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ABSTRACT

The adultification of Black girls is defined as the perception that they are more mature
and less innocent than their peers, and it is a pervasive issue that affects their lived experiences.
Studies show that Black girls are often viewed as older than they are, which results in harsher
treatment, reduced empathy, and the early imposition of adult responsibilities. This bias leads to
significant social, emotional, and academic implications, including fewer opportunities in
education. Black children's literary tradition can serve as a powerful vehicle to reshape
perceptions, promote empathy, and foster equity. This study aims to examine the professional
and lived experiences of Black women to create an educational tool-book that combats the

adultification of Black girls.
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INTRODUCTION

“Black girls need not settle for survival”- Unknown.

On May 17, 2024, at Cryar Intermediate School, 10-year-old McKenna Lombardo, a
student with autism, was handcuffed and detained in the back of a police car by the ISD police
department. The officers responded to a call about McKenna being physically aggressive
towards a teacher. On September 19, 2019, at Lucious and Emma Nixon Academy Charter
School, 6-year-old Kaia Rolle had her wrists zip-tied by an Orlando police officer after tearfully
saying, “No, don’t put the handcuffs on.” Kaia Rolle, like McKenna, was arrested because she
threw a tantrum, which led to her being cuffed and “perp walked” through her elementary
school. On January 30th at Liberty High School in Kissimmee, Florida, 16-year-old Taylor
Bracey’s head hit the ground with such force that it was audibly captured on video, as a school
resource officer slammed her to the ground in an attempt to break up a fight between Taylor and
another student. After the officer forced Taylor down, he handcuffed her unconscious body.
Taylor suffered from blurred vision and memory loss, along with being traumatized. Taylor's
civil rights attorney Ben Crump stated: "This is the adultification of Black children -- that our
children are seen as adults," he added, "No, no, this was a child" (Marnin, 2019). The stories and
the trauma go on, and many scenarios, unfortunately, end with Black girls being treated without
the empathy or compassion that is typically afforded to children. This violence is a result of
adultification. The “adultification” of Black girls is defined as the perception that Black girls are
more mature and less innocent than their peers, more knowing of adult subjects, in need of less
care, and protection (Epstein, Blake, & Gonzalez, 2009). Adultification bias is borne from sexist
and racist practices stemming from the historical legacy of slavery, impacting Black childhood as

we live in its aftermath. During the period of enslavement, Black girls were expected to



reproduce and care for children, amongst other responsibilities that pushed them outside the
realm of childhood and into a realm of non-being. Due to Black girls not being fully grown, they
were still treated as Black children were treated, much like cattle (Blanchette, 2023).
Furthermore, when the concept of childhood emerged, Black children were not included in that,
as they were seen as property, pushing them even further outside of the protections that
childhood affords. Additionally, studies highlight that because of this, viewed as older than their
peers, Black girls often face harsher treatment and reduced empathy. Black girls sit in a unique
position in the world because of the intersections of race, class, gender, and age. Owing to these
intersecting oppressions, adultification becomes the way for the conception of anti-Black girl
violence, which describes the racial and gender terror Black girls face through visible and
spectacular physical attacks and assaults (Lindsey, 2018). Anti-Black girl violence exists within
oppressive social systems such as schools and other learning spaces. Black girls are overlooked,
overpoliced, and hyper-punished (Crenshaw, 2014). Living in the afterlife of slavery has led to a
disregard for the Black female body, and the biases supporting these acts contribute to schools
becoming anti-Black girl spaces (Smith-Purviance, 2021). The effects of adultification extend
beyond school environments, as research has shown that adultification bias impacts all areas of
Black girls' lives, including how others perceive them. These perceptions are usually rooted in
racism and sexism. Epstein and others reported in “Girlhood Interrupted” that across all age
gaps, participants viewed Black girls collectively as more adult-like than white girls. Participants
also perceived Black girls as needing less protection and nurturing than white girls (Epstein,
Blake, & Gonzalez, 2009). These results emphasize the harmful perceptions of Black girls due to
adultification bias; they also emphasize the unfair treatment that Black girls receive in schools

and within their communities. Additionally, the report revealed that Black girls were only 8% of



school enrollment but made up 13% of student suspensions across developmental periods within
K-12 schools. Many reasons for their suspension are centered around school disciplinary policies
that disproportionately affect Black girls. The adverse effect of adultification is that Black girls
experience numerous mental health and physical effects as a result of the violence substantiated
by adultification bias (Epstein, Blake, & Gonzalez, 2009). In "I Am a Child," Nuamah and
Mulroy highlighted the impact of adultification bias on Black girls. They took a political science
approach to demonstrate the connection between adultification stereotypes and the social
perceptions of Black girls, as well as the violence they face in educational settings from police
officers and school resource officers. This issue is often overlooked. Additionally, the authors
linked the intersection of sexism and racism to the disproportionate punishments that Black girls
receive in these environments. This is why it is crucial to pay more attention to the lived
experiences of Black girls and to challenge negative social constructions and stereotypes about
Black girls. The effects of adultification can be violently detrimental and, in some cases, fatal;
therefore, this research aims to be lifesaving. The primary objective is to examine the influence
of Black women's experiences on uncovering the hidden functions of adultification in learning
spaces. This research aims to develop an educational tool-book designed to help educators
recognize Black girls as children within educational spaces. Additionally, it seeks to offer a
representation of Black girlhood that challenges prevailing stereotypes and serves as a valuable
resource for parents, educators, and all those who care for Black girls. The adultification of
Black girls leads to significant social, emotional, and academic implications, from fewer
opportunities in education to increased disciplinary actions, and lasting effects into adulthood.
Therefore, a tool is needed because simply discussing these issues is not enough, as they are

already known. We must critically examine the reasons behind adultification and the ways



adultification occurs and operates within learning spaces. I plan to explore this by sharing and
examining the stories of Black women including myself to create a tool for liberation in learning
environments for Black girls.

Historically, literature has been used as a way for Black children to feel represented while
addressing serious issues that they face. This idea is reinforced by Violet Harris, who notes,
“Children’s literature serves the significant role of mediator between children, cultural
knowledge, and socialization by adults. Moreover, because children's literature has long
maintained this traditional role in society, it possesses both symbolic and real power” (Harris,
1990, p. 541). Black Children's literary tradition can be used as a tool for educators, parents, and
mentors who work with Black girls as a way to check their own biases as well as to help guide
them through a world where they are adultified. Black children's literature is being utilized to
bridge a gap between Black girls and adults who care for them, the educational tool-book
maintaining similar tenets of Black children’s literature tradition as creating a book for adults
essentially to read with and for the Black girls they love, and to have honest and open
conversations about the things they’ve read together, building community and trust.

1.1 Research Questions

Highlighting and examining the stories and experiences of Black women, and utilizing
Black feminist theory, Intersectionality, Black girlhood studies, and Black children's literary
tradition. This study seeks to address the following research questions.

1. What can Black women's interpersonal and professional experiences uncover about

adultification and its function in learning spaces pertaining to Black girls?



2. How can Black women's lived experiences and Black children's literary tradition be
used to create an educational tool-book for combating adultification in educational spaces? What

key elements should be included?



2 LITERATURE REVIEW

This literature review serves as a critical foundation for understanding the existing works,
research studies, and frameworks that highlight adultification and its impact on the lived
experiences of Black women and girls. By critically examining these works, this literature
review aims to situate this study within the broader context of Africana studies as a discipline.

Much research has been conducted on adultification as it affects Black boys, often
grouping Black children without recognizing the importance of intersectionality in revealing the
pervasiveness of racism and sexism in the lives of Black girls. The discussion of intersectionality
highlights that Black girls are often overlooked, emphasizing the necessity for research
specifically addressing the perception that Black girls appear older than they actually are. There
are significant gaps in the literature regarding the unique experiences of Black girls and the
consequences of not recognizing their vulnerability. Issues such as adultification remain
relatively unexplored due to sexism and racism. This research aims to fill these gaps, which are
essential for advancing the academic understanding of Black girlhood. Additionally, it seeks to
inform practical applications that foster empathy and support for Black girls, recognizing the
uniqueness of their experiences and highlighting the need to see Black girls as children in
educational spaces.

This literature review will examine Black feminist theory, Intersectionality,
adultification, the experiences of Black girlhood, and Black children’s literary traditions creating
a nuanced discussion of pertinent theoretical perspectives. By exploring these theories and
frameworks, this review will establish a foundation for the proposed research, illustrating how
this analysis contributes to the field of Africana studies and serves as a counter to the

adultification of Black girls.



2.1 Black Feminist Theory and Intersectionality

“The most interesting girl in the world is the colored girl.” (Williams, 1905)

Fannie B. Williams quoted this in her excerpt from The Voice of the Negro, 1905.
entitled, “The Colored Girl.” She discussed the plight of Black women and girls. Describing how
Black women and girls are faced with a reality where intersecting forms of oppression are put
upon them, and yet they thrive. She listed many attributes of Black women and girls, mainly the
ability to exist as a woman but not receive the things that women supposedly deserve, such as
love, protection, and admiration, particularly from those who look like them. Williams gives an
interesting and timely explanation of Black womanhood and Black girlhood that applies today as
her logic was rooted in early principles of womanism, Black feminism, and Black girlhood with
a sprinkle of Black love politics as she urges for consideration of the nuanced experience that is
Black womanhood and girlhood and with that understanding to love, protect, and honor Black
girls and women in whatever it is they choose to do (Williams, 1905). This piece of literature is
one of many that emphasize the nuanced experience of being Black and feminine in the US.
However, there is a need to provide some clarity and separation between Black womanhood and
Black girlhood. Williams used the word ““girl” interchangeably when discussing women's issues
and the issues of girlhood. This theme, which revolves around the evolving definitions of Black
and feminine identities, was highlighted by Spillers in her work, “Mama’s Baby, Papa’s Maybe:
An African American Grammar Book.” Spillers emphasizes the significance of language and
culture in shaping our understanding of what it means to be both Black and feminine.
Furthermore, she delves into how (un)gendering, essentially the idea that Blackness trumps all,

makes Black girls and women subhuman, as they do not align with the definitions of femininity.



Due to this, Black and feminine individuals' lives have been sites of contention because of the
historical impacts of slavery and the shifting meanings that emerged during the Middle Passage.
Spillers deepens this point when she writes: “This materialized scene of unprotected female flesh
— of female flesh ‘ungendered’ — offers a praxis and a theory, a text for living and dying, and a
method for reading both through their diverse mediations™ (Spillers, 1987, p. 68). This sentiment
speaks volumes for the lived experiences of Black women and girls; it offers room for praxis and
theory of the Black and feminine. This is based on the versatility of the word “gir]” and the
multifarious usage of the term; the evidence suggests that this flexibility pushes Black Girls into
a space of non-being, which Blanchette describes as a zone of not being fully adult or fully child
(Blanchette, 2023). The space of non-being, historically and contemporarily, has become the way
Black girls are pushed out and overlooked in social institutions. The same violence that Spillers
discusses in her article has manifested in diverse ways to look like Black girls being handcuffed
or zip-tied and slammed to the ground. It is exactly as Spillers states: the materialized scene of
unprotected flesh (Spillers, 1987). Findings indicate that the issues of naming and meaning are
particularly relevant when considering the violence against Black and feminine identities, as well
as the existence of anti-Black girl spaces. Black feminist theory and intersectionality serve as
frameworks to examine the data about these experiences. This approach helps bridge the gap
between the ambiguity surrounding the term "girl" and the necessity for Black girls to assert their
identities, while also urging those who care for them to notice and provide support.

It is also used as a way to examine the lived and professional experiences of Black
women, considering how, from an intersectional lens, Black girls and women have unique and
similar experiences based on their intersecting identities. Therefore, by viewing Black women

and particularly Black girls as an oppressed group who face the dual challenges of racism and



sexism, exacerbated by their age, this framework becomes essential. This is demonstrated by
Patricia Hill Collins when she writes, “Despite differences of age, sexual orientation, social
class, region, and religion, U.S. Black women encounter societal practices that restrict us to
inferior housing, neighborhoods, schools, jobs, and public treatment and hide this differential
consideration behind an array of common beliefs about Black women’s intelligence, work habits,
and sexuality. These shared challenges in turn result in recurring patterns of experiences for
individual group members” (Collins, 2022, p. 26). Black feminist theories and theorists aim to
examine the lived experiences of Black women and girls through an intersectional lens that
authentically reflects their unique experiences. Research on Black girlhood studies emphasizes
how, regardless of age, social class, or region, being both Black and feminine—as well as facing
various other intersecting factors—exposes individuals to violence. For example, as scholar
Ashley Smith-Purviance notes, “An intersectional analysis suggests that at the intersection of
race, class, and gender, Black girls become vulnerable to extreme forms of criminalization and
violence from schools” (Smith-Purviance, 2021). Smith-Purviance, quoting Brittney Cooper,
then goes on to explain how violence creates the category girl, through an explanation of Black
girls' experiences with violence in learning spaces by theorizing how anti-Blackness sets up an
antagonistic relationship between blackness and humanity (Smith-Purviance, 2021). This
research emphasizes the importance of considering Blackness, anti-Blackness, and age in
discussions regarding Black women and girls' experiences in oppressive environments,
especially as Black girls are particularly impacted. Due to their age, they require specific support
both in hostile educational environments and within their communities.

