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Figure 3.3. Hargro, Brina. Love Thy Hair Poster. 2010. Pen and ink on paper. 11x14.” 

 

Reflection on the Process 

At the beginning of each artwork, I approached it with idea that I was creating 

propaganda. I wanted to create an image that would reel in the viewer and entice them to 

listen to the artwork. They would read its text and immediately know what each artwork 

is attempting to sell the view. I wanted to convey beauty with color and unity, style with 

Mucha’s ornamentation, and symbolism. 

I completed Natural Poster (Figure 3.1) first, then Shea Butter Poster (Figure 3.2), 

and later added Love Thy Hair Poster (Figure 3.3). All posters were created with 

Prismacolor or Sharpie markers, using the former predominately. My process was to 

create small mock up in my sketchbook of each work using pencil and experimenting 

with layering colors and the layout (Figures 3.4, 3.5, 3.6).  

 

 

 

 

Figure 3.4. Hargro, Brina. Natural Poster sketch. 2010. Pen and ink on paper. 11x14.” 
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Figure 3.5. Hargro, Brina. Shea Butter Poster sketch. 2010. Pen and ink on paper. 

11x14.”  

 

 

 

 

 

Figure 3.6. Hargro, Brina. Love Thy Hair Poster sketch. 2010. Pen and ink on paper. 

11x14.” 

 

With each poster, markers have been layered much like watercolor paint since 

markers share the same translucency. On the figure’s skin, I used a neutral beige maker to 

create an under-painting. Next, one layer of the main skin color was added and 

emphasized with oranges or yellows to add skin tone variance. More of the main skin 

color was added to bring out shadows. Finally, a darker color is used to communicate 

deep shadows on the facial features. Adding this darker color also emphasizes the white 
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and highlights. The steps that follow the under-painting were used in a flexible manner. I 

may have skipped ahead or re-created a step in the process. 

For my design, I extracted some main points from Mucha’s style. The human 

figure was the focal point of the piece. I limited my color palette in the background to 

keep the emphasis on the main figure. Finally, each poster features a border and some 

time or ornamental pattern. 

 Each poster also has symbolism that communicates the same concept as the text. 

Natural Poster has three distinct symbols: the Black-eyed pea, braided hair, and the 

rainbow. The first two symbols are references to Black culture. The Black-eyed pea is 

common in both African and African American cuisine, as is braiding is a common 

hairstyle. Both symbols are connected with the main figure, as she is holding a basket of 

Black-eyed peas and wearing braided hair. The Black-eyed pea leaves and flower are 

used as a motif within the border. The pea, plant, and rainbow all speak to the text of 

being natural. Being natural is often perceived as being healthy and good. Therefore, this 

woman, especially her hair, is just as natural and just as good as an edible bean and a 

rainbow. 

Shea Butter Poster uses the natural gourd and karite tree from which shea butter is 

extracted; just as Natural Poster represents the plant of the Black-eyed pea. The gourd is 

shown in the border and slightly abstracted to show its natural shape. The oval shape is 

combined with geometric patterns to represent traditional African cloth patterns. 

Similarly, the karite tree is found in Africa. Shea butter, like cocoa butter, can be used 

right from the tree, unprocessed, to moisturize both skin and hair. Like Natural Poster, 

Shea Butter Poster makes a connection between being natural and good. An angelic halo 
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was added to the shea butter product and her hair to connect the two objects. The main 

figure’s halo features the pan-African colors of green, gold, and yellow to emphasize her 

own ethnic pride that is centered on her hair texture. 

Finally, Love Thy Hair Poster integrates more of my personal style with that of 

Mucha’s. Mucha’s border, main figure, and ornamentation are combined with my 

layering of patterns. This poster is the least harmonious of the three. The patterning of the 

hair and the stained glass motif is the most problematic area of this painting.  Love Thy 

Hair Poster” has the strongest message. The main figure looks directly at the viewer with 

the command of the slogan. The poster’s message is echoed in the position of the hands 

making a heart. I added the stained glass, halo, and white robe to point to a religious 

solemnity to the piece. It says that loving one’s self is an honorific of God as well as 

oneself.  

However, the message of Love Thy Hair Poster is a touch heavy handed, and I 

felt its message is too easy for the viewer to grasp in this poster. I would have liked to see 

more playfulness with the symbolism with this work. Natural Poster and Shea Butter 

Poster are not without they faults. Their style is very simplified, but I feel that I was able 

to achieve a level of sophistication with art markers. 
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CHAPTER 4:  

IMPLEMENTATION OF EDUCATIONAL PRACTICE 

 

Impact on Teaching and Students 

Creating my body of work and my thesis has revealed that I am a postmodern art 

teacher. My work is a “social practice” that I use it bring the focus on marginalized 

aesthetic of African American women’s natural hair (Pearse, 1992, p.8). I feel that art and 

images can change perspectives, and it can be as a vehicle for change.  

In my classroom, I can connect my art with assignments that use postmodernism’s 

subversives to communicate a message. After familiarizing my students with commonly 

accepted masterpieces, I can lead them in a discussion about why these are considered 

masterpieces. We can examine the social class, ethnicity, and/or culture of the artist, 

patron, viewer, and subject. Then, students can examine how these social constructs 

impact how the piece is viewed. Therefore, my students can enter art criticism and 

aesthetics with a more critical eye. Furthermore, they will have the ability to make 

connections with both history and sociology when they examine artwork. 

