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Introduction

Young people from underserved communities enroll in postsecondary 
education at lower rates and, on average, obtain less postsecondary schooling 
than other students. Students in rural areas and other nontraditional learners 
(e.g., returning students, working adults, and parents or guardians) often 
face barriers to accessing postsecondary institutions and course or program 
offerings.1 Access challenges are particularly salient for technical and community 
colleges, whose students typically commute rather than live on campus. Limited 
access to and availability of courses can further exacerbate career challenges for 
these adults, compounding economic hardship and contributing to workforce 
shortages in their communities.

Carefully designed and well-supported online education programs can help 
address these challenges by increasing access, expanding the variety of offerings, 
and improving the quality of instruction available to historically underserved 
learners. However, online learning can also introduce important trade-offs. 
While it offers flexibility, online instruction often reduces the frequency or 
impact of interactions between students and their instructors or peers and may 
prompt concerns about lower course rigor.2 Understanding these trade-offs is 
essential to designing online courses that minimize their impact and improve 
educational outcomes for different student groups.

In summer 2021, the Technical College System of Georgia (TCSG) implemented 
a systemwide online learning initiative known as eCampus. The eCampus 
initiative uses a common learning management platform and leverages 
instructional capacity across TCSG’s 22 public technical colleges to increase 
access to educational programs regardless of student location. The initiative 
expands each college’s institution-specific offerings by allowing students to take 
courses and enroll in programs through any TCSG college, while still benefiting 
from the support and resources available at their home institution.

To enhance access and equity, TCSG has also supplemented on-campus 
supports with additional infrastructure, including the provision of Wi-Fi 
hotspots in communities with limited internet access. In addition, the eCampus 
platform serves as a vehicle for delivering innovative instructional technologies, 
such as virtual and augmented reality simulators, across the system. Collectively, 
these efforts aim to increase enrollment, improve retention, boost skill 
development, raise credential completion, and enhance workforce outcomes 
for all learners, especially rural students and those from other historically 
underserved communities.
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This report documents the experiences of students enrolled in eCampus 
courses. It draws on qualitative data from 38 semi-structured interviews 
conducted between April and August 2025 to examine

	● student experiences in both eCampus and other online courses,

	● the strengths of the eCampus model, and

	● suggestions for improving student experiences in eCampus courses.

The report complements an earlier analysis conducted with 10 eCampus 
instructors by two members of the research team.3 Where relevant, the 
analysis integrates insights from that prior work.

Data Collection and Analysis

We gathered data through semi-structured interviews conducted with students 
attending TCSG institutions between April and August 2025. We recruited 
students aged 18 or older through announcements posted by a TCSG 
administrator in the learning management system (LMS) of their eCampus 
courses. A total of 38 students participated. We conducted each interview 
virtually via Webex, which lasted approximately 30 minutes. After completing 
the interview, participants received $20 in remuneration.

We recorded interview and transcribed sessions using Webex’s transcription 
feature. A member of the research team manually reviewed and cleaned 
transcripts. The research team analyzed the transcribed data using deductive 
and inductive coding approaches. We initially developed deductive codes 
based on research questions, program goals, partner needs, and insights from 
previously analyzed instructor interviews. Each team member coded multiple 
interviews to refine code definitions and identify new categories that emerged 
from the data. We proposed, discussed, and approved additional codes and 
subcodes as new themes developed.

During coding and memo writing, the team met regularly to discuss emerging 
themes, resolve analytic challenges, and identify additional topics for 
examination. To ensure the trustworthiness and credibility of the findings, the 
team triangulated evidence across students with varied backgrounds, instructor 
interviews, administrative data, and program administrator insights. Researchers 
also sought out alternative hypotheses and counterexamples to understand 
differences in student experiences. We used these strategies to confirm, refine, 
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or challenge assumptions about the data and program outcomes. Finally, the 
team solicited feedback from TCSG partners and incorporated their input into 
the analysis.

Sample Characteristics

At the end of each interview, we asked students to voluntarily describe their 
personal characteristics. A majority of students reported working at least 
part-time while completing their education (58%), and over a third indicated 
that they were parents or guardians (41%). More than half of the students 
interviewed were returning to school after previously completing a degree or 
re-enrolling to finish one (58%), which is only slightly larger than the 46% of all 
eCampus participants who are 25 years or older. Many participants reported 
pursuing their current degree or credential to change their career path (32%), 
and a smaller share specifically mentioned doing so to advance within their 
existing career (8%).

