiar with PowerPoint... Or sometimes the professor wants
us to do a presentation, at that time, | just made it for the presentation, but most likely, in
daily life, I choose paper. And also, | am very familiar with writing, better than typing.
(Post-interview, lines 45-47)

He said that he did not meet any challenges while working on his multimodal texts. When he was

asked if multimodal writing may help him in his writing in the classroom, he said:

| think when | was a little kid in elementary or middle school, it may help. But right now,
the topic is very serious topic. Like for example, the discussion in the class, we discuss
about the effect of writers or sometimes like global warming. It’s kind of like a lot of
factors and gathering something like problems. It’s not good for multimodal text... it's
like drawing pictures. (Post-interview, lines 59-62)

Then I reminded him that a multimodal text does not have to include pictures and 1 asked him if
the no-picture text would help him with his classroom writing, he said, "Yeah. Because | already
know the specific concept but people don’t need to write all things. | already know, so | just

write down key words and main ideas"” (Post-interview, lines 80-81). When he was asked if he
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would use multimodal resources to express himself, he said, "Not much but when | play with my
friends. When | explain something, | don’t always use language, just drawing or explain by
action" (Post-interview, line 90). He said that he would never use multimodal resources for
classroom writing but later changed his mind after being reminded of his previous experience of

making posters for class presentation. He said:

Oh! Yeah! Yeah! Yeah! The effects of cigarette... | don’t do that very often. It was to
share the ideas for everybody, every student so we did that. But normally we didn’t do
that like the drawing. | did some like the mind map, the main idea, the main topic, key
words. (Post-interview, lines 96-98)
When he was asked about his most frequently used modes in the multimodal texts, he said, "I
usually use textual. That’s the most frequent. Because it’s too easy to explain to someone because

| can’t draw anytime, anywhere" (Post-interview, lines 102-104). When he was asked the reason

of not using sound or music in his multimodal text, he explained:

Yeah. | never thought about that. When I talked to my friends, some songs maybe funny.
Some lyrics may make some fun but I don’t know how can | use it in a specific time, like
the lyrics of the song to make...make meaning... I don’t know the metaphor or the
sarcastic (laugh) for Americans’ ways. | don’t know English people’s thinking (laugh).
(Post-interview, lines 108-110)

When he was asked if he would use construction paper, cardboard, scissors and glue to make his
multimodal text, he said, "It will make the poster funny, glue or scissors, cut and paste” (Post-
interview, line 116). Then he further explained, "Because first | don’t need to draw (laugh). It
looks like professional. The last thing is it’s very attractive when people look at it" (Post-

interview, line 118).
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When Sung Min was asked to share the steps he followed to create his multimodal texts,

he said:

Just think about the main ideas like the first, second, or third. You know I always put the
numbers or divide by something, the lines, the box. I use arrows. | divide the sections...
Next, explain in short answer and drawing or putting down pictures or something. (Post-
interview, lines 122, 126)

When he was asked how multimodal resources may help him in his writing, he said, "Oh yeah.
In the classroom, we share the ideas. You can visualize things by using pictures or drawing
before you write down your ideas" (Post-interview, line 130). He shared how he used
multimodal resources out of the classroom settings and showed me the pictures used in his text
messages. He said, "For example, when | talk with my friends, | send some pictures to explain in
the text message (laugh) (showing me the images in his phone he sent to his friends and his

friends sent to him)” (Post-interview, line 133). When he was asked if the multimodal resources

he selected could help express himself, he said:

Yeah. Because | don’t have to write the specific... because a lot of times, | made a lot of
grammar mistakes (laugh). Or sometimes people misunderstand what | say. If | just say in
lecture, like bla, bla, bla, some people misunderstand. You know they have different
ways of thinking because people always have different ideas. But if I draw, they know
what | am saying. So, if | say something in mistake, they will understand what I say. So,
pictures can represent the meaning. (Post-interview, lines 138-142)

Sung Min believed that pictures were more influential and effective. When he was asked

either the five-paragraph essay or the multimodal writing could better express himself, he first

said:

