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ABSTRACT

Teachers and other support staff in elementary schools are unable to adequately support students
with disabilities in the general education setting. This is a direct result of a lack of resources
provided to the teachers, including time, education, and supplies. Without these supports,
students with disabilities fall behind their peers without disabilities and are unable to access and
participate in class to the best of their ability. These students face lower grades, poor social
opportunities, and poor self-regulation when compared to their peers without disabilities, leading
to decreased success in their futures. A program has been created to address these concerns to be
utilized by teachers and other school support staff. The program contains symptomatic and
behavioral information about 26 common pediatric disabilities that may be present in a student in
an elementary general education classroom. Each listed disorder or disability includes an
exhaustive list of interventions addressing any challenges or other issues these students may face.
This resource has been created during a capstone experience, finalizing a doctoral degree in

occupational therapy.
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SUMMARY (SPECIFIC AIMS PAGES)

Background

Students with disabilities are often at a great disadvantage when removed from general education
classes to be placed in self-contained classes. Quite often, this environment is not what is
considered the least restrictive environment (McGovern, 2015), which was originally established
to ensure students are placed in the classroom that provides the most appropriate challenge,
while still successful. General education classrooms are advantageous for students who can keep
up with the work (Danzi et al., 2008), however many teachers are ill-prepared when it comes to
supporting students with disabilities (Cosier & Pearson, 2016).

Existing Problem

Students with disabilities are at a disadvantage regarding access and participation within the
elementary general education classroom when compared to their peers without disabilities, as a
direct result of the lack of supports provided.

Purpose Statement

The purpose of this Capstone project is to create a resource for elementary school teachers
containing (1) information about common disabilities seen in classrooms, and (2) interventions
that can be applied to the classroom to increase the participation and inclusion of students with
disabilities.

Specific Aims

The specific aims of this project are to 1) document how students with disorders/disabilities are
at a disadvantage in the general education elementary classroom, 2) document interventions that
will lessen the gap of access and participation between these students and their peers without

disorders/disabilities, and 3) create a resource for teacher use that will provide them with the



skills necessary to increase the participation and access of students with disorders/disabilities
within their classes.

Outputs

The outputs of this project include a report on the most common disorders/disabilities within the
elementary general education classroom, a report on the specific challenges faced by students
with disorders/disabilities in the classroom, and a report on interventions that may be applied to
increase the participation and access of these students, addressing the previously determined
challenges. In addition, these documents have been compiled into a unique resource for teacher
use that will aid in the increased participation and access of students with these
disorders/disabilities. The project has also culminated in this final paper and a final presentation.
Significance and Impacts

Access to the materials in this project will provide teachers with the ability to make their students
to feel understood, less-disadvantaged, and allow these students more opportunities to participate
and access the classroom each day. In the short term, teachers will review the resource and find
interventions for their students with disabilities. These students will be provided with the
supports necessary to have greater success in school. In the long-term, teachers will become
more familiar with the resource and apply these interventions as needed across the whole class.
The teachers will also share this resource with peers - increasing the access and success of more

and more students with disabilities as time passes.



CHAPTER 1
Literature Review

In today’s school systems, general education classrooms are a featured topic. General
education classes are those that consist of students of varying levels of learning, abilities,
interests, and skills (Adibsereshki et al., 2015). These classrooms present the opportunity for
students of all capabilities to co-exist, providing opportunities for peer modeling, peer
instruction, and open socialization, encouraging learning and development from all angles
(Danzi et al., 2008; Shogren et al., 2015). Despite these advantages, students with disabilities are
not participating as within their capability within these classrooms (Simeonsson et al., 2001).

Students with disabilities experience a very different classroom than those without disabilities.
Students without disabilities, or typical students, participate, access, and learn in different ways
than those with disabilities. The school system is built around the functioning and ability of
students without disabilities and only within the past 50 years have students with disabilities
even been considered for inclusion (Office for Civil Rights, 2023). As wonderful as the creation
of the ADA and Section 504 (Office for Civil Rights, 2023) were for including students with
disabilities, the improvements made initially have not been expanded upon as these students need
(Office for Civil Rights, 2023). Many of these supports involve removing the student from the
general classroom, as well, which is often not the least restrictive environment for these students
(McGovern, 2015). Many schools pre-date ADA requirements, therefore, these buildings and
classrooms are not physically accessible for some students (U.S. Government Accountability
Office, 2020). In addition to accessibility and support variances, students with disabilities also

face a preconceived stigma, impacting their social and emotional wellbeing (Green, 2003).