A quarter of students attended colleges located in rural communities (25%), 
and nearly one-third described themselves as living in rural areas (29%).4 In 
the full eCampus sample, 21% of students were rural learners, with 49% of 
students attending a rural-serving institution. The location of the students home 
institution primarily defined rural status; however, several students noted that 
their geographic distance from campus influenced their decision to take online 
coursework through eCampus or other virtual formats.

Most students were experienced online learners: 76% had completed five or 
more online courses. Nearly all students had previously completed at least one 
eCampus course (90%), though only a few had taken four or more (8%).

Finding 1: Awareness of eCampus Courses

Students commonly learned about eCampus through their 
advisor or counselor, but several did not know they were 
enrolled in an eCampus course until the beginning of the 
semester.

Students generally learned about eCampus through their academic advisors 
or counselors. When meeting to plan future coursework, advisors often 
identified which classes would be offered through eCampus and provided a 
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brief description of the platform. Some advisors also explained that eCampus 
courses enabled colleges to offer classes not otherwise available at their 
institution. One student noted, “My academic advisor, she had explained to me. 
She just said, ‘So, we have classes that aren’t offered here at [home institution], 
but we outsourced them.’” Students like this entered eCampus courses with an 
understanding that they were taking a class offered remotely through another 
TCSG institution.

First-time students (as opposed to returning students) were more likely to 
know in advance that they had registered for an eCampus course, often 
learning this through instructors, orientation, registration systems, or advisors. 
However, several students did not realize they were enrolled in an eCampus 
course until the semester began. Many discovered this only after logging into 
their Blackboard LMS and noticing that the course was missing. As one student 
explained, “We don’t find out what platform it’s gonna be on until like a day 
before class starts. So, if you go to Blackboard, and you’re looking for your 
classes, and they’re not in Blackboard, then you automatically know that they’re 
in eCampus.” Another recalled, “Once it was time to sign in, I was like, wait, 
where’s my classes? … I was like, I knew it was gonna be online, but I didn’t 
know it was a completely different platform.” These experiences caused some 
initial confusion, though most students adjusted quickly and found the day-to-
day experience of eCampus similar to online courses at their home institution. 
Importantly, eCampus administrators are transitioning from two separate logins 
for eCampus and home campus courses to a platform that lists all of students’ 
courses—regardless of institution—and helps them navigate to the appropriate 
course system.

The variation in awareness appeared to stem largely from institutional practices 
(e.g., registration systems not labeling eCampus courses distinctly or advisors 
not flagging them during registration). When we interviewed students, 
eCampus enrollment was completely manual, meaning that staff assistance was 
required. On campuses where students could otherwise enroll in courses on 
their own, the different registration process provided a checkpoint to learn 
the specifics of eCampus. However, for students who had to work with a staff 
member to enroll in any courses, students may have been less aware that they 
were enrolling within an eCampus course. Currently, eCampus administrators 
are in the process of transitioning to a new registration system where students 
will self-register with eCampus courses denoted separately from home campus 
courses.
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Additionally, several students suggested that better marketing and 
communication about eCampus could reduce confusion and improve first 
impressions. Two students proposed hosting outreach events on campuses or 
at local high schools to help students learn about the platform. As one student 
suggested,

“I’ve heard the remark before. I’m not sure what eCampus is offering 
right now, and we kinda don’t know until we start pilfering through the 
list. I know on DegreeWorks, it’ll show me if I start to dig which classes 
are available … However, there’s no other way for, for advisors or 
students to find that, and I found that on my own just through digging, 
but I really think it would be beneficial if there was like a representative 
or a person just to slot for the school or even just a list say, ‘Hey, this 
is … what we’re offering,’ because otherwise like the students don’t 
know.”

Finding 2: Course Access and Flexibility

eCampus provided students with access to courses not 
offered at their home institution, while many—especially 
parents and guardians—chose eCampus because its online 
format fit their lifestyle.

A central aim of eCampus is to allow students to enroll in courses unavailable 
at their home institution. By expanding access to such coursework, eCampus 
enables smaller colleges to broaden their offerings and helps students progress 
toward their degrees without interruption. Overall, 26% of interviewed 
students said they took an eCampus course because their home institution did 
not offer it. One explained, “Well, through my, my college, [home institution], 
they offered some of the classes that I needed for my degree was not offered 
with their facility, so they offered it through another campus, [host institution], 
to be specific. So, I’ve taken two classes in that format.”