Creating this body of work also required research into African American history 

and sociology. Bringing the role of the artist as a researcher into the classroom is another 

result of this thesis. Throughout history, artists have been careful observers and 

investigators in order to create art that communicates effectively.  Students can also learn 

to integrate this skill into the art making process.  

As an educator, I can guide students to create their own literature review as part of 

their assignments. Conveying to students that artists are also researchers is an important 
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outcome of my research.  Artists do not create art in a vacuum. We are all influenced by 

our personal lives and/or larger society. Specifically, if my class were studying linocuts, I 

would allow them to discover the personal and historical contexts of artists like 

Kollowitz, Catlett, and Hokusai. Next, students would find which personal and/or 

historical events influenced their art production. They can also reflect on how their 

research deepened their appreciation of their artist’s work. 

Additionally, my thesis has provided the opportunity to practice the concept of 

a/r/tography – being an artist, researcher and teacher simultaneously. A/r/tographers 

approach the artmaking as an interdisciplinary process that adds meaning to artwork 

(Irwin, 2005).  My research and artmaking has demonstrated that a/r//tography add s 

depth to artwork. Similarly, my students also benefit from investing research into their 

process. 

With art production, my students will choose a social issue that they are 

passionate about, such as political activism or stopping hunger; and create a statement 

about it within another artist’s work. For example, they must use Grant Wood’s style to 

make a statement about hunger or Michelangelo’s composition to promote political 

activism.  

The driving principle is that altering an artwork is a means to understand it. A 

student assigned to Wood’s style will have to deconstruct it into its most essential 

elements in order to insert their own style without losing the assignment’s objective. 

Similarly, the student would be compelled deconstruct their own art to distinguish their 

own style. A student that is able to analyze both Wood’s art and their work, and 
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synthesize a new product by combining the two would successfully complete the 

assignment. 

Impacts on Art Education Research 

My thesis validates the ongoing examination postmodernism and critical theory in 

the art education. Art education research is very comprehensive and progressive – 

examining many approaches and perspectives. However, art education in the classroom is 

far less inviting for both teachers and students to look at art more critically. 

 Ideally, my research would be used in the classroom setting to examine the 

combination of problem solving and art making. Teachers can inspire students to create 

imagery to improve themselves and their community at large. The connection of art 

education with critical thinking and history only validates the need for art education in 

the K-12 public school setting. 
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CHAPTER 5:  

CONCLUSION 

 

Thesis Overview 

My thesis identifies the problem of African American women conforming to a 

beauty aesthetic that does not affirm them. It examines the historical roots of this 

problem, the imagery that has bolstered it, and the effort to reverse it by encouraging 

African American women to embrace their natural beauty. Finally, my art is an extension 

of the current trend to encourage African American women to embrace their unique 

aesthetic. My art show positive imagery of African American women with natural hair to 

convince the viewer of this natural hair aesthetic. 

Research Question Response 

Society has influenced African American women’s perception of their natural hair 

by implying or declaring that it is unattractive and unsophisticated. Slavery, 

emancipation, and civil rights struggles, and late-20th century prosperity have left their 

own mark on natural hair care. Mostly, it was ignored save for the civil rights era in the 

popular advertisements based on the zeitgeist of the African American community. 

Advertisements and popular media left a gaping dearth of images of women with 

natural hair that Black women wanted to emulate. However, during the civil rights era, 

the Afro was a popular symbol of cultural pride and political empowerment.  

In creating positive imagery of natural hair, I want to viewer grasp and appreciate 

its aesthetic. The viewer should examine the texture and shape of natural hair and accept 
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within the context of a harmonious artwork. The viewer will view the art and see natural, 

kinky hair as something acceptable, sophisticated, and dignified. 

 My art will have an impact on teaching by showing that art making can be a 

dynamic force in communicating a clear perspective and a call to action for social 

change. Educators and students can critically examine their world and create art as a 

response. 

Topics for Further Study 

My thesis can be used to examine other troubling aesthetic practices; such as eye 

surgeries that are common in Asian countries in order to appear less Asian, and American 

plastic surgeries, excessive sun tanning, or skin bleaching. On a smaller scale, the artist 

can examine himself or herself and use art to critically examine their own personal 

aesthetic practices and beliefs. 

Secondly, using art as a social vehicle can lead to a connection between art and 

service learning. How can art education connect with organizations that create or sell art 

for a social cause?   For example, an organization that creates hospital art may be able to 

partner with a local school to meet their objectives. The hospital art organization receives 

art from students while the students learn which colors and compositions would be 

appropriate for a hospital. 

Furthermore, does adding a social cause to art impact the process of art making?  

Are artists more or less conscious of the viewer’s critique?  Are they more motivated 

compared to making art for a class assignment or competition?   

Finally, additional research can also examine how art for a cause impacts the 

viewer. Are they more or less positively inclined towards an issue after viewing images 
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about that issue?  This research questions could lead into how stereotyping and 

propaganda has shaped people’s views of themselves, others, and the world. 
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