The lack of supports for students with disabilities begins with teacher education and
preparedness. Teachers are not provided with the adequate supports needed to bolster the success
of students with disabilities within general education classrooms (McGovern, 2015). Beginning
with their education, teachers have very few requirements for disability education (Cosier &
Pearson, 2016). Teachers are also not often provided with the additional time and resources
needed to improve their knowledge on supporting students with disabilities (Cosier & Pearson,
2016). Currently, teachers are facing a detrimental shortage of staff (Too Few Candidates
Applying for Teaching Jobs the Primary Hiring Challenge for More than Two-Thirds of Public
Schools Entering the 2022-23 School Year, 2022) leaving even less room for teachers to initiate
a dive into the literature (Shernoff et al., 2011). With the ratio of students to teachers rising,
students who already do not receive the support they need are receiving even less support as a
result (Too Few Candidates Applying for Teaching Jobs the Primary Hiring Challenge for More
than Two-Thirds of Public Schools Entering the 2022-23 School Year, 2022). Teachers are not
provided with ample free time, resources, or with continuing education opportunities (Maffea,
2020). Even so, there is a vast amount of literature to digest in this field, and for those instructors
that are not constantly reviewing the literature daily, this would be quite the undertaking. With
minimal resources provided, teachers are faced with the need for something to help bolster their
education and to close the informational gap.

Many classrooms across the country are not provided with the supplies and technology
required for the participation and access of all students (Durff & Carter, 2019). There is a stark
lack of resources available for them to utilize for this purpose (Maffea, 2020). Most teachers are

required to request their students bring basic supplies for the classroom, or they must purchase



these supplies themselves (Maffea, 2020). This lack of resources inhibits teachers from closing
the previously mentioned gap in knowledge and skills.

Students with disabilities face challenges at every turn of life. These challenges are things
that our society accounts for in as many ways as possible, however there are still areas that can
be improved. Physical disabilities are somewhat accounted for with ADA and Section 504
regulations with accessible spaces (Office for Civil Rights, 2023). Learning and developmental
disabilities are somewhat accounted for with special education classes and Individual Education
Programs (Georgia Department of Education, 2019). However, when it comes to general
education classrooms, which are evidenced to increase wellness and ability of all students
involved, there are not enough aids in place for teachers to make those classrooms as successful
an environment as possible (Valiandes, 2015). There is a need for a resource that can provide
teachers with the information and skills to enhance the learning, participation, and accessibility

of students with disabilities within general education classrooms.



CHAPTER 2
Needs Assessment

The creation of this project began with my personal experiences in the last several years.
I have a large family, many of whom are teachers and other staff within schools. I am the first in
my family to pursue occupational therapy and I have found a love in school-based work. While
expressing this love to these family members, many explained how little they knew about what
occupational therapy is and what we do to support their students. Upon further questioning, it
became clear that these family members, who are exceptional at what they do, are not prepared
to work with students with disabilities. They try their best and wish for these students to succeed

like most teachers, however they are not provided with the tools to support these students.

Later in my schooling, I completed a level 2 fieldwork rotation within a school system,
with Dr. Belle Wilmer as my clinical instructor. This experience led to first-hand observations of
teachers being wholly unable to include certain students in lessons and classwork. The students
that were unable to participate usually had an eligibility or diagnosis of some disorder or
disability, the symptoms of which they were clearly displaying. Talking with some of the
teachers of these students led to the same understanding I gained from my family, that teachers
are inadequately supported when it comes to assisting their students with disabilities. These
conversations and experiences led to the investigation of what teachers and students with

disabilities really need to find success with their day to day lives.

To determine the need for this program, a needs assessment was conducted utilizing a
traditional literature review. The literature used included peer-reviewed journals, randomized

clinical trials, public health informational sites, and observational studies.