This kind of access was especially valuable for smaller or rural institutions, 
which may lack the capacity to offer certain courses regularly. Among rural 
students, 33% reported enrolling in eCampus because the course was not 
available at their home institution—compared to 24% of non-rural students.
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The benefit of expanded course access was not limited to TCSG students. One 
student at a University System of Georgia (USG) institution said, “I needed a 
certain credit, and the [enrollment] deadline had passed from [USG Institution]. 
So, I needed to take a class somewhere, and then I stumbled upon technical 
college just via Google search.”

Many students, however, chose eCampus primarily for its flexibility. Working 
adults and parents often cited the ability to manage their schedules as a key 
motivation. One student reflected that “if you’re working, it’s a good option,” 
explaining that eCampus allowed them to complete a chemistry prerequisite 
without quitting their job:

“I can’t really think of any challenges, but like I keep reverting back to, 
you know, if you’re working, it’s a good option, because the course, the 
program that I’m hoping to get into, you have to have the chemistry 
within five years, and I took it 10 years ago in undergrad. So, I’m having 
to redo it. And, you know, they want a current chemistry [course], 
but, you know, you can’t really work full time and go to in person 
class unless you do nighttime classes, and I don’t know of any college 
that does a nighttime chemistry class around me. So, it’s been a great 
opportunity to go ahead and get that prereq done and not have to quit 
my job.”

The telepresence format of eCampus was especially helpful for courses with 
lab requirements or for students needing to complete coursework outside 
traditional hours. Parents and guardians emphasized that eCampus allowed 
them to stay engaged in their children’s lives while continuing their education. 
One mother of four explained that online learning helped her balance family 
needs:

“Yes, my children. So, they range from ages 7 to 15 … So, the boys 
are definitely, they’re active, even with this summer I have a hybrid 
class where we meet Wednesday nights, my son is always there with 
me. He’s always there because if he’s there with the other kids, it’s 
the house, yeah, it’s a mess, so, yeah, so certain things they’re, they’re 
definitely a factor when it comes to online learning, especially through 
like their school year field trips, doctor’s appointments, stuff like that. I 
wanna be flexible for them.”

Another said, “It’s probably best to take it in person, but right now the way my 
life is going with being a stay-at-home mom and my husband’s in the military, 
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I just don’t have the ability to attend an in-person science class.” For these 
students, eCampus was not merely a convenience but a necessity. Its flexibility 
made continued education possible for learners balancing full-time jobs, 
parenting, or other responsibilities.

Finding 3: Trade-Offs of Online Learning

Students valued the flexibility of eCampus courses for 
balancing work, family, and other responsibilities, but 
some perceived lower rigor and limited interaction as 
trade-offs.

While students appreciated the flexibility and access of eCampus coursework, 
many were aware that this flexibility came with trade-offs. A handful of 
students described their eCampus courses as less rigorous than if they had 
been held in person.

“So, I, I know that it would be different for certain ones. I feel like the 
course load would actually probably be heavier if it was in class for say 
my math class or English. I took, last semester, I took a public speaking 
class and that was a hybrid, but from what I gathered from him in the 
last like during his live streams every week, the people who were doing 
just strictly online actually had an easier time than the hybrid class.”

“It is difficult. I’m not gonna, it is pretty difficult being that it is a lab, so 
you’re not, to me, you’re not getting everything, you know, that you 
would get if you were in an in-person lab, you know? Yeah. It feels like it 
would be funner, you know, and more helpful if it was in person, but it 
seems like, you know, with it being online, it’s the best that, you know, it 
can get.”

As these examples illustrate, certain courses were more challenging to adapt 
to a fully online format, including public speaking and lab work. The lack of 
synchronous interactions was also challenging for a few students because they 
did not have the chance to get timely feedback from their peers or instructors 
or to ask for help when needed. Challenges with instructor responsiveness 
fell into two categories: (a) missing informal, synchronous opportunities to ask 
questions, receive feedback, and confirm understanding in real time, and (b) 
instructors not being accessible or timely in responses.
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Rural students, in particular, were more likely to report that the flexibility 
outweighed the trade-offs of online learning than non-rural students. Rural 
students may have been more willing to accept the trade-off because they were 
more likely to have enrolled in eCampus because their home institution did not 
offer the course. Additionally, students attending college for the first time were 
more likely to believe any trade-off in instructional experience was worth it 
compared to students returning to school in person.

Finding 4: Institutional Differences and Course 
Consistency

Students viewed eCampus courses as similar to other 
online classes at their home institutions, but cross-
institution differences sometimes caused confusion or 
access issues.