It depends where you located in, your status. For the young kids, it’s good to express with
the picture. For the older kids, it’s better to do the essay because they already know about
the essay, and also the language can explain the specific knowledge. So, it’s good for
older kids. But the picture is good for younger kids. (Post-interview, lines 142-145)

194



When he was asked which way may better express himself, he said, "Myself. Because it’s
English. I prefer picture because my English level is the same as like...Kind of younger, (laugh).
Between younger and teenager, adolescents” (Post-interview, lines 144-146). When he was
asked about his perception of what writing should look like, he said, "Writing should look like
clear, easy to understand... Short sentence, and just action picture... Good looking and
understandable writing” (Post-interview, lines 150-154). He said working on the multimodal

texts made some changes to the way he looked at writing but did not make tremendous changes.

When Sung Min was asked to describe himself in the U.S. He said, “Because | already
know my status. Before | always check my status (laugh). Who am 1?... A student from foreign
country (laugh). Yeah. And find my goal and my purpose (laugh). I always ask myself. What is
my purpose in the U.S. (laugh)?" (Post-interview, lines 158-160). When he was asked about his
purpose in the U.S. He said, "Studying and get a bachelor’s degree and go back to my home
country... Get a job™ (Post-interview, line 162). When he was asked about his role in the
workshop, he joked and said, "'l am a writer. And someone who participate in the workshop, like
arat (laugh). A lab rat (laugh)" (Post-interview, line 172). When Sung Min was asked to describe
himself as an English learner back in his home country, he said, “A Korean citizen in my country
(laugh). A young person... I was young. | want to learn English™ (Post-interview, line 180).
When he was asked why he wanted to learn English, he said, "Because | want to be a pilot. And |

am my parents’ son (laugh). My parents’ only child (laugh)” (Post-interview, line 182).

| asked him again to describe himself in the U.S. in general, he said, "Hardworking
student (laugh). Hardworking student and half homeless (laugh)" (Post-interview, line 186).

Then he further explained:
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Because | just compare to my life in my country and here. Here is more difficult (laugh)
because | always have limited money. | have to do everything, spend monthly car
payment, phone bill, insurance, and even though something I don’t qualify to it (laugh).
Because before when | was in my country, I didn’t care about that. Now | have the
responsibility myself (stressing). It’s harder. In my country, my parents... they still
support me but they support me in specific, even they help me something like laundry or
cleaning room. They help me a lot. (Post-interview, lines 188-193)

Sung Min shared his previous experiences and revealed what type of learner he was. He said:

When | study something, I learn very slowly. If I learn it at one time perfectly, I never
forget. It is my strength (laugh). 1t’s my habit. For example, when | learned how to ride a
bike, I fell a lot of times compared to my peers. After | know how to ride, | did something
trick (laugh). | ride it without hand and... also I ski. It was too hard for me. But after |
learn it, I never forget even though I didn’t take ski for three or four years, I can still do it.
(Post-interview, lines 194-198)

When he was asked whether the different social contexts affected his English learning, he said,
"When | go back to my home country, it affected. And my accent. Making new sentences,
making new languages (laugh), new English, generate English (laugh)... Making up new words,
new expression™ (Post-interview, lines 198-200). He then explained how the U.S. context may
affect his English learning. He said, "It doesn’t affect. No, | mean when I talk in action with my
friends, | don’t do the American expression like that. That’s Korean to Korean. But only use the
English speaker’s way or American saying. | have two different roles (laugh)™ (Post-interview,
lines 206-208). Finally, he laughed at the word he mispronounced and joked "Yeah. Another

accent problem (laugh)” (Post-interview, line 216).

General Observations about Sung Min

Sung Min was introduced to the workshop by his friend Danilo, another participant from
Columbia. Even though he missed the session when I talked about multimodal texts and how to

use different modes to create multimodal texts, he could understand right away after | explained
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the information to him. He shared that at one time, he and his group made a poster where he
could draw pictures and write text to show the audience how they understood the harm of
cigarettes. It seems that Sung Min did not feel comfortable about showing his work especially his
drawing to the audience even though others complimented his drawings. He always laughed at
his own work before presenting it to the group. When he was presenting his work, he used his
body language to act out his work with his facial expressions to show his feelings while talking
about his English learning stories in the text. He shared that he preferred to receive the "input”
such as listening and watching other people's presentation but did not feel comfortable to
"output” such as to present his work to the audience and speak about his personal ideas.
However, he did an excellent job explaining his ideas and talking about his experiences

whenever they had the discussion or presentation in a group.