The results of the needs assessment indicated that students with disabilities are not
provided with the supports they need to be successful in school as these students regularly have
lower grades, lower levels of participation, and lower levels of self-satisfaction with performance
than their peers without disabilities within general education (Schwartz et al., 2021). Some
difficulties students face, when considering students with physical disabilities, include bathroom
access, access to classroom supplies, getting to and from various locations around the school,
and even maneuvering about the classroom (Egilson & Traustadottir, 2009). Considering
students with learning or intellectual disabilities — students may have difficulties taking notes in
time, keeping up with classwork, following a routine, remaining emotionally and physically
regulated throughout the day to maintain focus, or even accessing certain types of lessons
(Vaughn et al., 2006). These students face many challenges each day, even outside of grades or

test scores.

The current supports in place, IEP and 504 Plans, are not as all-encompassing as they
must be for student success. Many of these plans do not include evidence-based supports for
students with disabilities (Spiel et al., 2014). These plans also rely on teacher and support staff’s
knowledge of specific disorder/disabilities to determine the most appropriate accommodations.
The individuals making these decisions are often not well enough informed on these topics to
make an educated decision (Singh, 2007). Many students in general education may not have as
obvious detriments as others, either, and do not have any formal accommodations. These
students, who are receiving no formal accommodations or services, have needs that are not being

addressed, unless their teachers are educated in specialized education.

Given poor structured plans or no plans at all, teachers are required to rely on their own

education and experience to provide support to students with disabilities. However, many



teachers are not educated about disabilities and related accommodations (Cosier & Pearson,
2016). Even with many years of experience, many teachers feel unprepared for supporting
students with disabilities (Gesel, Foreman-Murray, & Gilmour, 2022). This gap in knowledge
and confidence leads to a need for education and research, however teachers and other school
staff are already stretched very thin with low staffing and no free time (Too Few Candidates
Applying for Teaching Jobs the Primary Hiring Challenge for More than Two-Thirds of Public
Schools Entering the 2022-23 School Year, 2022). They do not have the additional resources
needed to commit to hours of research for each student that may need additional or alternative

supports.

Resources with information on disabilities and interventions do currently exist, however
there is a plethora of information out there for teachers to access. Many of these resources focus
on specific types of disorders, such as neurologic disorders or learning disabilities, while others
go into detail about the specific disorders themselves, such as down syndrome or autism
spectrum disorder. Many resources are behind expensive paywalls, as well, restricting access to
the content unless hundreds of dollars are spent. Many of these resources are also far too lengthy
and detailed for someone who is already facing a lack of time, and just needs a quick fix to a
specific classroom behavior (Dias-Lacy & Guirguis, 2017). Finally, many resources are outdated
by more than 20 years. Articles and research of this age cannot be solely relied on without

further investigation.

Teachers and other support staff need an educational resource that will provide them with
the tools to increase the participation and inclusion of students with disabilities. This program
must be brief, but rich in content, so it is both highly educational and quick to reference. This

program will supply teachers with clinical, evidence-based information that is relevant to the



most common disabilities within general education classrooms, as well as strategies and

interventions to utilize that will help to increase the inclusion and participation of these students.
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CHAPTER 3
Capstone Experience Protocol
Capstone Site and Mentor

The site used for this capstone project is Georgia State University (GSU). GSU is a
public, 4-year university located in Atlanta, Georgia. The mission of this institution includes
advancing the frontiers of knowledge and supporting students from all backgrounds and abilities.
GSU places a priority on research, with a goal to solve from the most fundamental questions of
the universe to the most challenging problems of each day (Mission Statement, n.d.). Research is
a major aspect of GSU life and as a graduate student attending this university, the resources
available have been invaluable.

The site mentor for this project is a licensed occupational therapist working in a local
school system and at a local college with level 1 occupational therapy students for their pediatric
fieldwork rotations. This mentor has provided expert feedback regarding pediatric interventions
and school-based interventions throughout the project, along with other ideas relevant to the
school system that may fall outside of the realm of occupational therapy, that are only known by

experience.
Developing an Evidence-based Program

The resources used to develop this program came from a variety of evidence-based
sources. These include public health informational sites, randomized clinical trials, peer-
reviewed articles, and observational studies. Many resources were discovered based on searches

from prior personal experience in the school system and through discussions with the capstone

11



site mentor, however any descriptive information or interventions discovered were only included

in the program after determining that the source was valid.