Students viewed eCampus courses as maintaining a similar structure (e.g., 
lectures, discussion boards, and unit assignments) to other online courses at 
their home institutions. One student explained, “Okay, so is it’s set up just 
like [home institution], so that’s what makes it even more easier because it’s 
still familiar. Really, we just do, we do like discussion questions once a week, 
we watch our videos, we have our PowerPoints to help sum it up, what the 
chapters are, and then we’ll have like a project or review questions.”

The qualitative interviews with eCampus instructors revealed similar 
sentiments. Instructors purposefully structured their eCampus courses in 
a similar format to many online college courses by using discussion boards, 
regular assignments, and video lectures. Many students appreciated that the 
eCampus platform was built in a version of Blackboard, the same LMS used in 
courses offered at their home campuses. The use of the same LMS interface 
made it easy to navigate the eCampus platform to find their coursework. In 
fact, one student went so far as to remark, “When I got on the eCampus it 
looks literally exactly the same as the Blackboard, so the transition was very 
smooth and very simple.” The similarities were seen as a highlight for many, 
making a course taught outside of their home institution feel familiar.

While the courses themselves felt familiar and easy to navigate, eCampus 
students often identified noticeable differences between the host and home 
institutions, which led to challenges for some. For example, a couple of 
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students experienced conflicts in their school calendar, such as their eCampus 
course starting and ending later than their home institution, causing institutional 
breaks to misalign. One student explained, “My first classes started on the 19th, 
but then the eCampus course started on the 26th or 27th or something. So, 
there was a gap in between the, when the classes started.”

Additionally, a handful of students ran into technology issues when trying to 
access their eCampus course material, as reading links or lecture slides were 
inaccessible to them. When attempting to solve this issue, students were 
unsure of who to contact to resolve the issue, especially when their instructor 
was unresponsive to communication.

“It wasn’t until I contacted … my advisor, I guess. It wasn’t until I 
contacted her about it, and she told me that other students have had 
the same problem with emailing this teacher and she reached out to the 
person that, that actually works with the eCampus from both schools, 
and once they said something to her, [instructor] started posting links 
that we could access.”

“When, when we first went to the school, it was like a whole, what is 
it, like a whole module of stuff that we couldn’t access, and now I have 
some more assignments that I can’t access.”

Furthermore, one student experienced trouble communicating with their 
professor because the host institution’s IT services continuously flagged their 
emails, presenting “communication barriers” between the student and their 
eCampus instructor.

Finding 5: Instructor Communication and 
Responsiveness

Students’ experiences communicating with instructors 
varied widely: Some found their teachers responsive and 
proactive, while others struggled to receive feedback or 
support.

A core aspect of online coursework is the ability to communicate effectively 
with instructors and to receive information about the course in a timely 
manner. Communication with eCampus instructors generally happened one of 
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two ways: through email or by messaging on the eCampus platform. Instructors 
also communicated with students by posting announcements onto eCampus or 
through other messaging services like Remind. 

Through eCampus, students had varied experiences communicating with 
their instructors. Some found their instructors to be responsive and attentive 
to their needs, while others noted that it was difficult to get in touch to 
receive support from their teachers. Those who were able to communicate 
effectively said their instructors were easy to reach and that they posted regular 
announcements and reminders about the course. One student described 
being initially nervous about using a new platform but praised their instructor’s 
communication:

“… I was a little nervous about, you know, is it gonna be a different 
platform with different rules? … The Blackboard being different this 
semester too, so it was like learning things all at the same time, but 
but the professor, I mean she’s very, she’s very quick to respond back 
and she gives the updates, she’ll say, here’s the assignment that’s due 
on Tuesday and it’s due on Friday and then she’ll get the reminders so 
she’s very keen on trying to make sure that we’re engaged … If I have 
a question, I send out the question right then because I was like, I don’t 
know when she has class and so and she can respond, but she’s one of 
the other professors that I, when I’m on my computer at 10:30 at night, 
she responds back. And I was like, she must be, she must be working 
hard too, so she’s really receptive and, and given the feedback in real 
time.”

However, about a third of students struggled to communicate with their 
instructors, indicating that teacher communication was one of the biggest 
challenges they faced. Because electronic communication was essential to the 
course structure, students reported challenges with eCampus courses if their 
instructor was not responsive to emails:

“… It’s harder to me, learning the material … I like asking questions and 
stuff in person, in class that seems to help me. So, that’s been kind of a 
struggle, you know, not being able to ask questions, you know, as soon 
as I need to.”