Another important aspect of Black feminist theories is the critical engagement necessary

to dismantle oppressive systems as a form of activism. The five key themes that Black feminism
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offers in interpreting the lived experiences of Black women can also be used in the same way for
Black girls. Patricia Hill Collins defines these themes as self-definition and self-validation; the
interconnectedness of race, class, gender, and sexuality; viewing the experiences of Black
women as unique ---both common and diverse; controlling images constructed for African
American women; and structure and agency as a platform for social change (Collins, 2022).
Using these key themes, situating Black girls could be used as a practical theory to connect the
adultification of Black girls to the racist and sexist language that creates the violence, while also
seeing Black girls’ and women’s lived experiences as uniquely diverse and common.
Furthermore, Black feminist theory exemplifies how adultification serves as a disruptor to Black
girlhood because of the negative stereotypes passed down from Black women to Black girls.

Crenshaw's TED Talk on intersectionality addressed the purpose and impact of the
#SayHerName movement. She emphasized that while the deaths of Black men and boys are
often widely reported, the stories of Black girls and women frequently go untold, and their
deaths are underreported. Crenshaw stressed that this reflects a broader lack of care for Black
women and girls, particularly within our own communities. She pointed out that misogyny and
patriarchy are central to these issues, further underscoring the importance of intersectionality in
Black and feminist theory (Crenshaw, The Urgency of Intersectionality, 2016). Smith-Purviance
also discussed this in her article, “Masked Violence,” in discussion with Brittney Cooper's work,
exemplifying the issues surrounding the silencing of Black women and girls' deaths due to them
being murdered in their homes, and how this containment and confinement of their violence
leads to an erasure of their narratives. What’s more, she discusses that this erasure is typically
done as a way to “Obfuscate information about their death to refrain from impugning their

murderers as well as to position the murdered women and girls as non-human and therefore
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deserving of violence” (Smith-Purviance, 2021, p. 12). This issue largely arises from
misogynistic beliefs that manifest as misogynoir, a term that describes the intersection of racism
and sexism. Misogynoir acts as a vehicle for violence against Black women and girls,
influencing harmful rhetoric and perpetuating acts of violence against those who are both Black
and feminine. It is crucial to discuss misogyny within the broader context of systems of
oppression that disproportionately affect the lives of Black women and girls. It is used as a way
to cause and make sense of the harm done to the Black female body. Additionally, it is important
to utilize intersectionality as a framework because misogynoir reflects the combined impact of
sexism and racism on the lived experiences of not only Black women but also Black girls,
creating spaces that are both anti-Black and anti-girl. This theme becomes particularly relevant in

spaces that could lead to enlightenment, which will be explored in the next section.

2.2 The Adultification of Black Girls

Adultification bias is the vehicle by which Black girls are harmed, ignored, and
overlooked. They are harmed through oppressive environments that are the by-product of a
legacy of slavery, which resulted in social systems being both anti-Black and anti-Girl (Lindsey,
2018). The hegemonic principles embedded in these oppressive environments design systems
that are breeding spots for anti-Black girl violence, which are used to maintain these systems of
oppression. In educational systems, Black girls are punished in schools because they are seen as
loud and combative, even as young as 5 years old. What makes one child's tantrum different than
another's? Research proves it's adultification and the negative perceptions and constructions
about Black girls. Punitive school policies and the gendered dynamics of zero-tolerance policies

result in Black girls being subjected to violence, suspension, and expulsion (Crenshaw et al.
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2015). Black girls are suspended, expelled, arrested, and detained by educational and criminal
justice institutions at disproportionate rates; alongside the perception that Black girls are more
dangerous to others, and more experienced with sex, supporting the fact that adultification
supports the hyper-sexualization and hyper-punishment of Black girls (Nuamah & Mulroy,
2023). Furthermore, Black girls are unable to receive the support they need in harsh school
environments because of a lack of care for their circumstances. Evidence shows that people see
Black girls as less in need of attention, less in need of affection, and the most knowledgeable
about adult subjects (Epstein, Blake, & Gonzalez, 2009). Negative stereotypes and social
constructions of Black girls are widely shared and lie at the root of the lack of empathy and
compassion for Black girls’ experiences, leading to them being overlooked in social systems
such as when they are academically behind and being expelled at alarming rates, and the impact
of punitive zero-tolerance policies, which promote out-of-school suspensions across racial
groups (Crenshaw, 2015).

Black girls often fall victim to unnecessary and careless violence within school and the
punitive systems. The violence and assault against their bodies today can be traced back to the
legacy of slavery. Childhood has long been a contested space for Black children in America. In
the late 18th and 19th centuries, Black children were frequently denied the opportunity for
freedom. To illustrate this point, the research from Goff et al. shows that the dehumanization of
Black children was in direct conflict with the protections that are afforded by white children who
are viewed as fully human beings during that time (Goff, Jackson, Di Leone, Culotta, &
DiTomasso, 2014). As a result of prevailing beliefs and perceptions, Black girls occupy an even
more precarious space between childhood and womanhood; they are expected to assume roles

typically associated with women. This denial of their childhood also strips them of their
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personhood, leading to a lack of legal rights and privileges in social institutions such as schools
and detention centers. This observation is supported by Morris as she states, “Adultification is
also a form of dehumanization, as it strips Black girls of the ability to engage in their own
experiences as a child or developing adolescent” (Morris M. W., 2022, p. 9). Thompson's
discussion also addressed the institutional effects of the legacy of slavery, and the concepts of
adultification and the need for reform in this context, particularly education and criminal justice
systems, leading to anti-Black girl violence. By uncovering themes related to racism and sexism,
Thompson explored how these issues affect perceptions and meanings about Black girls and
women. As well as how this is owing to the ontologies surrounding Black women and girls that
serve to harm them. Research highlights how the adultification of Black girls is owing to the
perspective that they are older than they are, or “Grown” and “Fast.” Thompson, in her report,
“Just Another Fast Girl,” added to this discussion by stating, “And I knew that above all else, I
should refrain from any behavior that might make me look like a fast girl. As a journalist
explained recently, “[b]eing fast meant you were asking for something. Being fast could mean
wearing certain lip colors or hair styles, tight clothing, showing age-appropriate interest in the
opposite sex, or even receiving interest from peers and older men—regardless of whether that
interest was welcome or reciprocated” (Thompson, 2021, p. 58). Additionally, these issues arise
from both their Blackness and girlness, with misogyny serving as a means through which these
systems perpetuate violence. This same dynamic contributes to the oppression of Black women,
who are often portrayed through hypersexualized stereotypes, such as the Jezebel and Sapphire
tropes. These portrayals justify their sexual exploitation and can similarly be used to harm Black
girls. Owens also highlights that the negative public perceptions of Black women trickle down to

Black girls (Owens, 2019). To further this, Dr. Monique W. Morris discussed this in her
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discussion on the adultification of Black girls, saying, “The assignment of more adult-like
characteristics to the expression of young Black girls is a form of age compression. Along this
truncated age continuum, Black girls are likened more to adults than to children and are treated
as if they are willfully engaging in behaviors typically expected of Black women- self-
involvement, parenting or primary caregiving, workforce participation, and other behaviors and
responsibilities. This compression is both a reflection of deeply entrenched biases that have
stripped Black girls of their childhood freedom — and renders Black girlhood interchangeable
with Black womanhood” (Morris M. W., 2016, p. 34). Relating back to the ambiguity of the
usage of the word “girl,” Williams's discussion and Spillers's ungendering describe the modes
through which black girlhood is and becomes interchangeable with Black womanhood. Halliday
reinforces this point by stating, “While Black girls and Black women are surveilled in similar
ways, Black girl epistemology must acknowledge the ways that the innocence and joy U.S.
cultural attitudes attribute to childhood are elusive for Black girls because of the ways Blackness
(and womanhood) is read onto their bodies” (Halliday, 2019, p. 885). The importance here is on
social perceptions and constructions as they influence Black girls' reality. Black girls are
perceived as unchildlike because of their bodies and face violence because of this. As well as
having womanhood read onto their bodies because of their Blackness. This opens Black girls up
to sexual, physical, and psychological violence outside and within the community. The functions
shift between school and community, setting sexism and respectability politics at home, but at
school, it's sexism and racism. Goff et al. emphasize this in their work, specifically in the lack of
research concerning the connection between the harsh treatment that Black adults face being the
benchmark for the treatment that Black children receive. Goff et al. state, “What, then, might be

an alternate explanation for the treatment of Black children as adults? Previous research found
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evidence that members of dehumanized groups can receive fewer basic social considerations. As
the perception of innocence is a central protection afforded to children, it follows that this social
consideration may not be given to the children of dehumanized groups, such as Black
Americans, in equal measure as they are given to their peers” (Goff, Jackson, Di Leone, Culotta,
& DiTomasso, 2014, p. 527). This quote reinforces the harsh treatment of Black girls based on
their Blackness and girlness. Furthermore, it illustrates the impact of social constructions on
Black girls lived experiences. Reinforcing the point of the damaging effects of negative social
construction, Nikki Jones, in Between Good and Ghetto, highlights how both womanhood and
masculinity are projected onto Black girls, particularly those involved in fighting. She examines
the damaging effects of patriarchal notions on their self-perception and community perception,
emphasizing that their involvement in fighting challenges traditional Black respectability
politics. Jones powerfully underscores these themes in her analysis, stating, “By the time a girl is
known as a fighter, she has embraced an identity that directly contradicts expectations of
normative femininity, which bear heavily upon her life. She stands in contrast to the general
depiction of femininity as well as locally defined notions of respectable Black femininity”
(Jones, 2009, p. 82). Jones also explores the reasons why girls engage in fighting or exhibit
violent behavior in schools and their communities. She highlights the significance of the
environment, using the term "Code of the Streets" to illustrate how the context in which Black
girls grow up influences their identity, especially regarding power dynamics. Jones reinforces
this point by stating, “This sense of power is especially important to those girls whose particular
intersections of race, gender, and class make them more vulnerable than others” (Jones, 2009, p.
83). Jones's analysis reveals that when Black girls display attitudes or behaviors outside

traditional feminine norms, they are ridiculed and confined to a box characterized by sexism and
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racism. In this box, they are often seen as aggressive, reflecting negative stereotypes surrounding
Black girls. This marginalization, referred to as the adultification of Black girls, has real
consequences. To support them, as adults who care for Black girls, we must confront our biases
and change how we perceive and engage with Black girls and women. The purpose of this
section is to highlight how the negative perceptions and constructions associated with
adultification are linked to treating Black girls as older than they are in learning hindering their

academic success, growing potential, and ultimately affecting their entire lives.

2.3 Adultification and Black Girlhood Studies

As defined by Ruth Nicole Brown, “Black girlhood is freedom, and Black girls are free.
As an organizing construct, Black girlhood makes possible the affirmations of Black Girls' lives
and, if necessary, their liberation. Black girlhood as a spatial intervention is useful for making
our daily lives better and therefore changing the world as we currently know it” (Brown R. N.,
2013, p. 38). Ruth Nicole Brown is one of the few Black girlhood scholars and theorists, and this
text, alongside Aria S. Halliday, Treva B. Lindsey, Monique W. Morris, and many others,
analyzes the nuanced experience that is Black girlhood. They also discuss adultification bias as
an issue that seeps its way into each crevice of Black girls' existence like an illness that is so
pervasive that it becomes the boogie man who follows them home and hides under their bed, too.
The nuanced experience that is Black girlhood, while diverse, is also common among the
members of the group. Therefore, Black girlhood studies should be used as a framework. Ruth
Nicole Brown underscores this point, saying, “Black girlhood studies can be a useful framework
to 1. Articulate Black Girlhood as a meaningful practice 2. Showcase Black girl inventiveness of
form and content, 3. Expand our vision of Black girlhood beyond identity 4. Sense radical

courage and interdependence. .5. Honor praxis, the analytical insight that comes only by way of
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constant action and reflection” (Brown R. N., 2008, p. 3). Brown also exemplifies the use of
creative methodologies in Black girlhood studies as a way to critique the social conditions that
influence the most intimate aspects of Black girls' lives. This research aims to provide an
analysis and critique of the social conditions that contribute to the violence that affects the lived
experiences of Black girls. In trying to answer the best way to honor and validate the Black girl
experience, the literature suggests that it is not enough to only discuss adultification in
institutional spaces. It would be more effective if scholars, educators, and caregivers of Black
girls discussed how the Black community either supports or combats adultification. Crenshaw, in
A Primer on Intersectionality, discussed how Black men, under the guise of patriarchy, fall into a
misogynistic way of thinking to be accepted by heterosexual men. This creates an avenue for
division between Black men and women based upon gender, but also a division based upon not
understanding the intersections of race and gender as they affect women who look like them. In
this discussion, Crenshaw's main point of emphasis was racism and sexism, as well as the
effects that patriarchy and misogyny have on Black women and girls, and how adultification
affects them in their community, which leads to often hyper-punishment and sexual violence in
their homes (Crenshaw, 2008). These are the things that make Black girls’ lived experiences so
nuanced, which are the intersections of race, class, and gender. Okizawa-Rey’s work places a
particular emphasis on the construction of identity being influenced by social locations and uses
intersectionality as a framework that can be a lens to examine the lives of Black girls critically.
Okizawa-Rey provided an example of a Japanese American girl, illustrating how race, class,
gender, and age intersect to explain the ways intersectionality shapes a unique experience in
girlhood (Kirk & Okizawa-Rey, 1991). Particularly for Black girls, these factors need to be

studied when discussing when and where they enter the world and how this affects their lived
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experience. In this case, they enter Black and Girl, which implies an age, sex, and race-based
oppression that presents as adultification and that takes the form of violence, which is why
intersectionality is needed when doing research for Black girls. The importance of this discussion
is to highlight the nuanced experience of Black girlhood, particularly the violence they face and
how this violence follows them home.