12



CHAPTER 4

Output for Program Development

The program created will serve elementary-aged students with disabilities within general
education classrooms. It is intended to be utilized by the teaching staff of this population. The
program is within a PDF document and is 65 pages long. It contains information about 26
common disorders and disabilities that may be present within general education classes. With
each disorder is the related prevalence, cause, symptoms, and classroom behaviors or challenges.
Addressing each classroom challenge, interventions and strategies to be used by teaching staff
are listed on the following page, for each disorder/disability. Additional interventions that may
address the general well-being of the student are included, as well. The interventions and
strategies within the program are based in research and evidence. There is an additional section
of general interventions at the beginning of the resource with the categories of attention, fatigue,
fine motor skills, mobility, routine, sensory cubby/corner, sitting still, and transitions. Within
each of these categories is an extended list of general interventions to address these major
classroom challenges when used at the discretion of the teaching staff. These interventions may
be applied to not only students with disabilities, but also students without disabilities, as there

may be a tool for any student that proves to be beneficial to their success.

These conditions were selected based on prevalence. First, a list of conditions affecting
children between the ages of 5 and 11 were compiled along with each related prevalence. These
disorders were found from various resources, including public health information, research
articles on pediatric disorder occurrences, and private research-based websites. This list of
conditions was then narrowed down based on likelihood of a student with this disorder being

present in a general education classroom. Many disorders were ruled out during this stage due to

13



prevalent intellectual and health factors involved, which would place a student in a different
setting, such as hospital/home-bound, self-contained classrooms, or otherwise. If there was the
slightest opportunity for a student with any condition to be in a general education class, that
condition was not ruled out. For example, most children with rett syndrome often have
significant delays, both intellectually and physically, however some do not. Some children with
this syndrome can function similarly to peers without a disorder. Therefore, rett syndrome was
included in the program. Finally, the conditions were narrowed down based on prevalence and
time for project completion. I determined that 26 conditions would be an appropriate number to
complete within the allotted time. Then selected the most prevalent 26 conditions. The least

prevalent condition included has a prevalence of 1 in 40,000 births.

There are several ways to utilize this program. It is in a PDF document that may be
printed or kept electronic. It is meant to be used similarly to a dictionary, in that when
referencing a certain disorder, the teacher may find the page needed on the table of contents and
turn to that page. When looking at the first page of a condition, the teacher will find information
on the prevalence, cause, symptoms, and classroom challenges related to this disorder. It is a
brief one-page informational sheet with all the background information any teacher may need,
prior to working with an affected student. Much of this information is presented in a manner that
educates the user to understand that these behaviors are not at the fault of the child. They are not
disrupting class because they think it is fun, they are simply experiencing symptoms of their
condition. It can be difficult to separate behaviors from personality with a classroom full of
children, however it is important to do this to maintain a positive relationship with each student.
An understanding of what else the student might be experiencing is also useful when assessing

their mood and behaviors from day to day. For example, many conditions result in extreme

14



fatigue; however, this is always not common knowledge. It would be beneficial for a teacher to
understand that while a student may appear to be disinterested, they are actually fatigued due to

their disorder.

After gaining an understanding of the basics of the selected disorder, the teacher can then
reference the interventions section, which is on the following page. These interventions address
the previously listed classroom challenges, with additional pertinent strategies that address
overall health and well-being. Many interventions in each section reference the ”General
Interventions” section at the beginning of the document. Teachers may then find this section for
more details on how to implement this strategy. An example within most conditions is to “Limit
or modify writing/coloring and cutting tasks (refer to General Interventions — fine motor).” This
intervention is aimed to address various fine motor challenges that many children with
disabilities experience, however the specific root of the problem varies from child to child, even
if they share the same disability. When a user then refers to the general interventions section,
they will find the heading of “Fine Motor” with explicit details on different interventions and
strategies they may apply. Some strategies included are aimed at improving grasp, pressure, and

endurance.