“I have noticed that classes that might be more difficult to learn or like 
grasp … I’m really bad at math, so my math class was really challenging 
in the beginning because that teacher doesn’t necessarily reach out 
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to me, and I’ve emailed them several times with no response. So, you 
know, when you struggle with something, sometimes it is easier to do 
an in-person class if you don’t have that, that help behind.”

Issues with communication occurred across courses and institutions but 
were particularly prevalent among students who lived a great distance from 
their home institution, were parents or guardians, or were employed. One 
student noted, “…The only time I’ve had issues with teachers not wanting to 
communicate or not wanting to help me out was in the two eCampus classes 
that I’ve taken.”

Even for students who were able to contact their instructors, communication 
delays often made it harder to stay on track. One student reflected that “it 
can be more difficult because you don’t have that body there that you can talk 
to if you just, if you respond in a discussion post, well then you’re gonna have 
to wait for a response. Even, you know, interacting with the instructors or 
whatever, whatever, you still have to wait for a response … You have to keep 
up and so you’re kind of self teaching yourself with guidance … It was a lot and 
had I not been determined, I would have not gotten as far.”

Specific to communication, student experiences seemed to depend more 
on the individual instructor than on the host institution. Indeed, some of the 
instructors interviewed acknowledged the challenge of communicating with 
students in online classes. More successful instructors described strategies 
that could be highlighted in training and mentoring, such as creating space for 
students to ask questions, connecting students with peers for group study, and 
offering live office hours.

Finding 6: Academic Support and Resources

Most students reported receiving academic support from 
instructors, advisors, and institutions, though a few were 
unaware of available resources or did not receive help 
when requested.

Students often discussed the academic supports provided to them throughout 
their eCampus courses. Despite the communication challenges highlighted 
above by a third of students, teachers were the most commonly identified 
source of academic support within our sample. Students also identified tutoring 
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services as being accessible to them, which typically were provided at the 
institutional level—though sometimes by the instructor. One student shared: 

“She has links for tutoring sessions and also if you can’t submit 
an assignment, she has videos posted on like students who have 
found it and navigating through it on like a screen share type 
situation. And then she also has like an open email box, so as 
soon as you ask her a question, she could just text on her phone 
and respond to it.”

Another noted, “The materials that the math instructor provided. They did help 
with that, but, I had to seek like outside sources which was, they have like a 
campus tutor and, just my own research.”

Other academic supports cited by students were often at the institution 
level, such as their academic advisor or the registrar’s office, as well as (less 
commonly) other institutional resources like the campus library or the 
bookstore. For instance, one student shared, “I do remember when the 
eCampus platform did come out, I was confused and … it hadn’t like put me in 
the course yet, so I called my advisor about it, and she helped me out with it.” 
Students attending rural home institutions were more likely to utilize academic 
supports, reaching out when they needed technical assistance or guidance with 
coursework.

At the same time, several students mentioned that they did not receive 
any academic support—primarily because they did not seek it out. Often, 
these students were non-rural, enrolled in STEM courses, or had prior 
collegiate experience, and they felt confident navigating academic challenges 
independently. One student admitted, “I’ve never utilized those functions 
because I’m kind of an overachiever on my own. And I don’t know, my, my 
schedule doesn’t always line up well with theirs, so I haven’t utilized those 
services.”

Most students, even those who did not seek help, were aware of available 
resources. This suggests that both home and host institutions provided 
supports when needed. However, a few students said they were unaware of 
academic support options or did not receive help when they asked for it. One 
said, “No, I didn’t get any contact from anybody. The only time anybody has 
reached out to ask me how my eCampus has been is actually you, so.” Another 
described difficulties accessing disability accommodations:



Student Experiences in the Technical College System of Georgia’s eCampus Initiative

Georgia Policy Labs 13

“I don’t get much support when it comes to, which I have a concern for 
those that do have disability. It is a lot of lack of communication with 
that, in my opinion, I don’t see where that, the individual is helping to 
the looking them to respond to my email regarding my my disability, and 
I gave it to them since last year.”

Finding 7: Student Intentions to Reenroll

Most students said they would take another eCampus 
course, citing positive experiences and ease of use. 
A few students said they would avoid it because of 
communication or technology challenges.