Within the African diaspora, within community spaces, there has been much discussion
about what is appropriate for Black girls, particularly in conversations surrounding Black
representation politics. Over the years, these things have changed and been renegotiated, such as
being “too grown or fast.” Alice Walker doubles down on this in her work by stating,
“womanish, (A very bad way to be in those days)” (Walker, 2011, p. 29). The same terms call
out any Black girl who is not acting respectfully to elders and outsiders. The issue with calling
Black girls “Fast or Grown” is we, as adults who care for Black girls, end up denying them
childhood under the guise of protection. Additionally, this throws them into a space of non-being
as the language suggests they do not exist within their girlhood because they are not yet women
and are being called fast to emphasize they are trying to occupy a space of womanhood, and that
is being weaponized against them rather than making an environment through community care
and Black love, where Black girls are safe, seen, and heard. Jones noted, “The intersections of
gender, race, and class further complicated the degree to which girls measure up to gender
expectations but also bystanders of Black respectability” (Jones, 2009, p. 8). Furthermore, if
there was a point where a Black girl was to step over into womanhood, what does that look like?
Who gets to set the rules for girlhood? And are these rules consistent? Research suggests Black
girls are often not allowed a space of childhood, nor a space of adulthood, making it where they

exist in between, a zone of being and non-being. It is reinforced by sayings such as, “Stay in a
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child's place!” There is no place where Black girls have been offered that space. As educators
and caregivers, we can help create it. Black girlhood studies offer a space for resilience and
freedom through collective thought and knowledge building for the space that is supposed to be
Black girlhood, by combating the adultification through critical thought and compassionate

conversation.

2.4 Black Children’s Literary Tradition

Black children’s literary tradition emphasizes storytelling, and combating the status quo
as a cultural practice for Black people can be used as a tool to dismantle the master's house
(Lorde, 1984). Black children's literary tradition can be used as a tool for understanding and
appreciating the Black and Feminine experience, while also being a space to shift or create new
narratives challenging harmful stereotypes and biases through storytelling and community
knowledge building. Brooks supports this in saying, “Historically and up to the present, African
Americans have recognized the importance of stories. African Americans have used children’s
literature to challenge white supremacy and racism by providing African American youth with
authentic representations of themselves, cultural practices, and their historical legacy” (Brooks &
McNair, 2015, p. 299). Black girls need to recognize their experiences as valid and see
themselves as beautiful agents of change. While many books in the Black children's literary
tradition offer insights into the complexities of being Black and feminine, there is a need for
clearer language and examples regarding adultification. Critical discussions can be fostered
through these narratives. Since its inception with The Brownie Book, this tradition has connected
communities and reinforced anti-bias education by portraying Black children and their

experiences in a positive light. It helps create empathetic learning environments that promote
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cultural understanding and challenge dominant narratives. Edwards and Derman-Sparks
emphasize this in saying, “When children's social identities are not honored in a classroom, it
sends a strong message about who matters and who does not. In programs that serve children
whose lives are too often made invisible by the dominant culture, need even more plentiful
images of themselves, their families, and their communities help to counter the harm of
invisibility” (Derman-Sparks, 2020, p. 72). Multicultural learning within classrooms has a
positive effect on both teachers and students, thereby supporting learning for everyone in
academic spaces. This is the purpose of utilizing BCLT, as it sets up a way for all individuals to
learn both inside and outside the classroom. Another important aspect of this tradition is that it
bridges the gap between in-school and out-of-school learning. The tool-book being created with
this tradition in mind emphasizes anti-bias education and extends beyond the classroom, aiming
to uplift the community through collective reading about the oppressive experiences that are
educational spaces and the harmful narratives that make community learning spaces violent as
well. Violet Harris, in Combing Through Representations, supports this in saying, “Children’s
literature serves the important role of mediator between children, cultural knowledge, and
socialization by adults. Moreover, because children’s literature has long maintained this
traditional role in society, it possesses both symbolic and real power” (Brooks & McNair, 2015,
p- 299). The tool-book created as part of this project is not exclusively for children. Similarly,
many books written for children, caregivers, administrators, and teachers aim to support Black
girls by keeping the community and parents informed about the violence they face in learning
and educational spaces. This tool-book serves as a read-aloud resource and emphasizes the
importance of discussing the experiences of Black girls, which are often overlooked. It highlights

the need to shift narratives through enlightenment, even when the stories are difficult or negative,



as these experiences are integral to understanding their reality. This educational tool-book,
designed to address the adultification of Black girls, reflects the tradition of Black children's
literature. It is a call for community engagement with and support for Black girls in their quest

for liberation.
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3 THEORETICAL FRAMEWORKS

The theoretical frameworks selected here focus on and highlight Black women and girls
as an oppressed group with distinct experiences that deserve examination from a perspective that
values the uniqueness of Black girlhood. Black girls and women similarly face intersecting forms
of oppression, including racism, sexism, classism, and ageism. Therefore, I chose frameworks
that address adultification as a barrier to Black girlhood while exploring the underlying themes
that contribute to this adultification. I use these frameworks as tools to combat the oppressions
faced by Black women and to shed light on how adultification affects Black girls’ learning
experiences. I also aim to place this issue within the broader context of Black feminist studies.
Furthermore, as bell hooks states, "Just as our lives are not fixed or static but always changing,

our theory must remain fluid, open, and responsive to new information” (hooks, 1984, p. xiv).

3.1 Intersectionality

Intersectionality, a term coined by Kimberlé Crenshaw in her 1989 essay entitled:
“Demarginalizing the Intersections of Race and Sex: A Black Feminist Critique of
Antidiscrimination Doctrine, Feminist Theory and Antiracist Politics.” In her writing, Crenshaw
describes Intersectionality essentially as a prism or lens to view the impact of compounding
forms of inequalities, as they exacerbate the effects of discrimination against Black women and
girls. Due to this, intersectionality is a vital lens for understanding the discrimination faced by
Black women and girls, and how Black girls experience adultification in educational and
learning environments. Its ability to view a range of social issues helps ensure more inclusive
solutions and reveals opportunities for greater collaboration between and across social

movements. Intersectionality has also extended beyond the United States, offering a lens to
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examine adultification from different angles for genuine and lasting change. It explores and
analyzes the Black feminine experience, focusing on how the intersections of racism and sexism
together hinder Black women and girls' lives due to systemic racism. Intersectionality calls to
deeply analyze and understand that race, sex, gender, class, and age are complex identities that
interact simultaneously to shape Black girls' experiences with adultification. It also highlights the
harm in community settings, where girls face violence differently because intersecting identities
make them vulnerable to various forms of bias and discrimination. Understanding
intersectionality helps reveal the cumulative effects of these complex social identities, which
must be examined to grasp their embedded nature. This study aims to highlight how Black girls
are oppressed and harmed by sexist and racist attitudes just as Black women are; their age is
where the dynamic shifts. Therefore, intersectionality serves as a framework in this research to
fully understand, emphasize, and appreciate the nuanced experience of Black girlhood by

addressing and interrupting adultification.

3.2 Black Girlhood Studies

Black girlhood studies, as noted by Tammy Owens, is contingent upon “A political
relationship of being in community with and for Black girls” (Owens, 2019, p. 184). Owens also
suggests that Black girlhood studies is an “undisciplined” centering of Black girls in an
expansive way that celebrates Black girls as “co-creators of knowledge, co-witnesses of their
genius, and co-conspirators” of freedom (Halliday, 2019, p. 119). Additionally, Black girlhood
studies is participatory, utilizing art-based and narrative methods that are culturally grounded.
Utilizing these methods to interrogate oppressive systems of power that are anti-black girl, racist,

sexist, and ageist. Doing all this by centering Black girls' experiences, by hearing their stories,
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and emphasizing their complexities and agency. Black girlhood studies is rooted in the liberation
of Black girls, and special attention is paid to their lived experiences as nuanced and particular to
their race, age, class, and gender. This study is participatory in nature, utilizing the stories of
Black women and their work with Black girls from their childhood and now, calling attention to
the discrimination they face based upon their Blackness and girlness in anti-black girl spaces.
The study also calls attention to the discrimination Black girls face in community settings that
are inherent to biases due to intersecting forms of factors such as race, class, gender, and age.
Therefore, using Black girlhood studies as a framework, this research can specifically situate and

recognize Black girlhood as a unique experience but also as a site of resistance.
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4 METHODOLOGY

4.1 Research Design and Approach

To address the adultification of Black girls within learning and educational environments,
I used a critical narrative inquiry approach and tenets from Black Emancipatory Action Research
(BEAR). The purpose of utilizing these approaches is that they draw on intersectionality,
collective knowledge building, equity, and empowerment, along with storytelling and critical
reflection, needed to elevate the voices and experiences of Black women and girls. This approach
allows me to fully explore the research questions: (1) What can Black women's interpersonal and
professional experiences reveal about adultification and its role in educational spaces pertaining
to Black girls? (2) How can Black women's lived experiences and the literary traditions of Black
children be utilized to develop an educational tool-book aimed at combating adultification in
schools? What elements should be included? Additionally, this method facilitates collaborative
knowledge-building and the development of the educational tool-book with the women from the
focus group, aiming to foster social change for Black girls in learning and educational spaces.

The educational tool-book discusses adultification as a widespread issue affecting Black
girls across the African diaspora, defines adultification, exemplifies how it appears in spaces of
learning, and explores its effects, including violence against Black girls and the reinforcement of
anti-Black girl violence. It also provides solutions as research urges the protection of Black girls
in these environments, using literature and real-life examples to prepare educators, caregivers,

and administrators to identify and address the adultification of Black girls.
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4.2 Research Site and Participants

The research was conducted online on Microsoft Teams and Canva. Participants selected
were at least 18 years old, identified as Black or of African descent, and served as caregivers,
educators, or worked with Black girls in some capacity. I utilized the experiences of Black
women, as they were assumed to be experts in education, caregiving, and the experience of
Black girlhood itself. All participants were informed of their rights and assured of confidentiality
regarding the online meetings. Participants were also made aware of data collection methods like
audio and video recordings and Al transcription services. I followed all ethical guidelines to

protect participants' privacy and safety in accordance with the IRB.

4.3 Data Collection Methods

[ utilized a flyer, an email, and a demographic survey to recruit participants for the study.
I recruited four women from the African Diaspora. After, I employed a semi-structured focus
group. Participants later completed surveys independently to collect data. Participants were
compensated with $25 gift cards. These methods were designed to capture the depth of Black

women’s experiences and answer the research questions.

4.3.1 Focus Group

The focus group was held for 3 hours via Microsoft Teams. The focus group was semi-
structured, guided by prepared open-ended questions to facilitate discussion. The focus group
served as a methodological tool to address research questions, drawing on Black women's lived
experiences. This approach aims to promote social change within learning spaces by creating an
educational tool-book.

The participants engaged in conversations with the researcher and each other about their

experiences with racism, sexism, and ageism throughout their lives in various learning
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environments. The focus group provided a lens to examine the contextualization of adultification
within and outside the United States, particularly in Colombian and Ethiopian contexts.
Additionally, it highlighted the importance of exploring and defining learning environments and
educational spaces. I also aimed to explore roles within the community and shifts in perspectives
based on age and generation. Ultimately, the goal was to articulate and more fully examine the
experiences of Black women and girls and the implications of intersectionality in regard to the

experience of adultification.

4.3.2 Feedback Session

The study participants completed a feedback survey three weeks after the focus groups.
The sessions were held online. Participants received an email with a link to the survey and the
tool-book. They were also added as editors of the tool-book on Canva to ensure access and
confidentiality. Participants reviewed the tool-book independently, examining the content and
answering questions designed to gather meaningful feedback. Specifically, they shared whether
the tool-book was effective in accurately representing the experience of adultification and
evaluated the effectiveness of the messaging in the tool-book aimed at combating adultification.
After all responses were received, their feedback was incorporated into the final version of the
tool-book. Following the analysis, the tool-book was revised. One week after the revisions based
on focus group feedback, a participant who discussed the inclusivity of a Spanish version helped
ensure the accuracy and tone of the Spanish translation. Two weeks later, the final version of the

book was completed.