Sung Min was a hard-working student based on his own description. He was trying to
achieve his goal to get his bachelor's degree and go back to Korea to work. He wanted to become
a pilot which demanded him to improve his English skills. He was aware of his status and
identity as an international student. He said, "I already know my status. Before | always check
my status (laugh). Who am 1?... A student from foreign country (laugh).” (Post-interview, lines
158-159). It seems that his perception of himself being a foreigner revealed his awareness of not
belonging here in the U.S. He was also aware of the shift of his identity from previously being a
Korean citizen, his parents’ only child, and someone’s good friend to a foreigner, an English
language learner, and a goal achiever in the U.S. In addition, Sung Min was aware of his
mistakes and he joked about his mistakes many times; however, he treated his mistakes as a
learning process and always kept a positive attitude to "fix things". Even though he encountered

many hardships and challenges in his life and study such as living in a "ghost house™ and make
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terrible grammar mistakes, he tried to keep himself up because his goal had demanded him to

work hard, to support himself and to be independent.

Leyla—The Student from Azerbaijan

Meeting with Leyla and Learning Her English Learning Experiences and Challenges

Leyla is a 34-year old woman from Azerbaijan. She is the mother of two boys. She has
studied in the IEP level V class for 10 months at the time | interviewed her. She speaks four
languages: Turkish, Russian, Azerbaijani and English. She used to work as a military doctor in
her home country. Leyla is from the place where rich oil was found and extracted and where old
buildings are mixed with modern skyscrapers. Guests are welcomed and placed in a very
important position in her country. Leyla shared that women in Azerbaijan were given the rights
to vote in 1918, which was much earlier than most of the European countries and the U.S.
English was an optional class starting in her fifth grade but Leyla shared her different experience
at that time and said, "it was a controversial time. At that time, Azerbaijan just declared its
independence. Secondly, there was a time when Russia and Romania and Azerbaijan was... you

know, it was very hard time. And ah everybody just tried to be safe (laugh)" (Pre-interview, lines

49-51). She further explained her English learning experience and said:

Actually, I did not pay attention to English. I just tried to have my main majors, my main
classes more than the English. I didn't pay attention to the English class too much but
periodically, I try to learn English you know. | ah studied English for a month

to sometimes for two years. Ah actually my English was very good when | was 25

years old. But then I didn't use that language for a while for ten years or something until

| came here in the last year, last semester to begin (learning English) again. (Pre-
interview, lines 53-58)

When she was asked to share her English writing experience, she said:
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It's really difficult for me because our writing style, writing structure is totally different.
So here you know | feel like you have to clarify everything, every single thing you know.
You have to give the examples for everything. it's kind of weird for me because our
traditional writing system teach you to infer, to make the decisions by yourself. But here
you have to have the very examples and details. It's kind of weird for me. The structure of
the essay is different too. For example, in my country, when you write the essays, it's
good when you have them... more ideas the better but how | can say it. But here when
you pick up the difference, you have to only write about the difference. It's... When |
think about it, it's complicated for me because | have many ideas in my head and | used to
write that way but now 1 try to teach myself to write in a different way. So, it's hard. (Pre-
interview, lines 68-78)

Leyla said everyone was taught grammar and the vocabulary at the time she learned

English at school. However, she said:

But you know... for example, my English. I improve my English much better in this full
year than in my country because there is no talks in English, there is no native English
speaker. You didn't hear the language... That's why it is difficult. But they are more strict,
they are more official you know. You have to learn (laugh). (Pre-interview, lines 84-86,
88-89)

When she was asked to talk about her previous English writing experience in her home country,

Leyla said:

Actually, my level was not so high for writing... | just try to learn from the beginning.
That's why it was difficult. But we had not the exact the writing classes so it was just
building vocabulary and grammar. They teach you how to talk correctly. And the
sentence structure is different too. So, everything was different (laugh). (Pre-interview,
lines 91-96)