These methods and interventions are meant to be utilized as often as needed. Initially, it
may be best to implement a small number of interventions at one time, depending on the student.
This intervention should be applied until the student proves to be consistently successful over
time using this intervention and emotionally accepts the intervention. This prevents students
from becoming overwhelmed, negating the purpose of the strategies. Many interventions are
meant to be used as a steppingstone to achieve something greater, without additional

interventions. An example of this is utilizing a small writing utensil to improve grasp. Ideally the

15



student will correct their grasp and will be able to use a normal sized utensil in time. Some
interventions are meant to be used throughout a student’s schooling, however. An example of
this would be for students with physical disabilities. Many of these students require alternative
desks and seating arrangements, as well as classroom supplies to be stored in a different, more
accessible location. This is an accommodation the student might need for the rest of their life. To
determine what is appropriate and when to remove an accommodation, utilize trial and error
while maintaining an open line of communication with the student and their guardian.
Sometimes a student may not be ready to lose an accommodation, however some may utilize

these as a crutch and are ready to move on. It varies from student to student.

Those who may successfully implement this program include teachers, paraprofessionals,
direct support staff, indirect support staff, and even parents. No additional training is required for
implementation. What assists one student may not assist another student — frequent observation
and hands-on assistance are required when determining when an intervention is or is not a good
fit for a student. Each student may require different strategies day-to-day as well, therefore the
use of professional discretion is required to determine what works best for each student and at

what time.

When implemented, this program will increase the participation and access of students
with disabilities within the general education classroom. The evidence-based interventions will
not only address a student’s challenges, but also their self-regulation skills, assist with earning
higher grades, and increasing their understanding of the daily lessons. Overall, this will improve
their ability to be a successful student in elementary school, which bolsters their success as they

age and mature.
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CHAPTER 5
Discussion and Impact

The literature review and needs assessments conducted throughout this resource
emphasize many shortcomings of public elementary schools and school systems in general.
Teachers are inadequately supported from the start of their own schooling to the end of their
careers (Cosier & Pearson, 2016). Even experienced teachers lack confidence in their skills to
support their students with disabilities, which in turn leads to worse outcomes for these students
who are already disadvantaged when it comes to formal supports (Gesel, Foreman-Murray, &
Gilmour, 2022). These formal supports, IEP and 504 Plans, are elaborate and time consuming to
create and keep up with, and they do not address every need and challenge of a student in class
(Spiel, Evans, & Langberg, 2014). Without the appropriate supports from the school system and
their teachers, students with disabilities are set up for failure from the very beginning of their
schooling. Many of these students face lower grades and lower levels of confidence in
understanding the material (Schwartz, Hopkins, & Stiefel, 2021). Elementary school is where
students start setting routines, learning foundational skills, and gaining confidence in their ability
to learn. Students with disabilities deserve the same access to these major steps in life as their
peers.

The creation of this program was intended to fill in the gaps of knowledge and skills for
teachers and support staff mentioned previously. This program supplies teachers with a resource
that is easy to use and understand. It will not require a lengthy period of time to access, find the
content needed, and to understand the content needed. Access and use of the program will
require no more than a quick look at two pages of materials when referencing a specific disorder

or disability, addressing the challenge of current resources being far too lengthy (Dias-Lacy &
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Guirguis, 2017). The interventions are intended to be quick changes that can be utilized with
minimal supplies, addressing the lack of resources teachers face, both in time and in physical
supplies. The use of this program will also aid students in staying in their current placements,
avoiding a more restrictive environment, and reaping the many benefits of the general education
setting with mixed ability peers.

When utilized, the interventions and strategies included in this program can make a
significant impact in the classroom regarding behavior, general understanding of the content,
overall performance, grades, and general mood. The interventions are aimed at increasing
participation and access within the classroom. With these two aspects improved, a student will
potentially see a rise in their ability to attend to class, to understand the material, and to perform
on assignments and tests. Using this program will provide students with disabilities with

equitable access to educational opportunities within the general education classroom.
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LIMITATIONS

This project has potential limitations. The capstone site was not the ideal site for this
project. Initially, I planned to work within a school, alongside a school-based occupational
therapist. However, working on site was not permitted by several public school-systems,
therefore requiring the capstone site to be Georgia State University. The program was initially
designed to be literature based, however additional in-person experience with teachers and other
staff would be beneficial. Additionally, there are many more disorders and disabilities that could
be included in the program, however the limitation of time within this project was prevalent. The
program was to be completed within 14 weeks, during the capstone experience, and in that time,
I was able to compile information on 26 disorders and disabilities. This encompasses most
common disorders, however there are many more that did not make the paper due to time
constraints.