4.4 Data Analysis
The utilization of focus groups and feedback surveys served as verbal and written forms

of expression, allowing for a deeper understanding of the participants' experiences through
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storytelling. Using content analysis, I identified three recurring themes. I examined themes of
sexism, racism, and ageism that contributed to gendered and race-based oppressions that are
exacerbated by age in spaces of learning that set the tone for the adultification of Black girls. The

feedback session was an opportunity for participants to comment on the themes.

4.4.1 Narrative Approach

A narrative approach was used because of storytelling and shared experiences within the
African diaspora during the focus group and feedback session. This also included perceptions of
adultification and an emphasis on language and learning spaces by examining stories in reports
and documents that discuss adultification and real-life scenarios. The goal was to understand the
narratives of Black women's and girls' lives to critically examine and address adultification in

learning and educational spaces.
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S FINDINGS

This section presents significant insights from the online focus group and feedback
session. Additionally, it emphasizes the importance of defining and addressing adultification by
exploring the lived experiences of Black women and girls. Based on the stories and experiences
from the focus group, the findings highlight the widespread nature of intersectionality in the lives
of Black women and girls in educational and learning environments. Furthermore, these findings
emphasize how conversations and collective meaning-making can challenge the adultification of

Black girls across the African diaspora.

5.1 The Focus Group

I conducted the focus group online with four other women of African descent, including
myself, the researcher, as a participant observer. To protect privacy and remain anonymous, the
participants used pseudonyms. Ry’ann (28) was born in Ethiopia, Jane (24) and Gina (28) were
born in Colombia, however, I (25), along with Kristy (27), another participant, was born in South
Georgia. All participants held at least a bachelor's degree or higher. Ry’ann and Kristy identified
as caregivers and educators of Black girls, each with years of experience. Gina and I identified
as educators with years of experience. Jane described her role as a babysitter, with no
educational teaching experience. Furthermore, because of the diversity of the places we were
born, there were some language and cultural barriers; despite that, we all shared similar
experiences with adultification in similar ways. Because of our shared knowledge and
positionality, I amplified our voices and experiences in this discussion, as they offered a unique
perspective. Providing insight into the dynamics of adultification, both in terms of being
adultified and potentially adultifying or observing adultification of the Black girls we care for or

educate. The focus group exemplified the impact of the intersections of gender, sex, and age on
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the adultification of Black girls in learning and educational spaces. I asked questions about
professional, individual experiences, and experiences with adultification, even though it wasn't a
requirement for participation. I also discussed questions related to Black children's literature and

liberatory practices within learning spaces.

5.1.1 Language

The presence of language and cultural barriers made clear the need and possibility of
community discussion across the African diaspora. This is based on a constant emphasis on the
importance of collective understanding during the focus group. During the session, we often
stopped to ask questions like, “Wait, what do you mean when you say that?”’; “I thought the
definition was...”; “I don’t know this in English, but I feel the same and have experienced that
too.” There were many moments in our meaning-making process when we paused to define and
better understand our experiences and each other fully, taking the time to establish a clear,
mutual understanding. As our understanding deepened, we realized we had shared experiences or
at least could relate to the same feelings, through shared stories of being Black and female within

learning spaces.

5.1.2 Learning Spaces

During our discussions about community learning spaces, it became clear that we needed
to define what we meant by "learning spaces." I initially described a learning space as any
environment where learning occurs, intending to cover a broad range of experiences related to
adultification and its impacts. However, as the conversation evolved, I realized that communal
learning spaces are sites of “becoming,” and we were learning how to be Black girls. I noticed
that both I and other women experienced adultification during our childhoods, driven by sexism

and respectability politics. I am highlighting these experiences to encourage collective learning
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through storytelling and reflection. By sharing our stories, we can better understand and combat
the adultification within our communities and more broadly the African diaspora.

The purpose of distinguishing between learning and educational spaces is to highlight
how the functions of adultification change depending on the environment. These differences are
often overlooked as factors that can either promote or hinder adultification in these spaces. By
understanding these changes and their underlying reasons, we can gain deeper insight into
adultification and its roles across various settings. During the discussion and research, I saw the
reinforcement of how schools use racism, sexism, and many other tactics to push Black girls into
liminal spaces. This happens as a consequence of the embeddedness of patriarchy and
misogynoir that harm Black female bodies within structural systems that are anti-Black and anti-
Black girl spaces (Lindsey, 2018). In contrast, in home or community settings, adultification is
shaped by sexism and respectability politics as a result of Blackness and girlness, leading to
negative perceptions about Black girls and women. This aligns with Collins's and Morrison's
conversation earlier, regarding the community violence Black girls face because of how
womanhood is read onto their bodies.

The perception of the focus group experiences revealed how adultification in community
learning spaces can also seek to reinforce sexism, racism, and undermine the joy that is Black
girlhood and eventually Black womanhood, supporting the statement that gender is racialized
and race is gendered (Morris E. W., 2007). This relates to Spillers's work on (un)gendering and
the influence of Blackness on the lived experiences of Black and feminine people. Both texts
discuss how Black girls and women sit outside of the confines of what is supposed to be
womanhood or girlhood, because of the gendering of race, thus the idea of (un)gendering and

understanding the multifariousness of the word girl, and how Blackness causes this ambiguity
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because of who femininity was and still is reserved for. Femininity is attributed to white, middle-
class, submissive racialized tones. Black women and girls exist outside of this; thus, the violence
against them is overlooked and supported within and outside of the community. To understand
the reasons behind adultification, you must understand how deeply Blackness impacts gender,
therefore, impacting Black girls across the African diaspora. This is a contributing factor in the
persistence of harmful ideologies surrounding Black girls and women, such as being loud or
aggressive, to name a few. Therefore, it is important to emphasize the root of the issue.

The focus group revealed that the experience of adultification functions similarly across
the African diaspora. Despite participants coming from diverse backgrounds, reflections from the
focus group exemplified the impact of intersectionality, assisting in the adultification that alters
Black girls' lives, creating unique obstacles for Black girls and women in community learning
spaces across the African diaspora. Susan Wilcox supports this in saying, “Sexism thrives
everywhere, but in Black and Latino communities there is a lack of public and widespread
discussion about it or feminism. Feminism — the movement—is associated with White middle-
class women, tending to lose its appeal in our communities” (Wilcox, 2008, pp. 120-121). In the
next paragraphs, I will discuss the adultification that was emphasized in the home/communal

spaces to highlight the need for intellectual reframing of Black girlhood and womanhood.

5.1.3 Impact of intersectionality on Adultification

To illustrate the impact of adultification on Black and Afro-Latino girls within their
communities due to sexism, the conversation during the focus group speaks for itself. The
Colombian participants, who used the pseudonyms Jane and Gina, both shared comparable
stories and experiences. Jane mentioned not experiencing adultification at home, but observed it

with her other female cousins. She was able to recognize this as adultification during our
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discussion and reflected on the effects and impact on her cousin. In discussing her cousin, Jane
exemplified this when she said,
“And I don't feel like she's ever been looked at as a kid. And because of that, she's
always also had like issues like cause she started drinking really early. She started
like hooking up with guys really early, and the whole time. Is my family kind of
like blaming her? Like, oh, why are you doing this? Why are you doing that? But
you've never seen her as a girl. Like you see her as the person that cooks for you,
the person that does your hair, the person that but you haven't treated her like as a
girl. So she's like the main person I think of when I'm thinking about
adultification.” (Jane, 2025)
There are things worth noting about this statement. To start, Jane initially was unsure about what
adultification was, but gave a striking example of what it looks like and the effects it can cause
for Black girls. I want to highlight the emphasis of first noticing the problem, but not having a
name for it, as a hindrance to problem-solving. Jane’s cousin was pushed out of childhood
because of the sexism associated with adultification. This was also impactful because
adultification was disguised as gendered expectations, which pushed her outside of childhood
and, to an extent, her family. Crenshaw and Cooper's discussion on Black girls and women
becoming non-human, and experiencing sexual and physical violence while being blamed for
their assaults. Crenshaw and Cooper bring together intersectionality to exemplify the effects of
patriarchy, sexism, and misogynoir, and their effects on the violence Black girls and women
experience in their lives, because of sexism and misogyny in their communities. As a result of
this awareness and focus group discussion highlights, there is a need for an intellectual reframing

of how Black girls and women are talked about, seen, and held space for. Janice Johnson
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emphasized this in saying, “They don't acknowledge that it's really an intellectual reframing of
the way we have seen how communities push people out, how government pushes people out,
and what happens if there's not a pull factor. There's only a push happening, and then the
penalizing for the push. I'm going to blame you for being pushed out. Like, Why didn't you make
yourself not move?” (Morris M. W., 2022, p. 65).
The other Colombian participant, Gina, recalling an experience with her younger cousin,

supported this experience by stating,

“That even now, 2025, we're still at the point where I have to warn her about

going out or about what they're going to say. And she's 15 and she's already being

treated like that because she's so tall. And so, he's like, you don't look 15. The

moment is like, you don't even look 15, you look like a Sefiora, and a Sefiora is

like an old woman, so that is difficult for her to navigate at this point.” (Gina,

2025)
It must be emphasized that saying, “You look like a Sefiora,” is similar to calling Black girls
“grown,” or “fast,” because of how it removes Black girls from a childhood space and plants tiny
seeds of doubt. Furthermore, it stresses the similar functions of adultification in Black U.S. and
Afro-Latino communities. Okizawa-Rey discusses this in her work, specifically how social
identity is shaped by the intersections of race, class, and gender, which influence the identity
formations and lived experiences of Black girls. This highlights the need to expand
adultification beyond a Black context because, while the experience is unique, it is also common.
Thompson, in “Just Another Fast Girl,” reinforces this point in her discussion on the effects of

adultification and negative stereotypes and perceptions such as “fast girl,” or “womanish,” that
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lead to Black women and girls not being seen as victims, lacking legal protections (Thompson,

2021).

5.1.4 The Need for New Narratives

Another key highlight of this discussion, along with this one, is the need for new
narratives and the need to emphasize the long-standing issue of adultification of Black girls in
learning and educational spaces, reflecting the similar ways that Black women and girls are again
removed from humanity. Making the girl "grown" is how and why Black girls experience being
policed, harmed, and silenced in their homes and communities, which is often seen as protection
rather than harm. Sharing our experiences made it possible to point out the consistencies
regarding adultification in our lives. Furthermore, it was powerful and transformative, promoting
inclusivity and knowledge building in a way that benefits all Black girls through shared
language, and expanding how we think about Black girls and women. Gina supported this by
stating, “So, it is just to say that it is very interesting how we have similar experiences across the
diaspora, where we just don't call it... I was like, Oh, this is what I experienced myself in
Colombia, but I never knew that this was something”(Gina, 2025). Another participant, who
went by the pseudonym Kristy, added to this conversation of body policing, specifically, on
perceptions that Black girls are older than they are, and the experiences that come along with
that. Kristy discussed being tall and skinny in the American South and the policing she
experienced versus how her younger sister is perceived at the same age. Recalling the memory,
Kristy says, “I didn't have anything. So, it wasn't nothing for me to show, but I still felt like
people like, oh, well, your skirt is too short or whatever. But like helping raise my sister, people
still think that she's older than me because she has like way more body and she just looks older.”

This conversation highlights how Black girls' bodies are problematized and weaponized against
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them if they have a certain experience, and become knowing of adult subjects and ridiculed
because of how they are made. The story of Ry’ann, the pseudonym for the Ethiopian
participant, also reinforces this point:
I was in 7th grade, so I was 12 at the time, and I remember getting catcalled, and
my grandma got really upset. So, she's like cursing the guy out in our language.
And I remember having to take like a knit lid or something, and like covering up
my chest for the rest of the time. We were in this outdoor market. So that was a
very... that just unlocked that very vivid memory of me being like, uh oh, like, I
have to pay attention to my body now.”
Ry’Ann expressed feeling relieved that her family supported her, but she also felt ashamed
because there was no discussion about what had happened. She was grappling with the new
feeling of being body-conscious all on her own. After being catcalled and experiencing this new
type of attention, Ry’ Ann faced premature exposure to adult subjects. She was affected by
sexism and ageism, which left her unable to understand or effectively respond to these situations
due to her age. Additionally, the lack of conversation about her experiences was influenced by
cultural norms rooted in patriarchy, misogyny, and sexism. Ry’Ann’s experiences highlight how
Black girls are hypersexualized and stripped of their childhood due to patriarchal views that
objectify their bodies. This reflects the ridicule they face in their communities, stemming from
adultification and misogynoir, as noted by the other participants.
The disruption to girlhood in the stories puts emphasis on adultification; as a collective,
there was a recurring theme of knowing better, as a little Black girl. We uncovered the shared
instances of the experiences of the rules around hair and the effects it had on us. For example, we

all remembered not swimming because we knew better than to mess up our hair. I noticed that by
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age 5, we had all learned to police ourselves. Morris discusses this as age compression, which
describes the view of Black girls as needing less because they are viewed as older and responded
to in that way (Morris M. W., 2016). Jane underscored this in saying, “Black girl, girls and hair.
I feel like that also gets to a point where it kind of like takes away parts of your childhood
because you got to maintain the hair, whether it's braids, whether it's permed, whether it's
whatever” (Jane). These may seem like minor infractions; however, they ruined the joy in
moments that were supposed to be joyful because of the removal from childhood that we
experienced. This also made me consider respectability politics when applied to the
adultification of girls in the African diaspora. The consideration of respectability politics assisted
in understanding the impact of intersectionality’s role in adultification and ways to end the harm

that it causes.