When Leyla was asked to talk about her English learning experience in the U.S., she said, "Here
is more intensive because on the street and everywhere you can listen to the real English
speakers" (Pre-interview, lines 99-100). When she was asked to explain what real English

speakers are, she said:
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They are native English speakers. In their whole entire life, they talk in English. You can
catch the words by the way (they speak). It's easier for me. For example, | know there are
people they can learn the verbs and memorize but it's hard for me. It's easier when | catch
words from where you know from the situation. (Pre-interview, lines 102-105)

She said that she could remember better if someone corrected her speech during the conversation

so she could learn much faster than in her home country.

When Leyla was asked to describe herself as an international student, she shared her first

experience in the U.S. She said with laughter:

It was terrible at the beginning. It was really terrible because my first experience of
hearing English language (laugh)... | came. My plane was landed. A guy in the airport
said, "Welcome to A-la-na". | was like (confused). But | came to Atlanta. Where is the
"A-la-na". | must have arrived at a different city. Oh my God (laugh). (Pre-interview,
lines 115-118)

She then added, "Then | realized "A-la-na" is Atlanta (big laugh). It was very scary. And you

know the real speech is too fast and people cut the ends and sound words stronger, the words

from some parts of the words” (Pre-interview, lines 120-122).

Then she transitioned to talk about her English learning challenges. She said, "in the
street, | feel like I learn English but everybody talks in Chinese. | cannot get anything... It was
really terrible and after two or three sentences, my brain was stuck... | feel I totally lost in
somewhere" (Pre-interview, lines 124-127, and line 129). However, her listening skills improved
after two to three months. She shared that "sometimes you can just guess what people say. For
example, in the coffee shops, where they have the slangs, but you can guess by hearing "a small
one, medium one". I didn't get what he say, but | can guess and it became easier™ (Pre-interview,

lines 130-133). When she was asked about her English writing progress, Leyla said:
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Yes. It is improved but it's not good. | am not satisfied with my writing. But | feel like 1
improved it because sometimes | read my first essays and it's really funny (laugh)...
(laugh) Because it was like a kid wrote then, kid writing. But now it is kid writing too but
it is now quite improved. Now I know how to write. Now | know the structure of the
essay. | know how to create the essay. Now it's easier for me. (Pre-interview, lines 139-
144)

She then shared her experience of receiving help from her writing professor. Leyla stated:

She kind of built my skills. It was the basis of my skills. And she really did a good job
because after the first composition class... and she really did a good job. And sometimes |
just know | remember something but I did not remember how she teaches... she did it
very easily. (Pre-interview, lines 146-149)

Finally, when I explained to her what we were going to do in the workshop and asked about her

perspectives of using multimodal resources to write her English learning experiences, she said,

"This is my first time. | will see (laugh). I don't know (laugh)" (Pre-interview, line 164).

Reflection on Leyla's English Learning Experiences

Leyla started learning English in her fifth grade. However, due to the social and political
issue at that controversial time in her country, she was "trying to be safe" instead of paying
attention to learning the language. She learned grammar, vocabulary and basic speaking skills
from her teacher at home but she forgot most of her skills since she did not use English for a long
time in her country. Leyla had a challenging time understanding English when she first came to
the U.S. She felt lost and helpless. But after a few months, she gradually improved her listening
skills and could understand more. It seems that she felt more beneficial learning English in the
U.S. by speaking to American people (what she called "real English speakers™) and learning
from the conversations. It seems that she felt so grateful to her first English teacher in the U.S.

because she helped her build her English skills especially writing skills. She joked about her first
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essay and said it was like "kids writing™, but now her writing had been improved even though
she was still not satisfied with it. It seems that she had still been struggling with her English
writing because it was so different from the writing in her native language Azerbaijani with
which she could freely express as many ideas as she liked without explaining her points in detail

with examples.

Leyla’s MM Text I

Figure 24. Leyla’s MM Text |

Leyla chose to use an A3 size paper, a pencil and some crayons to create her first

multimodal text. She drew the side profile of a girl facing to the right with a pencil. Next to the
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