Future research may focus on more experiential approaches and information. With further

research, more conditions may be added, as well.
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SUSTAINABILITY PLAN

This program will be sustained for many years following the student’s completion of the
capstone experience. The student will first disseminate the program to occupational therapy
students and faculty at the site. At the end of this dissemination, the student will implore the
necessity of these students to share information from this resource with their peers going forward
in their careers as applicable. This includes sharing information with pediatric therapists, parents,
teachers, and any other interested and relevant parties. The student will implore the need to
continue sharing of this program over time, as well. Those interested in the materials may be
provided with the electronic resource and dissemination presentation at request. By continuing to
share this project, new teachers across the area will have access to this information, furthering
the impact on students with disabilities.

This program may be implemented by any professionals working with students in an
elementary school, including teachers, paraprofessionals, and other support staff (OT, PT, SLP).
No additional training is required for implementation. The only constraint to consider is the time
it may take to access the resource and read the brief materials that are needed. This program may
be generalized to older populations, as well as other populations within elementary school, like
special education. If one is faced with a condition that is not found within this document,
information on similar conditions or symptoms may still be relevant within this resource, as well.
The sustainability of this program will require the resources to print a long document within
standard margins, web-availability to e-mail/view the resource in an electronic format, and a
small amount of time to explain the program benefits to each new user. Updating the program
may require assistance from relevant professionals in time, however this will be done on a

voluntary basis.
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CONCLUSIONS

This program will increase the participation and accessibility of students with disabilities
within general education classrooms for years to come, following the sustainability plan. These
students, with improve participation and access, will then receive an improved education, and
therefore see more success in their futures. All students require a proper basis of education to
succeed in the community, and the completion of this project will provide teachers with the tools
needed to take one more step in that direction for students with disabilities.

Many techniques utilized in the resource stem from occupational therapy practices and
research, therefore this program may be passed along by occupational therapists within schools
as a means for educating teachers and other support staff.

Future research will be necessary to increase the number of researched disorders and
disabilities, spanning as many as exist, despite prevalence. The program will also require updates

as research on interventions continues and as school systems change with the passing of time.
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APPENDIX 1

Learning Objectives

Learning Short-term Learning activities Outcome Timeline for
objectives objectives measures completion
1. The student | 1A. The student la. The student will 1. A list of the most | The end of
will develop a | will increase their | conduct 3+ common week 4 of the
complete knowledge on the anonymous surveys disabilities within | Capstone
understanding | most common with teachers of general education | semester
of the most disabilities within general education classrooms
common elementary school | classrooms off-site. ii. A list of how
disabilities classrooms. 1b. The student will | the most common
within general conduct a literature classroom
education 1B. The student search using prior disabilities present
classrooms and | will increase their experience as within the
how those knowledge on how | guidance to classroom
disabilities the most common determine the most
present in the | disabilities present | common disabilities
classroom. within classrooms. | in general education
elementary school
classrooms and how
they present.
2. The student | 2A. The student 2a. The student will i. Documentation | The end of
will will increase conduct 3+ of how those with | week 7 of the
demonstrate an | knowledge on the anonymous Surveys common Capstone
understanding | presentation of the | with teachers of disabilities have semester
of how most common general education difficulties
students with disabilities within classrooms off-site. participating
disabilities are | classrooms. 2b. The student will | within a
ata conduct a literature classroom.
disadvantage 2B. The student review guided by
when will increase prior experience
participating knowledge on how | regarding the
within the students with presentation of the
classroom. disabilities fail to most common
participate or disabilities and on
access within the how students with
classroom. disabilities fail to
participate within
classrooms.
3. The student | 3A. The student 3a. The student will | i. Documentation | The end of
will gain an will increase their conduct a literature of common week 11 of
understanding | knowledge on review guided by interventions used | the Capstone
of supports that | methods that can be | prior experience on within general semester
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will aid in
increasing the
participation
and
accessibility of
students with
disabilities
within general
education
elementary
classrooms.

applied to the
classroom to
increase
participation.