5.1.5 Respectability Politics

Furthermore, the language and perceptions of respectability politics cause adultification,
such as policing Black girls' bodies, which is an attempt to keep girls safe, but it does quite the
contrary. As an example, Kristy, in reflection, said, “That's the only thing you hear. I'm not
Ashley. I'm not Sydney. I'm not Molly. I can't do this. If I were them, I'd be able to do this,
which in turn made me. Believe it or not, I was praying for a lot of crazy stuff. One time, I

prayed to wake up white because I was so tired of this.” We all reflected on moments of wishing

we could be white, lighter, smaller, simply different in order not to be perceived as other, giving
up childhood for it at times. This conversation uncovered a need for critical reflection on the
attitudes that the African Diaspora has about Black girls. It is essential to address biases because
harmful stereotypes are often reinforced through language, which influences meaning and shapes

harsh realities. Adults within the African Diaspora are dehumanizing Black girls when we
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discuss them as “grown” or “ fast,” or insist they cover up because of the sexist/misogynistic
attitudes of others when outside or in their own homes. The existence of expectations based on
gender upholds negative constructions of Black femininity, creating liminal spaces that Black
girls are forced to navigate in the dark. Janice Jackson Macias, in discussion with Morris,
emphasizes this in saying, “When I adultify you, I'm constraining your humanity. I'm saying that
there's one way for you to be, and it is the most inhumane thing we do with Black folks” (Morris
M. W., 2022, p. 79). The focus group highlighted the influence of culture and sexism on the
adultification of Black girls across the African diaspora within their communities. Additionally,
it highlighted the need for expansive language and inclusivity by uncovering the hidden
functions of adultification in community learning spaces, spaces of becoming where Black girls
learn about who they are and how others perceive them. If adults who care for or teach Black
girls want to create change, we must continue thinking collectively, so we can start learning to

learn (Cobb Charles, 2008).

5.1.6 Black Exceptionalism

What happens to the exceptional Black girl, or rather, the Black girl who did not have a
choice but to be exceptional? This question can be answered through an examination of Black
women's experiences, and you’ll find the lingering effects of adultification on our adult lives.
The women in the focus group gave accounts of breaking down in adulthood when they weren’t
able to do something right the first time, because of the already unspoken expectation of
perfection. We discussed this as assuming leadership roles, or being put into them, because we
were conditioned and expected to be leaders. Gina exemplified this in saying,

“So that is a leadership position that I am now used to. But at first, it was painful because

if people didn't understand, I would literally cry because I was not able to get what I wanted to
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eat. So even though I've been a leader for a long time, I think leadership doesn't look good all the
time. And when you are conditioned to be a leader, it is just another way of saying you are doing
this because you're capable of.” I included this because of the shutting down that happens later in
life, or even in childhood, which goes unnoticed often than not because of the assumption that
Black women and girls are strong, capable leaders, or superwoman. Krystie supports this in
saying, “It was like childhood, and like my whole teenage years were skipped, and it was like
adulthood because the whole time I was like watching after my siblings and all that stuff. Like I
didn't have a choice.” Krystie and Gina were both thrown into adult-like roles early, which
affected their lives. I also have experienced the early implication of adult responsibilities, and
being thrown into leadership positions caused issues in my adult life. As stated in Morris’s work,
Janice Jackson, as quoted in Morris’s work, stated: “I tell people that they’ve relegated Black
girls and Black women to superhuman or inhuman—both of which are not human. And you have
to fight for humanity and fight to have a range of emotions, a range of experiences. And if you
don’t do that fight, people will relegate you to one of these boxes. They will say, Oh my God,
you’re just above everything else! Or, Oh my God, you don’t even rise to anything” (Morris M.

W., 2022, p. 22).

5.1.7 Intergenerational Disconnect

There is also the hindrance of agency and autonomy that we carry into adulthood, which
sparked discussions about intergenerational disconnect. This became particularly evident in our
conversation about having our sexuality and “purity” policed. As a result, we struggled to engage
in meaningful and safe relationships with people later in life. We discussed how challenging it
was to respond to questions from female relatives like, “Where your man?” or “When you

getting married?” We reflected on our childhood experiences and how the lack of freedom to
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explore connections with others led to difficulties in making friends and navigating relationships,
both during our youth and into adulthood. Thompson’s discussion, which I touched on earlier,
discusses this policing and view of Black girls as “fast” essentially for what they wear, wearing
lipstick, or expressing age-appropriate interests among their peers. This assumption creates a
divide and silences voices within the community. In the focus group, the diversity of sexual
orientations highlighted some intergenerational tensions. Members of the LGBTQ+ community
expressed hesitation in discussing their sexuality with family members, fearing potential conflict.
As a result, silence became the norm. However, during our conversation, we were able to reflect
on our experiences, relate to one another, and provide practical guidance for overcoming the
challenges of adulthood. In the literature review section, I’ve detailed how Jones articulated this
beautifully. Overall, the impact of respectability politics and the intersectional aspects of identity
for Black girls make it challenging to meet standards of Black respectability (Jones, 2009). This
aspect of our discussion was particularly powerful: the ability to connect our experiences and
support each other through sisterhood. This uncovered our fight with ourselves for humanity.
Black girls and women want to do more than survive and thrive; we want to be human, and we
deserve it. Which is why it is crucial to collectively examine and discuss the experiences of
Black women and girls, to create new ontologies about and for Black girls and women from our
perspective. This is supported by Nkechi saying, “Critical narrative changes begin when new

language is used” (Nkechi, 2022, p. 62).

5.1.8 Adultification in Educational Spaces
Finally, a discussion on the focus groups' personal and professional experiences in
educational spaces uncovered the hidden functions of adultification in these spaces. As discussed

in earlier sections, adultification looks different in educational settings; the words used to
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dehumanize were different and served different purposes. The adultification that happens in
schools is racist and sexist, and while it doesn’t always look like outright physical assaults or
harsh verbal assaults, it does occur and causes harm.

There were significant points of conversation during the focus group about the
experiences of personal adultification in educational settings, such as the increased intensity of
adultification in predominantly or historically White educational institutions. What stood out to
me most was the functions of the intersections of race, gender, and class on adultification as it
affected focus group members and Black girls in general. In the discussion, three stories in
particular stood out to me as they emphasized this.

For example, Kristy, in recalling how her teachers spoke to her, stated,

I was in first grade, it just wasn't right. Okay. And I showed the teacher, and I
think it was just my punctuation. I think I made like my comma or something like
huge on the paper. I don't know why, but I remember her being like, do you think
Sydney would do this? And Sydney was my white classmate. And I'm like,
honestly, no, I don't think Sydney would do that because Sydney does everything
right.
Kristy discussed feeling so cast out because these comparisons were constant. I also recollected a
moment when I asked a White teacher if I could go to the library, admittedly pronouncing it
“Lie-Berry.” She looked offended and shot back, “When you learn how to say it right.” The
room was silent, and I was embarrassed and did not visit the library again that year. Gina
supported this experience in saying,
So because we talk super fast, because I was used to just being able to not only

speak fast, but loud because that's what we do in the Black communities...people
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used to tell me what is that noise, what is that colorinche? And colorinche in
Spanish is being colorful. So I was not supposed to wear my costumes from my
community. They used to tell me you have a pelo malo or you have a bad hair and
that is basically the information of we did not do that here, like what are you
doing? So all of that is like I was conditioned to believe that I was inferior from
the beginning.

The emphasis and key theme here is to notice the functions of racism and sexism in identifying

how Black girls are looked at as problems in need of fixing, and the operation of adultification in

predominantly white spaces in various places in the world.

5.1.9 Looking and Sounding Black

There is a need to emphasize the roles of appearing grown, different, or excessively
Black because that’s what's occurring in these interactions—our Blackness, and sometimes both
our Blackness and femininity—these qualities are what cause harm. Describing someone as
looking or acting grown implies there are specific attributes associated with the look, particularly
regarding Blackness and femininity. No one is going to say it, but acting Black or sounding
Black becomes a problem. Kennedi Johnson, in her work, discusses listening as a racialized
practice and the mishearing of Black girls because of their Blackness. Johnson highlighted that
predominantly white institutions tended to overrepresent negative stereotypes about Black girls
as perpetuated by their teachers and coworkers. They viewed Black girls as loud, sassy, and
aggressive, leading to unfair and often unnoticed disciplinary actions that silenced rather than
redirected and educated these students. Furthermore, she ties in Collins's discussions of
“controlling images” of Black women that trickle down to girls, which is why they are referred

to as “loud” or “grown.” Furthermore, because Black girls are viewed as grown or knowing,
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they are also treated that way. Johnson further elaborates on this issue by saying, “Far from being
vision’s opposite, sound frequently appears to be visuality’s doppelgédnger in U.S. racial history,
unacknowledged, but ever present in the construction of race and the performance of racial
oppression...Sound has been entangled with vision since the conception of modern ideas of race,
and it has often operated at the leading edge of the visual to produce racialized identity
formations” (Johnson, 2020, p. 113). These racialized identity formations constitute mishearing
and cause unfair and unnecessary disciplinary corrections to behavior to make ladies rather than
Loudies (Morris E. W., 2007). Johnson also brought in Motris's discussion of the unique
educational perceptions that educators held about Black girls, and using an ethnographic study,
connecting the reason behind negative perceptions (such as the perceptions of Black girls as
“Loudies”), to race and class, which causes adultification and the problematization of Black girls
within educational spaces. Morris underscores this in saying, “This adultification may pertain to
Black girls as well, whom many view as overly sexual and controlling at a young age. [Patricia
Hill] Collins discusses the stereotypical ‘controlling image’ of the Black female matriarch. The
matriarch portrays a negative view of African American femininity as overly aggressive and
dominant” (Morris E. W., 2007, pp. 13-14). Morris and Johnson, touching on Collins' work,
stood out because of the emphasis on intersectionality affecting controlling images, and how this
affected the lived experiences of Black girls within learning spaces. Collins supports this in
saying, “understanding of difference in terms of dichotomous categorization is also important in
thinking about how Black women and girls are read as either being good or bad, sassy or
ladylike, quiet or loud, and/or assertive or aggressive” (Collins, 2022, p. 99). The discussion of

controlling images and the impact it has on Black girls is important, as it impacts the lived
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experiences of Black girls in learning and educational spaces, and as Collins puts it, the uniform

negativity of these controlling images necessitates resistance (Collins, 2022).

5.1.10 Controlling Images

Across the African diaspora and within educational systems, the persistence of
controlling images of Black femininity is shared and upheld through language and actions, and
the lack of examination or seeing the harm of ideologies that do not value Black femininity seeks
to force silence and further push Black women and girls outside of the confines of humanity. “I
recalled a Black administrator telling me, “Young ladies should be seen and not heard,” because
proper young ladies were not loud. Unfortunately, she didn’t hear the joy. Due to race and
gender based stereotypes, Black girls are pushed into silence, while others discuss the issues
about them. Brown supports this in saying, “Taught to be unseen and unheard, their silence may
be self-imposed or sanctioned. Silent Black girls have a lot to say; however, without time, good
relationships, and patience, their voices remain a backdrop to conversations about them” (Brown

R.N., 2013, p. 184).

5.1.11 Models

Lastly, it’s worth emphasizing the discussions about the professional experiences
regarding adultification within our roles as teachers, caregivers, counselors, and the capacities in
which we collaborate with Black girls. I called attention to the reflection of our experiences and
the intellectual reframing that happened during the discussion, which is how we reinforce
negative ideologies rooted in sexism, racism, and misogyny mirroring the same effort of
protection that our parents did when we were growing up, from a historically and culturally

informed position, that does seek to view Black women and girls as valuable.
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As an example of the reinforcement of harmful narratives in conversation, Kristy
reflected on a moment she had with a Black girl who was her student, saying, “I'm like, girl, I
like your outfit, but baby, them white folks don't want you wearing [it].” We had an honest
conversation about these constructions and how we could deconstruct harmful narratives. This
process calls us to question our own beliefs, words, and actions. I emphasized the importance of
self-definition and the creation of a Black feminine ethos that is rooted in African-centered
perspectives. We explored the work that Black Feminist Thought entails, particularly in
renegotiating the controlling images that have historically undermined us, using Collins's work to
create new narratives that validate our experiences. Collins supports the importance of having
spaces where Black women and girls self-define in saying, “While domination may be inevitable
as a social fact, it is unlikely to be hegemonic as an ideology within social spaces where Black
women speak freely. This realm of relatively safe discourse, however narrow, is a necessary
condition for Black women’s resistance. Extended families, churches, and African-

American community organizations are important locations where safe discourse potentially can
occur” (Collins, 2022, p. 99). The importance of community spaces is for shifting how we view

and talk about Black women and girls.