When asked whether they would enroll in another eCampus course, most 
students responded affirmatively. They described eCampus as convenient, 
accessible, and easy to navigate. Some particularly valued instructors who were 
communicative and supportive:

“I would love to. I definitely would love to cause I just like the, like I said 
it’s personal to me so with the actual professor reaching out and things 
like that, that lets me know that, ok, not only do the students care, but 
the professor do, too. So it’s better, I’ll be honest.”

While enthusiasm for eCampus was widespread, a few students expressed 
strong reluctance to re-enroll. One student said they “absolutely refused” to 
take another course after negative experiences with two eCampus instructors, 
explaining that they were dissatisfied with “how the last two treated [students].” 
Another student said they “would avoid it” if possible. These students’ 
dissatisfaction typically stemmed from poor instructor communication or lack 
of accommodations. A few believed that eCampus students were deprioritized 
by instructors from other institutions or faced additional technological barriers 
when “instructors were unwilling to make accommodations for students 
outside their institution” or when they encountered “technological issues in 
communicating with an instructor from a different institution.”

Other students were more ambivalent, preferring online courses offered 
through their home institution’s LMS for greater consistency. This concern was 
echoed by instructors in previous interviews, who also described challenges 
navigating multiple systems. Integration between eCampus and other TCSG 



Student Experiences in the Technical College System of Georgia’s eCampus Initiative

Georgia Policy Labs 14

learning management systems is already underway, and students anticipated 
that this effort would simplify their future experiences.

Limitations

While this study provides valuable insights into the benefits of expanding course 
access through online programs and the potential trade-offs associated with it, 
we should note several limitations. The findings are based on interviews with a 
relatively small group of students who volunteered to participate. As a result, 
the experiences captured here may not fully reflect the range of perspectives 
across the broader eCampus student population or provide a comprehensive 
evaluation of the eCampus program across all TCSG institutions.

Conclusions and Policy Recommendations

Students interviewed for this study generally viewed eCampus as a valuable and 
flexible platform for online learning. Many recognized that eCampus allowed 
them to balance their academic and personal responsibilities more effectively. 
For some, eCampus also expanded access to courses unavailable at their home 
institution, offering a practical way to progress toward their credentials.

While students emphasized the benefits of eCampus—particularly flexibility 
and accessibility—they also identified several trade-offs. Some found the lack 
of in-person interaction or feedback to be a barrier of the virtual environment, 
and others believed that in-person coursework might be more rigorous. Still, 
the overall sentiment among students was that the flexibility and convenience 
of eCampus outweighed these concerns.

Students frequently compared eCampus to Blackboard LMS, noting that 
eCampus courses were structured similarly to other online coursework 
offered by their home institutions. This familiarity made the platform easy to 
navigate. However, a few students reported confusion about having registered 
for eCampus courses without realizing it, suggesting that registration systems, 
advisors, and instructors could communicate more clearly about when 
eCampus will serve as the learning platform.

Experiences with instructor communication were mixed. Many students found 
their instructors responsive and engaged, while others struggled to receive 
timely feedback or assistance. Despite these differences, students generally felt 
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that academic support was available when needed—from advisors, instructors, 
or institutional resources—even if they did not always seek it out.

To address challenges identified by students and strengthen the eCampus 
experience, we suggest the following recommendations.

Clarify Course Identification and Enrollment

Registration systems, advisors, and instructors should clearly indicate when a 
course uses the eCampus platform to ensure students know they are enrolling 
in an eCampus class.

Increase Student Outreach and Awareness

Regular outreach events or designated eCampus representatives at each college 
could help students learn about the platform and available course offerings.

Expand Synchronous Opportunities

eCampus instructors should consider offering office hours, class discussions, 
or group projects to give students real-time feedback and engagement 
opportunities.

Support Instructor Communication Practices

Instructors may benefit from professional development or peer mentoring 
focused on effective communication and student support strategies in online 
settings.

Encourage Proactive, Communicative Instructors

Additional screening or incentives could help ensure eCampus instructors are 
responsive and engaged with students across institutions.

Ensure Technical and Accessibility Readiness

Instructors should test all course materials, including links and lecture slides, 
before the semester begins to confirm accessibility for students from other 
institutions.
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Strengthen Centralized Student Support

Establishing a central office or online portal for technical assistance and 
coordination with disability services could reduce disparities between home and 
host institutions.

Continue LMS Integration Efforts

Ongoing integration between eCampus and institutional learning management 
systems will simplify navigation for students. Additional alignment in academic 
calendars, course access, and cross-campus communication will further improve 
the experience.
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