3B. The student
will increase
knowledge on
supports that
teachers are able to
implement within
the typical
classroom.

supports for students
with disabilities
within elementary
classrooms.

3b. The student will
conduct 3+
anonymous surveys
with teachers of
general education
classrooms off-site.

education
classrooms to
increase
participation of
students with
disabilities.

4. The student
will improve
their ability to
aid teachers in
increasing the
participation
and
accessibility of
students with
disabilities
within the
classroom.

4A. The student
will review
literature on
effective practices
to increase
participation and
accessibility within
the classroom.

4B. The student
will disseminate a
resource for
teachers that will
provide supports to
increase the
participation and
access of students
with disabilities
within the
classroom.

4a. The student will
conduct 3+
anonymous surveys
with teachers of
general education
classrooms off-site.
4b. The student will
conduct a literature
search on the topic,
guided by prior
experience.

1. A resource for
teachers to identify
useful strategies to
increase the
participation and
accessibility of
students with
disabilities within
the classroom.

The end of
week 12 of
the Capstone
semester

28




APPENDIX 2

Supervision Plan

Capstone Student Roles and Responsiblities

1.

Demonstrate an understanding of and follow the Georgia State University policies and
procedures for the capstone experience.

Complete the 14-week (560 hour) capstone experience, with no more than 20% of the time
completed off-site. The student is responsible for ensuring missed hours are made up
appropriately as agreed upon by the student, site mentor, and the capstone coordinator.
Complete any relevant tasks assigned by the site mentor to ensure a successful learning
experience as well as a successful outcome of the capstone experience.

Initiate communication with the site mentor, occupational therapy faculty, and the doctoral
capstone coordinator when expected to do so or as needed to ensure success of the capstone
experience.

Demonstrate respectful communication with faculty, the site mentor, the doctoral capstone
coordinator, and other individuals who may be part of the capstone experience or at the
capstone site.

Provide appropriate feedback to the site at the formal midterm and final evaluation.

Utilize constructive feedback from faculty, the site mentor, and the doctoral capstone
coordinator for both personal and professional growth, and to ensure successful completion
of the capstone experience.

Demonstrate a professional approach to the capstone experience. This includes, but is not
limited to, time management, observation of deadlines, maintenance of communication with

the capstone team, and respectful interactions with those at the capstone site.
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9.

Self-direct the capstone process, including planning, development, and completing the

capstone experience and project.

10. Take initiative to finalize all documentation with the site mentor, faculty mentor, and

doctoral capstone coordinator.

11. Complete and disseminate the final capstone project within the time frame determined by the

academic program and the capstone coordinator.

Site Mentor Roles and Responsibilities

1.

Orient student to capstone site, policies and procedures, expectations, other personnel, and
stakeholders.

Assist student as needed to perform specific learning activities consistent with the student’s
learning objectives, including connecting student with other faculty members, and making
site resources available as able.

Provide evidence of expertise in given area (documentation of terminal degree, current CV or
resume, verification of completed specialty training / certification).

Collaborate with the capstone student and team to create specific mentorship responsibilities.
Provide supervision/mentorship through the duration of the experience.

Provide insightful, constructive feedback on student’s performance and any deliverables
during the experience at scheduled meetings and throughout the experience as needed. This
can be in-person or via e-mail, text message, phone call, or video call.

Collaborate with capstone team to develop and maintain a system for documenting the
student’s completed hours and track any tasks and activities accomplished during the

experience.
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8. Collaborate with the capstone team to guide the capstone student through a needs assessment
regarding the capstone project.

9. Provide guidance and assistance on the logistics of completing the work-related requirements
at the capstone site, which could include workflow at site, general hours of operation, and
access to workspaces and other resources.

10. Proactively communicate with the capstone team regarding any potential concerns or
disputes, following the steps listed below.

11. Provide formal evaluations on the students’ performance at the midterm and final points of
the capstone experience.

12. Regularly communicate with the capstone team either in-person or via e-mail, text message,
phone call, or video call.