5.1.12 Liberating Environments

Equally important is the discussion of the liberating aspects of our jobs and how we
create space for Black girls to be themselves, drawing from our understanding and personal
experiences. This is significant because it fosters a joyful learning environment for Black girls
and women, showcasing the impact of caregivers, teachers, and counselors who are culturally

competent and supportive of their students' success and well-being.
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The focus group brought forth the feelings and opinions we held about Black girls in
educational spaces, which resonated with our own experiences, emphasizing the importance of
being in community with and for Black girls. Kristy illustrated this point by recalling an
experience with a Black girl who seemed to apply lip gloss every five seconds. Kristy reflected
on this moment, recalling being told, "This ain't a beauty shop," whenever she would apply lip
gloss or fix her hair. As she observed the Black girl, she felt a sense of familiarity, thinking about
her own experiences. However, instead of repeating what she had heard throughout the years,
she took time to ponder and offered a thoughtful, critical response during the discussion: “So
why would I rob another little girl of that joy? But like, beyond that, it's like just knowing like,
I'm a girl. Like, I feel like sometimes Black women talk to other Black girls as if they're not
Black women their selves. Like they've never been a Black girl. You just can't fathom why you
would wanna grease your lips in the middle of class.”

Ry’ann told the story of being a daycare counselor and doing a Black girl’s hair, and the
experience of being supported. She also emphasized the bond that it created between her and the
little girl, and the little girl asked her again to help with her hair. That is seeing, doing, and
community building. Ry’ann saw her, did not judge, and offered help based upon knowing what
it’s like to not have your hair done, but also cared enough to ask if she wanted her hair done and
cared what it looked like, the sharing of the experience. This is what it means and looks like to
be in community with and for Black girls.

Johnson, in asking critically informed questions about designing liberating spaces for
Black girls, says, “What happens when a Black girl’s individuality is erased and the person in
authority is allowed to see or hear them not as themselves, but as a girl with sass, a 'loudie,’

hoochie-mama, or disrespectful?” (Johnson, 2020) One key to addressing this question is having
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educators who see Black girls as valuable and capable of existing in many different ways. The
focus group emphasized how Black women see Black girls as valuable, but also as sisters, which
I found impactful and significant because of how this shapes healthy learning and educational
environments. Seeing them differently, and as they do themselves, is what was key. Morris
reinforces this in saying, “They need their educators to be available to them differently,
especially if they don't have parents who can help to mold that discussion. Schools need
relationships with people who can serve as proxies when parents and teachers aren't able to hold
that content.” (Morris M. W, 2022, p. 76). The focus group expressed a desire and a need for
someone like them when they were younger in school systems that oppressed and harmed them.
The fundamental role they play and the affirmations they offer children are healing and worth
noting. Gina notes,
“I think sister is just the way in which we can have the capacity to tell them we're
equal and we can just be there for you and you don't get to see me like I have, like
I have more power than you because I'm older, but we are sisters. Like I think that
is the power of that word. But also, if I get to be anything, especially for the
young Black girls in my family, if I get to be anything, I want just to be there for
them.” (Gina, 2025)
Gina identifying her role as a sister and claiming the power in the word "sister," based on her
desire to help, is significant in many ways. Additionally, her desire to be with and in community
with Black girls is a tenet of Black girlhood. Ruth Nicole Brown discusses this in her work.
There is an intellectual reframing that allows for there to be a sisterhood, saying, “We see the

world as black girls do.” In seeing the world as a Black girl, Jane recognizes the lack of
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protection and support for Black girls and expresses her desire to advocate for them. This is

especially evident in her stating:

“I want to be the person like a caregiver where a lot of the times, like younger
Black girls are not receiving like any type of caregiving from nobody else. I want

to be a person that also can provide that.” (Jane, 2025)

Jane’s thoughtful reflection on this issue highlights a change in narratives and indicates how she
intends to engage moving forward. Also highlighting the empowerment of being a sister and the
community in sisterhood. As well as the ‘stuff’, it’s the noticing how to pour into Black girls,
and knowing there is work to do and work in building community for liberation, and that is

empowering. Kristy supports this in her saying,

“There’s still stuff that we can do to, you know, there's still stuff we can do to,
you know, pour into these Black girls. But I do, I think, I think my position is
sister like. I always feel empowered by that.”(Kristy 2025)

It is important that Black girls are not only surrounded by those who feel empowered by
their presence and have a desire to be in community with and for Black girls, also love Black
girls and want to see them succeed. Ry’ann, in her statement below, brings these thoughts to life
in her saying:

Ry’ann: “But any other student or any other child, right, that is in my life, I could
see them. I love them. I bridge that little gap, you know, with their teacher or with

their aunt, uncle, whatever, or their parents. And then I'm out. I love you.”
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Monique Morris, in her discussion with other scholars on cultivating healthy learning
environments, discussed the impact of learning spaces, ensuring not only that Black girls have

educators who look like them but also educators who can see them as valuable.

5.1.13 Question Two

Answering the secondary research question, how can Black women's lived experiences
and Black children's literary tradition be used to create an educational tool-book for combating
adultification in educational spaces? What key elements should be included? Discussion from the
focus group revealed several moments where books and literature strategies were discussed as
helpful in addressing the experiences and identity crises faced by the women of the focus group.
Additionally, there was a strong emphasis on the need for representation in educational settings,
which these women felt was particularly important in their childhoods. Kristy, during the focus
group, discussed how her mother kept a Black children’s library at home and how, when she had
a project, her mother would say, “Go get one of them books in there ‘bout Black folks.” She
recalled that every experience she had with reading at home was with Black authors and Black
stories; however, like most of the rest of the group, she did not see herself or her experiences at
school, nor did she see them on the summer reading lists or the schools we’d teach at, or that our
family members attended. She also discussed that this drove her to pursue a degree in English,
stating, “I wanted to write something I wanted to read.” She also mentioned how literature
brought her and her mother closer, particularly when she was gifted A Letter to My Daughter by
Maya Angelou. The goal of this project is to create and celebrate moments like this through
storytelling, allowing us to see and feel the love that inspires us to create and advocate for
change. I developed an educational tool-book that incorporates the experiences shared by the

women of the focus group, and some of my own. This tool-book emphasizes the importance of
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creative projects in highlighting the experiences and voices of Black women, serving as a means

to share, reflect, and reshape narratives throughout the diaspora.

5.1.14 Impact of Black Children’s Literary Tradition

The experience that Kristy had is one that Black children's literary tradition aims to
create: to make Black children feel represented and informed through literature that’s about and
for them. In the contemporary Black children’s literature tradition, there is a huge focus on
representation, which is the purpose of the project and the tool-book. The focus groups were
designed to be representative of the Black women’s and girls' experiences. While there are many
books or resources in the Black children’s literary tradition, there could be more about
adultification, and Black girls' experiences, while not positive all the time, are representative and
needed for narrative shifts. To conclude this section, Monique Morris said it best, “To engage
Black girls in developing their academic achievement, it is important for educators to recognize
that it is not enough that a school be labeled as a ‘safe place.” Educators must also uplift the
epistemological considerations—such as the pedagogical practices that affirm the whole child
and their language(s) and identities of origin—that make ‘safety’ possible in learning” (Morris

M. W., 2022, p. 10).

5.2 The Feedback Session

The feedback sessions were conducted online via Google Forms, where a link was
attached to view, comment on, and edit the educational tool-book. Participants viewed the tool-
book and completed the survey independently. I chose to implement a feedback survey to
include the focus group members in this process of change and advocacy. The questions I asked

were designed to reinforce the research questions and help answer them, emphasizing the need
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for a tool-book that highlights the experiences of Black girls and the voices of Black women as
key components for change.

I gathered insights from experts regarding the impact of the tool-book and what I would
need to do to make it successful. I separated the questions into categories that fit with either the
first or second research question. The first set of questions related to experience and relevance.
Some questions were: Does the tool-book reflect the realities and challenges Black girls face
with adultification? In what ways is it reflective of their experiences? I asked this question to
highlight the hidden functions of adultification, particularly within the African diaspora. The
participants offered similar views on different ways the tool-book validates the diverse
experiences of adultification and the harm it causes for Black girls within learning and
educational spaces. Additionally, the participants commented on language accessibility for
Spanish-speaking communities, as two participants were from Spanish-speaking countries.

The second category of questions related to content and tone. The questions were short
but were asked to avoid reinforcing harmful stereotypes or narratives. So, I asked questions such
as: Is the tone of the tool-book effective in addressing a serious issue like adultification? Are
there particular sections, messages, or language that felt powerful or problematic to you? Does
the content avoid reinforcing harmful stereotypes or narratives? These questions were asked with
the idea of self-naming and self-defining, as a community, recalling Black feminist theories and
Collins' work, particularly on controlling images and narrative shifts that are needed to overcome
the oppressions we feel in educational and learning spaces, while dismantling existing
stereotypes that support harm to the Black female body. Furthermore, in paying homage to Black
children’s literary tradition, the tool-book was not written for the fun of writing; it was meant to

shed light on the experiences of Black girls, through storytelling and showing real
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representations of this experience to drive change. The answers provided reinforced the
importance of utilizing relatable and accessible language when addressing serious issues that are
intended to reach outside of academia. Furthermore, participants noted the importance of writing
and community conversations in the sections for reflection and collective knowledge building,
for self-definition, and seeing Black girls differently. Monique Morris also discusses the
importance of shifting how we write and see Black girls, as this also contributes to the harmful
treatment of Black girls if we have not examined the impact of our words and attitudes about
them.

In the third section of questions, I asked questions related to cultural responsiveness, such
as: How well does the tool-book reflect the cultural strengths, values, and diversity within the
Black community/African diaspora? (or not?), Are there aspects of Black girlhood that you feel
are missing or underrepresented in the book? (Explain). The feedback revealed a need for a
representation of Black girls' experiences with adultification outside of the African American
parts of the African diaspora. The feedback called for diverse experiences of Black girls across
the African diaspora to emphasize adultification as a pervasive issue. Additionally, it highlights
how intersectionality impacts Black and feminine experiences across the African diaspora within
learning and educational spaces. Brown discusses this a bit in her work, in relation to creative
methodologies as a healing and life-saving work for understanding the experiences of Black
girlhood, as well as the interconnectedness of our experiences and our duty as Black women to
assist in helping Black girls understand their positionality and self-define through community
and collective knowledge building. An impactful response that supports this and highlights the

impact of collective knowledge building was reinforced in Gina, saying,
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“The book is a powerful reflection of different narratives, including the author's,
and that is an automatic reflection on how to invest in and care for Black
communities at large. My ability to relate to the narratives also speaks to the
diversity of the work, as it means that these are shared experiences that have to do
with Black communities around the African Diaspora, and for that reason, it
belongs to all of us. (Gina, 2025)

The importance of shared experiences shifted the book and my perspective, and, respectively,

maybe the entire project, as it became clearer that we are a collective, while from different

places.

The fourth section was related to practicality and usefulness, such as the age group the
tool-book serves, and the likelihood of using the book and any support or additional materials
they incorporate in the book to make it more useful and practical for combating adultification.
Asking these questions was also to reinforce the alignment with the Black children’s literary
tradition, particularly through making it a community useful tool-book mirroring 7The Brownie
Book. The feedback offered a way to help educators, parents, and administrators, relating to the
second research question: How can Black women's lived experiences and Black children's
literary tradition be used to create an educational tool-book for combating adultification in
educational spaces? What key elements should be included? Participants noted that the tool—
book lacked certain elements, such as audiovisual aids, which could reinforce the point, and also
emphasized the importance of different learning styles and how this information may or may not
reach them, depending on their individual learning styles. The tool-book includes audio and
visual references for readers to be able to explore on their own. The other sections of questions

revolved around visual representation and imagery, suggestions and improvements, and the
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purpose of participation in the study, as well as what was learned. These questions uncovered
more or less the same findings as mentioned before: expansiveness to include other Black girl
experiences in the African diaspora, rather than just African American girls' experiences, and the
not-so-seen experiences, such as the effects of adultification within communities and the
differences between that and school settings.

Lastly, I also asked about the purpose of participating in the study. I am including the
things participants said because they highlight their willingness as Black women educators to
engage in conversation centered around changes that they can implement. As exemplified in the
following quote by a participant:

“To engage in conversation and discourse that I can reflect on and implement
professionally.” (Kristy, 2025)

In the following quotes, each participant called themselves Black girls, reflecting on these
experiences and observing the treatment they received, as well as how other Black girls
experience it. This understanding is shaped by their positionality and empathy for themselves
and other Black girls, which motivated them to seek change. Jane exemplified this in stating,

“As a Black girl, I've lived and seen how adultification affects all of us. And I really
wanted to be an active part of this project that's shedding light to the issue.” (Jane, 2025)

The participant identified as a Black girl and someone who cares for Black girls,
highlighting the importance of representation and responsibility. Ry’ann felt a duty to show up
for her community, understanding that uplifting Black girls is essential for educators and
caregivers. This perspective is emphasized in the quote below, which underscores these crucial

themes.
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“As a Black girl and someone who cares for Black girls, I felt it as a responsibility and
duty that I inform myself of the experiences of those that look like me and learn more about how
I can help shift us away from the negatives of how we perceive Black girls.” (Ry’ann, 2025)
How the women view themselves as Black women supports the notion that we are in community
with Black girls. The following quote from Gina exemplifies how we are not only just in
community with Black girls, but also for them.

“I’m a teacher whose work centers Black girls and women. I felt challenged to grow my
understanding of our own needs and a necessity to keep adding value to our stories.” (Gina,
2025)

The women of the focus group see themselves and address themselves as Black girls, and this is
their purpose; seeing themselves makes them want to change. The women provided insightful
and needed feedback during the sessions, offering critiques and suggestions to make the tool-
book more impactful. Their responses also highlight a cultural awareness and significance in
teaching Black girls and the importance of Black women educators. The women discussed the
need for inclusivity, as the focus group was small, we were all from separate places, but shared
similar experiences, emphasizing the need for African diasporic conversations surrounding
adultification, and how intersectionality impacts the lived experiences of Black girls across the

African diaspora.

6 DISCUSSION

There were many significant points worth noting in the findings, such as the need for
African diasporic connections. The experiences of the focus group were unique to us but also
common to being a Black girl and being adultified. Furthermore, an investigation of language

and sound stood out to me as the negative perceptions surrounding Black girls and
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intersectionality play a part in their oppression. The community knowledge-building aspect of
this work was the most impactful. During the focus group, we were able to name experiences, as
well as deconstruct our own way for better practices and more holistic environments than the
ones that we knew growing up, and to emphasize the need for creative projects that center the

voices and experiences of Black women and girls.

6.1 The Tool-Book

The tool-book was created with a focus on adultification, intersectionality, and Black
girlhood, drawing from the stories and experiences shared during the focus group discussions.
This tool-book embodies the themes of adultification of Black girls in community learning
spaces and educational spaces, highlighting examples that range from the most subtle to the most
egregious forms of this issue. Additionally, the tool-book includes reflection sections, as
participants and I acknowledged that one of the challenges in combating and fully understanding
adultification was the lack of language to describe the experience. It also addresses the deep-
rooted issues of intersectionality that affect the lives of Black girls. The narratives and personal
experiences shared by participants played a significant role in shaping both the content and
layout of the tool-book. The book is available in Spanish and English, adapted to be able to share
language for shared experiences of adultification within the African diaspora. The tool-book
offers tools for ongoing learning.

The main purpose of the tool-book was to define and highlight the adultification of Black
girls. Idid this through listing the real-life facts about adultification and giving real-life
examples of adultification and the harm it causes, including the narratives discussed during the
focus group. It was uncovered through observation how adultification functioned differently

depending on whether the women/girls were in a community learning space or an educational
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learning space. Therefore, in the tool-book, I broke these learning spaces apart, discussing the
adultification that Black girls face in their community, listing the reasons, such as
intersectionality and respectability politics. I was sure to discuss how girls are affected by
adultification at home, specifically through negative language and perceptions of Black girls by
family and community members. I exemplified this in the tool-book in Section 1: Challenging
Narratives. The purpose of this section is to recognize the signs and effects of adultification.
Reflect on personal and professional beliefs that reinforce adultification and explore tools to
respond with compassion and care. Following this section, in section two, I included a page
regarding treatment of Black girls within their communities, entitled: Care Spaces, Not Control
Spaces, as a way to combat adultification and the intersecting oppressions of Black girls in
educational and community spaces. In the same section, there is a page entitled She is Just a
Girl! And Allow her space: She is NOT Grown...But She is Growing. These sections outline
ways members of the African Diaspora, as well as school systems, have contributed to the
adultification of Black girls through listing what this can look and sound like. Particularly,
policing, which I observed during focus groups, has the effects of adultification through policing
of the Black girl's body within community space. Also, within section one, I included a reflection
and group activity to facilitate collective critical thought through breaking apart terms such as
“Fast” and addressing these biases head-on through a group discussion intended for school
personnel to have with girls, or amongst each other as teachers, and administrators to overcome
biases as a team. I saw this as a way to think and heal together by giving clear and simple
examples of adultification within community spaces and educational spaces, and outlining ways
to facilitate discussion with girls or other adults about this issue. Lastly, I observed how the

negative perceptions of Black girls lie at the root of their treatment, as Black girls are not being
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seen as children. This was evident in focus group discussions as well, the unfair treatment and
the likening to adults that the Black women faced as girls, and sometimes fall into themselves.
Therefore, I included Black Girls Feel Too, this section humanizes Black girls, and part of the
reflection section as well is for people to reflect on their own childhood and compare it to how
Black girls are viewed, compared to themselves or other children. Or even to question how
they’ve adultified Black girls and the possible reasons behind this. This was about critical
thought and humanizing Black girls.

The impact of intersectionality was also an important part of the conversation. Therefore,
the tool-book needed to cover intersectionality; it also brought to my attention that
intersectionality functions across the African diaspora. I realized that before the focus group, my
assumptions were wrapped up in how intersectionality affects Black women and girls in the US
only. Therefore, I reshaped my thinking to be more inclusive of other Black girl experiences
outside the African American diaspora. Furthermore, this focus became even more necessary as
group conversations revealed the effects not only of class but also of whether you speak English
or not. Some women in the focus group lacked the language to describe their experience because
it was not available in Spanish, while the terms existed in English. Regardless of language, the
focus group consistently highlighted and discussed how being Spanish-speaking and Black in
predominantly white spaces impacts individuals, and added fuel to the fires that is adultification.
In section 2, I included a section called Challenging “The Code.” As a result of uncovering how
the women remember not only having their bodies policed, but also their voices. It was
mentioned that Black girls are reprimanded for being loud, even if it's just laughter. Black girls
in joy, laughing, are policed because of disciplinary codes, which I outlined in this section, and

connected to the racialized listening practices that dehumanized the women of the focus group in
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childhood and Black girls now, this causes disparate disciplinary treatment and silencing of
Black girls. This was owing to negative perceptions of Black femininity, which I also
highlighted in this section. Additionally, the pages following are entitled, The Code of Black
Respectability, which essentially discusses how in community spaces. Black girls the women
were held responsible for how others perceived them, due to the code of Black respectability. In
this section, there is also a reflection section for community members, a part of the African
diaspora, to check their own biases, as well as engage in conversation with other community
members and Black girls about how to address the issues, so we do not reinforce the harm we
seek to stop. In this section to reinforce the learning to break apart these narratives and shift our
thinking within the Black diaspora and those outside of the African diaspora who work and care
for Black girls I included a Food for Thought and Reflection section, which is separated into two
parts the top is for members of the African Diaspora and the bottom half is for the members
outside of the African diaspora that educate and care to help uplift Black girls from the
oppressive educational systems that they may enter.

In section 3: Caregivers, Culture, and Community, 1 included pages that discuss knowing
your role and playing your part. As I observed during focus group conversations, a lack of
protection available for the women in the focus group, and a lack of protections that exist for
Black girls in both community and institutional spaces of learning. The lack of protection causes
harm due to ignorance, which is also the reason the protection is lacking. Additionally, there
were conversations that came up about what it looked like to show up for Black girls in these
spaces or focus group members who had family members show up for them, and how this
influenced their ability to learn and grow. Therefore, this section was imperative for community

building for and with Black girls, because it assists Black girls in utilizing their voice, offers
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adults around them a chance to listen and understand their own potential biases. Additionally, for
us to call out injustices and oppressions of Black girls now, because the knowledge is assumed to
be known, and we all play a part. Lastly, to reinforce the objectives listed at the beginning of
each section, I included Tools for You & Yours. This section is aimed at building conversation
with and for Black girls, this is a way to help Black girls hone in on their voice, and for us as
community members of the African diaspora or even outside of the African diaspora to be able to
support Black girls in ways that are meaningful to Black girls, by opening up the floor utilizing
the prompt laid out in this section.

I observed that the issue with adultification of Black girls within educational spaces
outside the community, such as predominantly white schools, was influenced specifically by
race, gender, and class influenced the disparate treatment and the adultification of Black girls in
these spaces. Along with the fact that these spaces, because of historical ties to whiteness, were
anti-black girl spaces. Therefore, in section 4: Unbiased Teaching and Multicultural Education, |
defined and incorporated multicultural education and how dominant narratives seek to silence
and obscure the narratives of non-dominant groups, such as Black people and Black girls. I also
noted that within the focus groups, the women who had been in these predominantly white
spaces, no matter what age, experienced dehumanization because of the pushout of other people's
narratives, particularly those of Black girls and women. There was a discussion of a lack of
space, due to biased and negative stereotypes and perceptions of Black girls in these spaces as
well. Therefore, I sought to reinforce that through giving language to the experience, explaining
what multicultural education is, including resources such as a multicultural library, which was
mentioned during the focus group as something that helped participants feel seen and valued

within the learning space, particularly in the community. This was a way to also bridge
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community techniques of understanding in spaces that need help in understanding how to see and
show the value in Black girlhood. Furthermore, there was discussion about how Black children's
literature is a useful tool and framework to set up your classroom for unbiased learning.

Lastly, another important aspect and vital part of the construction of the tool-book and
focus group conversation was collective knowledge building and the impact it had on
understanding intersectionality, adultification, and creating the tool-book through helping me to
expand the concept of adultification beyond the African American Diaspora, to the African
Diaspora. Therefore, I created opportunities for collective thinking and knowledge building
through reflection prompts and group activity assignments for each section and extras in Section
5: Tools for Ongoing Practice and Reflection. Some participants came from Colombia, Ethiopia,
and South Georgia. We could not have been further apart, but we related to each other through
Blackness and femininity. Lastly, a key takeaway is the transformative and restorative power of

creative projects such as these to connect, reflect, and heal together.

6.2 Future Research

In the future, it is essential to consider how nationality, race, class, and gender influence
the effects of adultification, particularly for Black girls. We need to explore whether these
factors—such as nationality, age, and cultural customs—alter the experience of adultification or
heighten its effects. Additionally, there is a need for research into the lasting impacts of
adultification into adulthood. This research could contribute to developing a new praxis that
creates a Black feminist ethos, one that honors the diverse experiences of Black women and girls
worldwide related to adultification, racism, sexism, and misogyny.

Furthermore, it is crucial to incorporate Black girls and women into studies like this one,

as doing so allows us to examine these experiences and address issues starting from their roots.
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Overall, this research reveals many areas that warrant further investigation regarding
adultification. It also offers a lens through which we can engage intergenerationally and
strengthen connections throughout the African diaspora, ultimately benefiting the community as
a whole. Additionally, the focus group highlighted critical issues regarding the adultification of
Black girls, both inside and outside the United States. It offered a new perspective on the factors
that contribute to this phenomenon, revealing that while the experiences of adultification may be
similar, the underlying reasons can vary depending on the context. Additionally, the focus group
facilitated a collaborative discussion that led to the development of an educational tool-book.
This tool-book aims to translate our discussions into practical resources for educators, caregivers,
and others who engage with Black girls. Its purpose is to support the growth of Black girls and

foster joyful learning environments tailored to their needs.

6.3 Strengths

This study contributes to the limited research on the adultification of Black girls by
highlighting their experiences and femininity in educational settings. While there are many
children's books featuring Black characters, few address the concept of adultification or the
social issues affecting Black girls in an accessible manner. This work exemplifies the importance
of diasporic conversations concerning age, sex, and race, emphasizing that issues impacting one
group can affect all.

Furthermore, the focus group allowed us to reflect on our experiences with adultification
in various contexts, revealing our role in the oppression of Black girls and providing a platform
to discuss these issues from a more informed perspective. The diversity of the focus group
presented language and cultural barriers; however, this assisted in understanding our shared

experiences, while also exemplifying the need to investigate and bridge the gap between
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adultification of other Black girls outside of the US. The study underscores the significance of
inclusive Black feminist theories that honor the gendered experiences of Black girls and suggests
that addressing adultification can support the healing of Black girls and future generations of

Black women.

6.4 Limitations

The study's exclusion of Black girls as participants significantly limits its findings, as it
aimed to address the experiences of Black women and girls. The small focus group poses as a
limitation as it may not accurately represent the diverse experiences within the African diaspora.
While everyone had experience working with Black girls in some capacity, the varying
capacities and the absence of parents or administrators, who influence disciplinary outcomes,
caused limitations to the study. Additionally, language barriers affected understanding during
discussions, requiring extra time for clarification. Furthermore, translating the book from English
to Spanish can sometimes diminish the tone and message when creating the tool-book. Using

translation services and asking a colleague for help still leaves room for rough translations.
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7 CONCLUSION

This research will add to the broader context of Black studies, particularly in the realm of Black
feminine and diasporic studies, without the examination and inclusion of Black girls in feminine
theories and teaching, then the framework and discipline itself are incomplete. Black girls are
both feminine and Black, and they experience adultification as a result of racism and sexism, the
same as Black women; the ways that it is ignored and overlooked are due to their age and class
status. Furthermore, storytelling is an integral part of the Black cultural experience emphasizing
literature, particularly Black children's literature as a tool for combatting adultification, can be
used as a way to combat other social issues that affect the Black community while also offering a
space to engage with tough subject material that is digestible moving beyond the academy and
by doing the work that Black studies were meant to do.