Scheduled Meetings

The site mentor and the student will meet routinely at established times. These meetings will be

conducted every other week, either in-person or over a video meeting for 30 minutes. These

meetings will be scheduled at the beginning of the capstone experience and at the convenience of

the site mentor. The student will be expected to provide any scheduled deliverables to the site

mentor two days prior to the meeting for the mentor to review. The student will keep an updated

record of each meeting, including the topics discussed during the meeting, feedback provided,

and finished deliverables. Both the student and the site mentor will sign a record after each

meeting and upon the completion of the capstone experience. The student may additionally

interact and meet with the site mentor throughout each week as needed and as time allows.

Communication Methods
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The student and the site mentor may communicate in-person or via email, phone call, text
message, and online virtual meetings. The student is expected to initiate and maintain regular
communication with the site mentor. The site mentor is expected to respond within a timely
manner during normal work hours (9am-5pm, Mon-Fri). There is no expectation to communicate
outside of work hours, however it is allowable if both parties are agreeable.

Specific Requirements of the Project:

The student is expected to complete a 14-week (560 hours) capstone experience in which
no more than 20% of the time can be completed off-site. The student will develop a time log that
will be filled out weekly to track completion of the required hours. This time log will be initialed
by both the student and site mentor at the end of each week. At the end of the capstone
experience, the student and site mentor will verify the total number of hours completed and both
will sign the completed time log.

The student is also expected to produce deliverable materials throughout the capstone
experience. The student will develop a timeline in which deliverables are expected to be
submitted for review by the site mentor. The student will submit these deliverables either in-
person or via email. The student will keep a record of this timeline along with a place for the
student and site mentor to sign upon the completion of each deliverable. At the completion of the
capstone experience, the student is expected to disseminate these deliverables in accordance with
the policies of Georgia State University’s OTD program.

Collegiality/Resolving Disputes:

Throughout the capstone experience, the student and the site mentor will maintain an

open and collaborative relationship regarding the goals of the capstone project. Both parties are

expected to maintain respectful and professional interactions throughout the experience.
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In the case that a conflict arises during the student’s time at the capstone site, the student and site
mentor will schedule a meeting to discuss the conflict. A record of any meetings will be kept,
detailing the dispute and efforts made towards resolution. If a meeting is not sufficient to resolve
a dispute, the issue will be escalated to the student’s capstone mentor with Georgia State
University, and if needed, to the Georgia State University capstone coordinator. Open
communication will be maintained between the mentor and the student to ensure that conflicts
are addressed as they arise and to collaboratively identify solutions.
Contingency Plan
Should the student fail to complete a task or submit a deliverable by the set due date, the

student must notify the site mentor immediately, as soon as the student is aware that this will
occur. The student and mentor will agree upon a new completion date, and the student will self-
direct the completion of the task within the agreed upon time. An additional meeting will be
added to the meeting schedule if there is not already a meeting of the week of the new due date.
If the student does not complete the task within the new timeframe, the process will repeat while
also notifying the capstone coordinator of the failure to complete a task in a timely manner.
OTD Program Curricular Design:
The student’s capstone project will be designed in line with GSU’s OTD program curricular
design as listed below:
1. Understanding and utilizing occupation to promote health and wellness.

School-based, evidenced strategies will be taken into account when developing this capstone

project to promote the students’ health and wellbeing, as well as their ability to participate

within their daily occupations within the context of school.

33



Use of evidence-based practice to support the doctoral capstone project.
The student will consult the most recently conducted research and current literature regarding

in-class participation and strategies to bolster this while conducting the capstone project.

Understanding and using professional ethics and values.
The student will demonstrate an understanding of and adhere to the values and ethics of the

occupational therapy profession throughout the capstone experience.

Enhancing advocacy and leadership skills

The student will improve their ability to advocate for students with disabilities that require
additional supports within the classroom. The student will utilize current and grow new
leadership skills throughout the experience via advocacy, education, and collaboration with

staff at the site.

Lifelong professional growth and development.

The student’s completion of the capstone experience will provide the student with an
expanded, specific education on a topic that the student views as critical for their future
career. The skills gained through the process will benefit the student in the field of school

and pediatric occupational therapy in their future.

Enhancing diversity, inclusion, and cultural competence.

The implementation of this capstone project will directly promote the inclusion of students
with disabilities within the classroom. This project will include diversity and cultural
components to enhance the quality of the information provided. This will improve both the

diversity and cultural competence of the staff using the resource provided.
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