Moving beyond the academy, this tool-book can be adjusted to assist in understanding
adultification in community and educational settings. The primary aim of disseminating the tool-
book is to target organizations, schools, and spaces where children predominantly of African
descent and female identity are present, as its main purpose is to address the adultification of
Black girls. The tool-book includes cultural motifs, such as images of afros and lip gloss, along
with phrases that resonate with the experiences of Black girls, making it more suitable for school
environments. Incorporating affirmations and culturally relevant call-in responses would be
beneficial in non-profits or programs like Boys & Girls Clubs and after-school initiatives,
helping to build representation and promote agency and self-worth among Black girls.
Additionally, utilizing traditions from Black children's literary practices can better situate these

motifs, ensuring that they see themselves and their experiences reflected as real.
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To situate this for parents/caregivers, call-in responses, affirmations for Black girls, and
guided discussions using storytelling will be directed toward parents and caregivers of Black
girls. These discussions will occur in community spaces, maintaining a similar framework to that
used in after-school programs. This work is intended for everyone to reflect on how Black girls
are harmed and disadvantaged due to the intersections of race, class, gender, and age, which
exacerbate these issues. It emphasizes that the experiences of Black girls are valid and valuable,
highlighting their stories to evoke critical thought about adultification and ways to combat it.

Moreover, this project supports collective meaning-making, knowledge building, and
generational connections. It is also crucial for teachers and administrators, as it is vital for the
education and well-being of Black girls in oppressive environments. The tool-book can serve as
a resource for teacher professional development, helping educators understand their biases and
how these biases affect Black girls. The tool-book includes discussion prompts to facilitate
conversations about our thoughts on Black girls, how we came to these beliefs, and what this
means for safety and care in our classrooms, especially when addressing the harms done.
Incorporating anti-bias education can enrich this process, along with the framework of Black
children's literary tradition, allowing us to move away from dominant mainstream narratives that
overshadow the experiences of Black girls. because of how Zero-tolerance policies often
negatively impact Black girls; their identities as Black individuals and girls often lead them to
institutions that are anti-Black and racist, threatening their well-being.

This tool-book aims to address these issues specifically and provide support. This can
foster meaningful and lasting conversations that stimulate change, contributing to broader
discussions about school policy reform and teacher professional development. This work is

educational, sociological, and anthropological in nature, uplifting Black girls by naming the
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systems that harm them and offering tools that center their humanity. Addressing adultification is

not just necessarys; it is a form of care and protection.
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APPENDIX

Appendix A: Consent Form

Georgia State University

Informed Consent

Title: Let’s Hear It for the Girls! An Exploration of Adultification and Its Impact on
Black Girls, Utilizing Children's Literature to Enhance Representation and Resilience.

Principal Investigator: Lia Tamar Bascomb

Student Principal Investigator: Khamil Canty

Sponsor: Khamil Canty

Introduction and Key Information

We invite you to take part in a research study. You will decide if you would like to take
part in the study.

The purpose of this study is to examine the impact of Black women’s voices on what
happens when Black girls are seen as older than they are, and to create an educational tool-book
that helps educators see Black girls as children in educational spaces.

Your role in the study will last approximately three hours in total. One focus group and
some follow-up communications are estimated to take two and a half hours. You will also spend
30 minutes viewing the finished version of the tool-book and taking a feedback survey.

We will ask you to attend an in-person focus group and be prepared to discuss what
happens when Black girls are seen as older than they are. Our goal is to create an educational

tool-book that helps educators see Black girls as children in educational spaces. Approximately
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two weeks after the focus group, you will be sent a video showing the tool-book, and you will be
asked to complete a survey about it.

Purpose

The purpose of the study is to highlight and examine adultification using the lived
experiences of Black women and Black children's literary tradition to promote resiliency and
representation. We invite you to take part in this research study because you have self-identified
as a Black woman who is at least 18 years of age or older, and you are an educator or caregiver
of Black girls. We will invite 5-10 Black women to be in this study.

Procedures

To participate in this study, you need to complete a demographic questionnaire. By
continuing, you agree to take part. There will be a screening to verify if you are a Black woman,
18 or older, and involved as an educator, caregiver, or advocate for Black girls. Once your
eligibility is confirmed, you will receive an email about your acceptance into the study.
Participation will involve one focus group session lasting two and a half hours, held in person at
Georgia State University. Two weeks after you participate in the focus group, you will receive an
email with a link to the survey and video. You will complete a feedback video and survey,
estimated to take about 30 minutes, but you will complete this in your own time. The total time

commitment for participation in the focus group and the feedback session will be three hours.

The focus group will take part in discussing questions the Student PI designed to
investigate your interpersonal and professional experiences. Following the completion of the
focus group, another electronic personal response will be sent out to gain feedback about the

tool-book as well as assess cultural and historical accuracy, impact, and reliability. During the
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focus groups, participants will engage in discussions with each other for the entire duration,

allowing for a collaborative and constructive environment.

The focus group session will be recorded and transcribed to collect data and ensure the
reliability and accuracy of personal testimonies. Anything you say will be confidential, and we
will use nicknames to protect your identity. If at any point you are disrespectful to the space or

other participants, you could be removed from the study.

Risk

You will not have any more risks than you would have on a typical day, aside from
potentially triggering or uncomfortable conversations.

Benefits

Participation in this study may not benefit you personally, but this research can contribute
to the larger conversation on what happens when Black girls are seen as older than they are.

If you do not wish to take part in this study, you do not have to participate.

Future Research

We may use your responses for future research. We will remove information that may
identify you. We will not ask for further consent from you if we do this.

Alternatives

The alternative to taking part in this study is not to take part in the study.

Compensation

You will receive refreshments during the focus group.

Voluntary Participation and Withdrawal
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You do not have to be in this study. If you decide to be in the study and change your
mind, you can drop out at any time. You can skip questions. If you do not take part or if you

leave the study early, you will not lose any benefits to which you are otherwise entitled.

There is a possibility that the study may close unexpectedly due to reasons outside of the
control of the researchers.

Confidentiality

We will keep your records private to the extent required by law. The following people
and groups will have access to the information you provide:

Khamil Canty,

GSU Institutional Review Board

Office for Human Research Protections (OHRP)

We will use nicknames rather than your names on study records. We will store the
information you provide safely in a password- and biometric-protected electronic storage source.

When we present or publish the results of this study, we will not use information that
may identify you. We will ask you not to reveal personal stories discussed in the focus group.
However, we do want to promote discussion of the effects of adultification on Black girls.

Contact Information

You can contact Khamil Canty at (470) 228-2460 and kcanty2@student.gsu.edu or

Dr. Lia Bascomb at Ibascomb@gsu.edu.

If you have questions about the study or your part in it

If you have questions, concerns, or complaints about the study


mailto:kcanty2@student.gsu.edu
mailto:lbascomb@gsu.edu
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The IRB at Georgia State University reviews all research that involves human
participants. You can contact the IRB if you would like to speak to someone who is not involved
directly with the study. You can contact the IRB for questions, concerns, problems, information,

input, or questions about your rights as a research participant. Contact the IRB at 404-413-3500

orirb@gsu.edu.

Consent

We will give you a copy of this Informed Consent Form to keep.

If you are willing to be in this research study, please sign below.

Printed Name of Participant

Signature of Participant Date

Principal Investigator or Researcher Obtaining Consent Date


mailto:irb@gsu.edu

Appendix B: Recruitment

Appendix B.1: Email Recruitment Script

Email Recruitment Script

Subject: Invitation to Participate in a Research Study

Hello,

| hope this message finds you well. My name is Khamil Canty, and | am conducting a study
on the adultification of Black girls within educational environments. The study is titled “Let's
Hear It for The Girls: An Exploration of Adultification and its Effects on Black Girls, Utilizing

Black Children's Literature to Enhance Representation and Resilience.”

| am reaching out to invite you to participate in a focus group session that will last
approximately three hours. Your insights would be invaluable to this research.

Thank you for considering this opportunity .

Best regards,
Khamil Canty

72
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This qualitative study explores adultification and its effects on

Black girls in educational spaces, examining how Black women's

voices serve as tools for empowerment and change.
Location

Requirements
« 18 years old or older Georgia State
« Identily as Black or of African descent. University

« Be working with or caring for Black girls.  (Atlanta campus)

Participants are not required to be knowledgeable of adultification to
take part in this study.

IFyou are interested in this study please contact keanty2@student.gsu.adu, for more

Appendix B.2: Research Flyer doualls
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Appendix C: Focus Group Questions

Introductory Questions

1

2.
3.
4.

What do you know about adultification?

What are your personal experiences with adultification (if any)

What made you feel like a girl?

(Something someone did in learning spaces that reminded you that you were a
girl?)

Professional and Interpersonal Experiences

1.

2.

Can you describe ways in which Black girls are treated in educational spaces
compared to their peers?

Have you experienced Black girls being disciplined harsher than their peers for
similar behavior? (Explain) Or are there certain behaviors that are tolerated in
other students but seen as a problem when Black girls do it? (Explain)

In what ways do you think teachers or administrators expect Black girls to be
more mature or responsible than others?

Can you recall a time when you saw a Black girl being Adultified by you or
anyone else? (Explain)

In what ways do you see Black girls engaging in leadership roles? Is there an
expectation? (Explain)

Have you seen the stereotype of Black girls as “loud” and “grown” show up in
educational spaces? (Explain) If so, how did it shape their interactions with their
teachers and administrators?

Is there any literature used in the educational space discussing adultification and
other social justice issues?

Are there effective policies or tools that are used to combat adultification, such as
classes or books, which are used in classrooms or that you have encountered?

Adultification affecting Black girls.

1.

2.

How have experiences with adultification impacted Black girls' behavior?
(Define)

Have you seen Black girls negatively impacted by adultification, discouraging
them from expressing their emotions or vulnerability?

Have you seen school dress codes, disciplinary policies, or other policies that
reinforce adultification?

Have you seen literature discussing the adultification of Black girls?

What would an educational tool-book addressing the adultification of Black girls
look like?

What can we do?

1.

What do Black girls need from teachers, caregivers, and administrators to feel
safe and fully supported in educational spaces?
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What role do Black women as parents and caregivers play in advocating for Black
girls to combat adultification in school spaces?

What strategies have you seen that can help combat adultification in educational
spaces? (Imagine)

Are there any books/tools that resonated with you about Black children’s
literature and the girls' experiences?

Does the presence of Black children's literature make a difference in classroom
education on social issues or lower the chance of adultification?

What guidance or resources would be most helpful for educators and caregivers to
understand and address adultification?

What policy or training would you create to address and reduce the effects of
adultification in educational spaces?

What can we as educators, caregivers, and administrators do to make sure the
tool-book is inclusive, cultural, and historically appropriate? (Inclusive in
language and experience)



76

Appendix D: Feedback Questions

Experience and Relevance

1.

2.

Does the tool-book reflect the realities and challenges Black girls face with
adultification? In what ways is it reflective of their experiences? (or not?)

Does the tool-book acknowledge and honor the lived experiences of Black girls and those
who care for them? (Why or why not?)

Content and Tone

1.
2.

3.

Is the tone of the tool-book effective in addressing a serious issue like adultification?
Are there particular sections, messages, or language that felt powerful or problematic to
you?

Does the content avoid reinforcing harmful stereotypes or narratives?

Cultural Responsiveness

1.

2.

3.

How well does the tool-book reflect the cultural strengths, values, and diversity within
the Black community? (or not?)

Are there aspects of Black girlhood that you feel are missing or underrepresented in the
book? (Explain)

Is the tool-book reflective of the joy and resilience of Black girls, not just their
struggles?

Practicality and Usefulness

1.
2.
3.

How likely are you to use the tool-book in your work or at home? (Why or Why not?)
What age group do you think the tool-book best serves? (Why?)

Would you need any support or additional materials to implement or incorporate the book
in your professional or personal lives?

Action and Impact

1. How do you think Black girls will feel reading or interacting with this and why?
(Empowered, Seen, etc..)

2. What emotional response did you have while reviewing the tool-book?

3. Are there moments while reviewing the tool-book that felt healing or affirming? If so,
what moments?

4. What would make the tool-book a must have resource? (Explain)

5. What impact do you think the tool-book could have on Black girls, caregivers,
educators, etc.?

Imagery and Representation

1. How well do the visuals reflect the diversity of Black girlhood?

2. Do you feel the imagery combats adultification and affirms Black Girlhood?
3. Is the tool-book visually appealing?

Suggestions and Improvements
1. What changes would you suggest to make the tool-book more effective or inclusive?



2. Are there topics or messages that should be expanded and added? (Why?)
3. Is there anything that should be removed? (Why?)

What was your reason for participating in the study?
What did you learn/gain from the study? (If applicable)
Any lingering thoughts, comments, questions, or concerns?

77



78

Appendix E: The Tool-Book

https://www.canva.com/design/DAGy_hzp65w/10i6zG84c309aqVzdQMUnw/view?utm_conten

t=DAGyvy hzp65Sw&utm campaign=designshare&utm medium=link2&utm source=uniquelinks
&utlld=h16b2830ab4



https://www.canva.com/design/DAGy_hzp65w/10i6zG84c3O9aqVzdQMUnw/view?utm_content=DAGy_hzp65w&utm_campaign=designshare&utm_medium=link2&utm_source=uniquelinks&utlId=h16b2830ab4
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